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Characteristics of 11 Success 11 
among Academic Librarians 
John N. Olsgaard 
This study examines selected characteristics of U.S. academic librarians listed in Who's Who 
in Library and Information Services. Through use of a systematic sample of entries, a com-
posite profile of attributes of successful academic librarians was delineated. Among the results 
that were tabulated in this study were: men had a greater chance of being deemed successful in 
the profession; approximately a third of the academic entries had advanced degrees in addition 
to theM. L. S.; and successful academic librarians tended to work in ARL-member institutions. 
A discussion of the problem of detennining II success'' for academic librarians and recommen-
dations for further research are also given. 
n his book about the Mercury 
space program, writer Tom 
Wolfe attempted to define the 
factors that led to the selection 
of the successful astronauts. Unable to ad-
equately describe these factors, he de-
cided that the successful astronauts had 
"the right stuff"; they had whatever it 
took to succeed.1 In a similar way, one of 
the more difficult problems in the field of 
academic librarianship is the measure-
ment of what constitutes ''success' I in the 
profession. What makes the successful li-
brarian different from the unsuccessful li-
brarian? What may initially seem to be 
merely a speculative question becomes 
· more important when one is serving on a 
tenure committee or completing a perfor-
mance evaluation. It is at the time that one 
is evaluating the success of another indi-
vidual that the question becomes espe-
cially pragmatic. The purpose of this 
study is to conduct a preliminary investi-
gation into the characteristics of success 
among academic librarians. 
Unlike the business community, where 
success can be measured in terms of 
wealth, the nonprofit sector, including li-
brarianship, must develop other mea-
sures of achievement. Logically there are 
two methods of determining whether ali-
brarian has been successful. The first is to 
set up a theoretical model of what consti-
tutes success, and then to compare indi-
viduals against that ideal state. The sec-
ond method of determining success is to 
gather together a group of those individ-
uals thought . to be successful and deter-
mine what attributes they have in com-
mon. This study will share the 
characteristics of both methods. 
In 1982 the American Library Associa-
tion published a biographical directory en-
titled Who's Who in Library and Infonnation 
Seroices, which listed some twelve thou-
sand of the more successful contributors 
to the field of library and information sci-
ence in the United States and Canada. 
Success was judged by the editors of 
Who's Who on the basis of a comparison of 
individuals against a theoretical model 
composed of the following guidelines: 
1. Evidence of active participation in 
professional, educational, or service orga-
nizations. 
2. A record of activity in support of li-
braries and information services. 
3. Substantial experience as a practi-
tioner or educator. 
4. Contributions to the professional lit-
erature. 
5. Receipt of awards or honors from 
John N. Olsgaard is a doctoral candidate at the Graduate School of Library and Information Science, University 
of Illinois at Urbana-Champaign. 
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professional or educational organiza-
tions.2 
Assuming that Who's Who does provide 
the best available estimate of what consti-
tutes success in the profession, it can be 
further presumed that certain attributes of 
those included in the listing can be mea-
sured and calculated. Who's Who was used 
in much this same manner to examine the 
characteristics of ARL directors in an arti-
cle by Ronald Dale Karr. 3 This study will 
measure selected personal characteristics 
of U.S. academic librarians listed in Who's 
Who in all types of academic institutions 
and job positions. A product of this exami-
nation of the ''successful'' is to explore the 
possible direction the profession is mov-
ing in several educational and employ-
ment areas. 
METHOD 
Data for this study were collected by us-
ing a systematic sample of the entries in 
Who's Who (in this case k = 31). The sam-
ple size needed to validate a bound on the 
error of .05 was delineated by use of a pro-
portional allocation model where, 
through use of a pre-sample, the propor-
tion of academic listings to nonacademic 
listings was estimated at .4 to .6, respec-
tively (see appendix A). The intent of the 
above formulation was to draw a valid 
sample of a subset (i.e., academic librari-
ans) from the population (i.e., all listings 
in Who's Who) within statistically con-
trolled bounds. In this case the sample 
size needed to validate the survey was 
373. The number of entries collected to-
taled 382. The general composition of the 
sample is given in table 1. The following 
rules were implemented to standardize 
entries and to make the results compatible 
with previous research. 4 
1. To determine the sex of an entry, an 
analysis of first names was undertaken in 
conjunction with the following rules: (a) 
first names that could be of either gender 
or that were not recognizable as being at-
tributable to either gender were listed as 
indeterminable; and (b) first names of en-
tries represented only by initials were 
listed as indeterminable. 
2. Age was calculated using 1980 as a 
base year. 
January 1984 
3. The data entry for a college or for a 
university was taken directly from the in-
stitutional name. 
4. In the context of this study, the job 
designation of administrator includes the 
job titles of director, dean, and associate or 
assistant dean of an academic library. Ad-
ministrative titles of departmental li-
braries were listed as departmental job po-
sitions. 
Tr£e 
Academic 
Special 
Public 
School 
TABLE 1 
COMPOSITION OF 
WHO'S WHO SAMPLE 
N= 
148 
87 
49 
24 
Library school faculty 17 
Retired 7 
Non-U.S. 23 
Other 27 
Total 382 
%= 
39 
23 
13 
6 
4 
2 
6 
7 
100 
5. Geographic location was entered by 
grouping states into the following re-
gions: (a) Northeast-Connecticut, Dela-
ware, District of Columbia, Maine, Mary-
land, Massachusetts, New Hampshire, 
New Jersey, New York, Pennsylvania, 
Rhode Island, Vermont; (b) Southeast-
Alabama, Florida, Georgia, Kentucky, 
North Carolina, South Carolina, Tennes-
see, Virginia, West Virginia; (c) 
Midwest-Illinois, Indiana, Iowa, Kansas, 
Michigan, Minnesota, Missouri, Ne-
braska, North Dakota, Ohio, South Da-
kota, Wisconsin; (d) Southwest-Ari-
zona, Arkansas, Louisiana, Mississippi, 
New Mexico, Oklahoma, Texas;- (e) 
West-Alaska, California, Colorado, Ha-
waii, Idaho, Montana, Nevada, Oregon, 
Utah, Washington, Wyoming. 
6. For purposes of this study, a publica-
tion was defined as a titled print article or 
monograph. Editorships and nonprint 
projects were not included. 
The data collected are presented within 
four general headings: I. Demographic 
Characteristics; II. Educational Degree 
Obtainment Characteristics; III. Employ-
ment Characteristics; and IV. Publication 
Characteristics. 
I 
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TABLE 2 
GENDER OF ACADEMIC LISTINGS BY REGION 
Women Men 
Region (Percent) (Percent) N= d =· N- d = 
Northeast 43.2 56:8 40 3 37 
Southeast 52.2 47.8 24 1 23 
Midwest 66.7 33.3 30 0 30 
Southwest 46.2 53.8 14 1 13 
West 44.2 55.6 40 4 36 
Com~osite average 50.4 49.6 148 9 139 
PoEu ation average 61.5 38.5t 
*dis the number of entries for which data could not be determined. 
+Represents the percentage of all U.S. academic librarians. Association of College and Research Libraries, Salary Structures in Higher 
Education for the Academic Year 1975-1976 (Chicago: American Library Assn., 1976), p.6-12. 
I. DEMOGRAPHIC 
CHARACTERISTICS OF 
ACADEMIC ENTRIES 
The analysis of demographic character-
istics of the academic library listings from 
Who's Who followed a three-level design. 
The first level of consideration was to de-
termine the proportion of academic en-
tries that were female or male (see table 2). 
Although the sample national proportions 
were roughly of equivalent size, the per-
centage of female listings was ten percent-
age points below their representative na-
tional proportion of the population. 
However, it should be noted that the dif-
ference between the proportions given 
from the Who's Who listing~ and the pro-
portions of the population was only mar-
ginally statistically significant (chi-sq. = 
2.86, 0.10 ?: 2.71, d.f. = 1). That is, one 
can be 90 percent sure that the difference 
between the sample proportion and the 
population proportion was not caused by 
a chance distribution. 
The second level of consideration was to 
determine the geographic location of aca-
demic listings in Who's Who. The results of 
this examination are presented in table 3. 
Every region of the U.S. was slightly un-
derrepresented in comparison to their 
proportion of the population, with the ex-
ception of the West region. For example, 
while 27 percent of the sampled listings in 
Who's Who resided in the Northeast, 31.3 
percent of all academic librarians in the 
U.S. are in the Northeast region. This 
small difference between the geographic 
location of the Who's Who listings and the 
geographic location of the population of 
TABLE 3 
GEOGRAPHIC DISTRIBUTION 
OF ACADEMIC ENTRIES 
Population 
Who 's Who Regional 
Listings Average• 
Region N= (in Percent) (in Percent) 
Northeast 40 27.0 31.3 
Southeast 24 16.2 17.3 
Midwest 30 20.3 24.7 
Southwest 14 9.5 11.1 
West 40 27.0 15.6 
Total 148 100.0 100.0 
*Represents percentages of all U.S. academic librarians . Data 
derived from U.S. Department of Health, Education and Wel-
fare . National Center for Education Statistics, Library Statistics of 
Cplleges and Universities, Fall 1975: Institutional Data (Washing-
ton, D.C. : Govt. Print. Off., 1977), p .221-78. 
academic librarians was statistically insig-
nificant (chi-sq. = 5.89, 0.05 ?: 9.49, d.f. 
= 4). For general purposes this would in-
dicate that the Who's Who listings of 
academic librarians, and by implication 
the sample drawn from it, are representa-
tive of the general population of academic 
librarians in the case of geographic loca-
tion. 
The third level of analysis examined the 
age of academic listings in Who's Who. The 
average age of all academic listings was 
43.9 (N = 131). However, the average age 
for men was 45.6 (N = 69) and for women 
was 42.0 (N = 62). A histogram of the 
class frequency distributions in age is 
given in figure 1. This analysis demon-
strates that a high proportion of the 
women academic librarians were in their 
thirties (48 percent), whereas only 28 per-
cent of the men were in the same class fre-
quency. Although the above distribution 
8 College & Research Libraries 
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FIGURE 1 
Frequency Histogram of Academic Entries by Age and Gender 
may be arithmetically important, it does 
not demonstrate strictly statistically sig-
nificant results (chi-sq. = 7.29, 0.20 ~ 
5.99, d.£. = 4). 
II. EDUCATIONAL DEGREE 
OBTAINMENT OF 
ACADEMIC LISTINGS 
Several sections of analysis were used to 
quantitatively describe the educational 
degree obtainment of the academic list-
ings in Who's Who. All sample entries had 
at least a bachelor's degree. The data in ta-
ble 4 reflect the percentage of the sampled 
academic librarians that have been 
granted various professional and gradu-
ate degrees. 
At the bachelor's degree level of educa-
tional obtainment, an analysis was con-
ducted of the subject majors given for aca-
demic listings (see table 5). The vast 
majority (nearly two-thirds) of all the aca-
demic listings had subject majors in the 
humanities. The most popular undergrad-
uate subjects were in the fields of English 
and history, composing 25 percent and 21 
percent of all listings, respectively. The 
percentages between men and women ac-
ademic librarians were nearly identical in 
most broad categories of majors with the 
exception of the sciences, where men held 
TABLE4 
EDUCATIONAL DEGREE OBTAINMENT 
OF ACADEMIC ENTRIES 
DeS!:eeT~£e N = %= * 
Professional 
B.L.S. only 7 4.7 
M.L.S. 136 91.9 
Neither B.L.S. 
norM.L.S. 5 3.4 
Advanced 
M.L.S. & 2d Master's 47 34.6 
M.L.S. & Doctoratet 10 7.4 
M.L.S. & Doctorate in 
Library & Info. Sci-
ence 2 1.5 
*As a percentage of all academic entries. 
+Includes Ph.D., Ed. D., D.L.S., and D.A. 
l 
l 
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TABLE 5 
BACHELOR'S DEGREE MAJOR SUBJECT AREA 
FOR ACADEMIC ENTRIES 
Women Men All Entries 
Cate~o:r N= %= N= %= N= %= 
Humanities* 47 68.1 42 62.7 89 65.4 
Social Sciences+ 8 11.6 8 11.9 16 11.8 
Applied Sciences+ 13 18.8 11 16.4 24 17.6 
Sciences§ 1 1.4 6 9.0 7 5.1 
Total 69 99.9 67 100.0 136 99.9 
The number entries for which data could not be determined = 12. 
*Humanities includes the subjects: history, English, languages, music, philosophy, art, religion. 
+Social sciences includes the subjects: sociology, economics, political science, government, anthropology, communications, psychol-
ogy. 
;tA.pplied sciences includes the subjects: education, mathematics, geography, journalism, business, geology, forestry, health sciences 
(e.g., nursing). 
§Sciences includes the subjects: biology, physics, zoology, chemistry. 
a 9 percent to 1.4 percent superiority (chi-
sq. = 3.99, 0.05 ~ 7.82, d.f. = 3). 
The second educational degree obtain-
ment level analysis was conducted for 
those academic librarians that had re-
ceived a master's degree in library science. 
As no surprise, the M.L.S. is the profes-
sional degree of preference among aca-
demic librarians; 92 percent have been 
awarded an M.L.S. versus 5 percent that 
have a bachelor's degree in library sci-
ence, or the 3 percent that have neither the 
M.L.S. nor the B.L.S. On first examina-
tion, one could be led to infer that the level 
of M.L.S. obtainment among the entries 
in Who's Who (i.e., 92 percent) was actually 
less than the M.L.S. obtainment level for 
the general population reported by Mi-
chael D. Cooper in 1976 (i.e., 95 percent).5 
The difference of 3 percent was probably 
due to sampling error, rather than actual 
differences between the two groups (chi-
sq. = 0.71, 0.05 ~ 3.84, d.f. = 1). How-
ever, it should also be noted that there is 
no evidence that the rate of M. L. S. obtain-
ment among the academic entries in Who's 
Who is any higher than it is in the normal 
population. 
Those academic librarians sampled that 
do have an M.L.S. are alumni of forty-two 
different library schools. An interesting 
sidelight to this examination is a fre-
quency distribution ranking of library 
schools that was constructed of these list-
ings and compared to a perception rank-
ing of library schools by library adminis-
trators conducted by Herbert S. White in 
1981 (see table 6).6 The top fifteen ranked 
schools generated from the listings in this 
study represent the granting institutions 
of the M.L.S. to 64 percent of all the aca-
demic librarians sampled from Who's Who. 
Although the rank order of the library 
schools between the White study and this 
study's results are quite different, there is 
still a 53 percent (nine of seventeen) agree-
ment rate between the composition of the 
lists. 
The next educational degree obtainment 
level surveyed was for other graduate de-
grees in addition to the M.L.S. 
Approximately one in three of the aca-
demic librarians listed in Who's Who had a 
master's degree in addition to an M.L.S. 
(34.6 percent). Of the group that had a sec-
ond master's degree, 61 percent were men 
and 39 percent were women; a difference 
that was statistically significant at the 0.10 
level (chi-sq. = 3.73, 0.10 ~ 2.71, d.f. = 
1). 
The subject majors of the non-M.L.S. 
master's degrees followed a pattern quite 
similar to the data collected for bachelor's 
degrees. As with bachelor's degree data, 
nearly two-thirds of the non-M.L.S. mas-
ter's degrees were in the humanities (see 
table 7). Among those that had received a 
master's degree in addition to the M.L.S., 
women held a small proportional superi-
ority in both the humanities and the social 
sciences, while men held the proportional 
advantage in the applied sciences and the 
sciences. These subject differences were 
not statistically significant (chi-sq. = 
2.66, 0.05 ~ 7.82, d.f. = 3). 
Of considerable interest to many in the 
10 College & Research Libraries January 1984 
TABLE 6 
FREQUENCY DISTRIBUTION OF LIBRARY SCHOOLS ATTENDED 
BY ACADEMIC ENTRIES 
Who's Who Entries 
1. Columbia (13)* 
2. Michigan (11)* 
3. illinois (7) * 
4. Indiana (6)* 
Washington (6)* 
6. Catholic (5) 
Denver (5) 
Peabody (5) 
Simmons (5)* 
10. California, Berkeley (4)* 
Florida State ( 4) 
North Carolina (4)* 
Oklahoma (4) 
Pittsburgh (4)* 
Syracuse ( 4) 
usc (4) 
53 additional entries distributed among 26 
other schools. 
*Matches between the two lists. 
White's Perception Study+ 
1. illinois (44) 
2. Michigan (41) 
3. California, Berkeley (38) 
Chicago (38) 
5. UCLA (37) 
6. Columbia (32) 
7. Indiana (31) 
8. North Carolina (29) 
9. Pittsburgh (24) 
10. Rutgers (19) 
11. Simmons (15) 
12. Drexel (9) 
13. Washington (8) 
Wis ., Madison (8) 
15. British Col. (6) 
Case Western (6) 
Texas, Austin (6) 
39 additional responses distributed among 19 
other schools . 
+Source : Herbert S. White, "Perceptions by Educators and Administrators of the Ranking of Library School Programs," College & 
Research Libraries 42:198 (May 1981). 
TABLE 7 
NON-M.L.S. MASTER'S DEGREE MAJOR SUBJECT AREA 
FOR ACADEMIC ENTRIES 
Category 
Humanities 
Social Sciences 
Applied Sciences 
Sciences 
Total 
N= 
12 
2 
3 
0 
17 
Women 
%= 
70.6 
11.8 
17.6 
100 
The number of entries for which data could not be determined = 3. 
profession is the extent to which the doc-
torate is becoming a prevalent require-
ment in job listings for administrative po-
sitions in academic libraries. Olsgaard and 
Olsgaard have reported that nearly 40 per-
cent of the job listings for directors of uni-
versity libraries preferred a doctorate. 7 Of 
those academic librarians sampled in 
Who's Who that had an M.L.S., only 7.4 
percent also b.ad earned a doctorate (i.e., 
Ph.D., Ed.D., D.L.S., or D.A.) in any 
field, and only 1.5 percent had doctorates 
in library and information science. On a 
more comparable level, 13.6 percent of the 
sampled administrators in Who's Who had 
a doctorate in some field. The difference 
between the obtainment level of the doc-
Men All Entries 
N= %= N= %= 
17 63.0 29 65.9 
1 3.7 3 6.8 
7 25.9 10 22.7 
2 7.4 2 4.5 
27 100 44 99.9 
torate among the sampled administrators 
and the level requested in job listings was 
statistically significant (chi-sq. = 6.41, 
0.05 ~ 3.84, d.f. = 1). 
The last level of consideration dealt with 
the average age that degrees were ob-
tained at various educational levels (see 
table 8). The average age of men and 
women was quite similar at both the bach-
elor's degree level and at the M.L.S . de-
gree level. However, an interesting phe-
nomenon does occur for those listings that 
have both an M.L.S. and a second mas-
ter's degree. While women academic li-
brarians who had both degrees received a 
non-M.L.S. master's degree an average of 
approximately two years after receiving 
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TABLE 8 
MEAN AVERAGE AGE OF EDUCATIONAL DEGREE 
OBTAINMENT FOR ACADEMIC ENTRIES 
De~ee ________________ W~om~e~n ____ ~M~e~n ____ ~AU~E~n~rr~ies~--~N~= ______ d~=-·----~N~-~d~=--
Bachelor's 23.6 23.3 23.4 148 17 131 
M.L.S. 30.0 29.4 29.7 148 27 121 
M.L.S. + 2d Master's 31.8 28.3 29.5 47 7 · 40 
*dis the number of enrries for which data could not be determined . 
an M.L.S., men academic librarians who 
had both degrees received their non-
M.L.S. master's degree an average of one 
year before theM. L. S. However, the statis-
tical significance of this difference is ques-
tionable (chi-sq. = 0.10, 0.05 2:: 5.99, d.f. 
= 2). 
III. EMPLOYMENT 
CHARACTERISTICS OF 
ACADEMIC ENTRIES 
The analysis of the employment charac-
teristics of the academic librarians listed in 
Who's Who will follow a two-level design. 
The first level of consideration was the dis-
tribution of academic librarians by the 
type of institution in which they were em-
ployed (see table 9). The highest distribu-
tion frequency was for academic librarians 
employed in ARL-member U.S. academic 
libraries. 8 Nearly 46 percent of all the list-
ings for academic librarians were em-
ployed in ARL institutions. The lowest 
class frequency was for academic librari-
ans employed in two-year colleges with 
7.4 percent. A frequency histogram of the 
distribution of entries by institution is 
given in figure 2. 
The second level of analysis of employ-
ment characteristics examined the type of 
job held by the academic librarians listed 
in Who's Who. The results, as given in table 
10, are that nearly a third (31.7 percent) of 
all the academic listings are in an adminis-
trative position. The next most frequent 
position was for the categories of refer-
ence librarians or departmental librarians, 
both having approximately 18 percent of 
all the academic listings. It is interesting to 
note that while 42 percent of the entries for 
men were in administrative positions, the 
highest frequency for any job category 
among women was for the position of ref-
erence librarian (24.3 percent). The differ-
ence between the number of men in ad-
ministrative positions and the number of 
women in administrative positions is sta-
tistically significant (chi-sq. = 5.90, 0.05 
2:: 3.84, d.f. = 1). 
IV. PUBLICATION ACTIVITY 
OF ACADEMIC ENTRIES 
The last area examined was the publica-
tion activity of the academic listings in 
Who's Who. The analysis of this section 
again followed a two-level design and is 
presented in table 11. The first level of 
analysis examines the publication activity 
of men and women academic librarians. 
Although the overall rate for all entries 
was an average of 1.5 publications per en-
try, the rate for men academic librarians 
was nearly twice that of women academic 
librarians (2.0 to 1.1, respectively). 
The second level of publication analysis 
examined the rate of publication by the 
TABLE 9 
EMPLOYING ACADEMIC INSTITUTION 
Women Men All Enrries 
Tn:e N= % = N= % = d =* N= %= 
ARL 30 45.5 36 54.5 2 68 45.9 
Non-ARL University 21 55.3 17. 44.7 4 42 28.4 
Four-Year College ·u 44.0 14 56.0 2 27 18.2 
Two-Year College 8 80.0 2 20.0 1 11 7.4 
Total 70 69 9 148 99.9 
*dis the number of enrries for which gender data could not be determined . 
... , .'t 
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type of academic institution in which the 
entries were employed. It was found that 
those employed in ARL institutions had 
the highest publication rate among the 
various types of academic institutions. 
However, the size of the institution does 
not necessarily accurately predict the pub-
lication activity of the entries; for example, 
those employed in non-ARL university li-
braries had a slightly smaller publication 
rate than those employed in two-year col-
leges. 
TABLE 10 
JOB POSITIONS OF ACADEMIC ENTRIES 
Women Men All Entries Tr£e N= %= N= %= N= %= 
Administration 15 21.4 29 42.0 44 31.7 Reference 17 24.3 8 11.6 25 18.0 Acquisitions/ Collection 3 4.3 4 5.8 7 5.0 Hecilth Sciences 4 5.7 1 1.4 5 3.6 Cataloging 5 7.1 2 2.9 7 5.0 De~artmental 12 17.1 15 21.7 27 19.4 Bib iographer 2 2.9 2 2.9 4 2.9 Law 5 7.1 3 4.3 8 5.8 Other 7 10.0 5 7.2 12 8.6 
Total 70 99.9 69 99.8 139 100 
*The number of entries for which data could not be determined = 9. 
TABLE 11 
MEAN AVERAGE PUBLICATION 
RATE FOR ACADEMIC ENTRIES 
Category 
Gender 
Women 
Men 
Institution 
ARL 
Non-ARL University 
Four-Year College 
Two-Year College 
All Entries 
N= 
70 
69 
68 
42 
27 
11 
148 
DISCUSSION AND 
RECOMMENDATIONS FOR 
FURTHER RESEARCH 
Mean 
Rate 
1.1 
2.0 
1.7 
1.2 
1.6 
1.3 
1.5 
Using the above analyses, and assum-
ing that the entries portray a set of attri-
butes accepted as describing the ''success-
ful'' librarian, it is possible to draw a com-
posite profile representing a majority of 
those academic -librarians listed in Who's 
Who. 
I. Demographic Characteristics: 
1. Gender. Although there are approxi-
. mately the same number of men and 
women academic librarians who are suc-
cessful, there is a better chance to succeed 
if one is male. 
2. Geographic location. A majority of 
successful librarians reside in the North-
east or West regions. 
3. Age. The successful academic librar-
ian is in his/her forties (the men being 
slightly older than the women). · 
II. Educational Degree Obtainment Charac-
teristics: 
1. The successful academic librarian has 
a bachelor's degree, preferably in the hu-
manities. 
2. The successful academic librarian has 
an M.L.S., preferably from a highly 
ranked school. 
3. The successful academic librarian 
probably does not have an advanced de-
gree in addition to the M.L.S., but a large 
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number of his/her colleagues do have one 
in the humanities. 
III. Employment Characteristics: 
1. It is highly probable that the success-
ful academic librarian will work in a large 
academic library rather than in a small in-
stitution. 
2. The successful male academic librar-
ian will probably be an administrator. The 
successful female academic librarian could 
be an administrator, but would more 
likely be a reference librarian. 
IV. Publication Characteristics: 
1. The successful academic librarian 
publishes in the professional literature, 
but does not publish very much. 
The purpose of this study was to ob-
serve certain quantifiable characteristics of 
successful academic librarians, at least as 
judged by one set of standards for success. 
That is not to assert that these standards 
for success encompass an exclusive list, or 
that the characteristics of those judged to 
be successful are necessarily desirable. For 
example, while it is not necessarily desir-
able that most administrators are men, it is 
important to observe that most adminis-
trators are men . 
It could also be claimed that most suc-
cessful librarians demonstrate certain 
qualitative characteristics such as having a 
"pleasant personality." While such 
claims might be true, it would probably be 
impossible to describe those characteris-
tics either in a study such as this, or when 
dealing with the legalities of a tenure hear-
ing. What is needed is a set of measurable 
standards for success that would guide 
performance evaluation committees and 
library school educators. This future study 
would establish a theoretical model of suc-
cess that would be acceptable to the major-
ity of the profession. After all, the profes-
sion can hardly berate administrators for 
not demanding excellence, or educators 
for not teaching the "right stuff," if we 
don't know what constitutes the "right 
stuff." 
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APPENDIX A: PROPORTIONAL ALLOCATION MODEL 
n = sample size 
N = population size 
Npq 
n= _____ _ 
(N- 1) D + pq 
where 
B2 
D= 
4 
p = estimate of the proportion that are academic librarians 
·q = 1- p 
B = bound on the error of estimation; in this case .05 
l 
I 
The Education 
of Academic Librarians 
John Budd 
Progress in education for academic librarianship has been hindered by an adherence to train-
ing, rather than to graduate education. While recommendations from within and outside the 
profession have urged the upgrading of education, developments have been slow in coming. All 
of librarianship should share a common core curriculum, but the complexities of academic Ii-
brarianship (and the environment in which academic libraries operate) point to subject and 
functional specializations necessary for some personnel. Education for academic librarianship 
should prepare students for the roles they are to assume within the community of higher educa-
tion. · 
n 1887, when Melvil Dewey es-
tablished at Columbia Univer-
sity the first school designed to 
educate librarians, the course of 
education for librarians was set, and, 
while there has been some progress in cur-
ricular matters in the last one hundred 
years, the effects of that early effort are 
with us today. Dewey's program empha-
sized the practical skills that he envisioned 
as essential to the efficient operation of a 
library. Debate over the most desirable 
proportional mixture of theory and prac-
tice rages yet; some individuals bemoan 
the dearth of the one whenever they see 
what they consider to be too much of the 
other. Dewey's philosophy of education 
as apprenticeship has shown itself to be 
enduring, though, and that philosophy 
may be the single greatest hindrance to 
progress in the area of educating academic 
librarians. 1 
Examination of education for academic 
librarianship implies an inherent differ-
ence between it and librarianship in other 
environments. There are certainly differ-
ences among the client.ele served by public 
libraries, school libraries, special libraries, 
and academic libraries. These differences 
do not constitute an artificial distinction; it 
is not just a matter of providing informa-
tion for different groups of people. The 
nature of the collections of these libraries 
is different, as are the kinds and depth of 
services and the manner in which they are 
provided. This phenomenon is directly re-
lated to the differing purposes of the vary-
ing environments. There is something 
about the college or university that sets it 
apart from other segments of society. Al-
fred North Whitehead posits that the mere 
provision of information is not sufficient 
reason for the existence of the university 
(he sees the proliferation of printed books 
as negating such a mission) and that "the 
justification for a university is that it pre-
serves the connection between knowl-
edge and the zest of life, by uniting the 
young and the old in the imaginative con-
sideration of learning.' ' 2 
The academic library does not simply 
operate in this milieu, it is a vital and inte-
gral component of the process of educa-
tion. Because of this, the academic librar-
ian must be engaged in that process as an 
active participant. This is not to say that 
the activities of the librarian are identical 
to those of other members of the academic 
community, but the librarian, in order to 
function as a facilitator of the imaginative 
quest fo! knowledge, must work in con-
cert with other members of the commu-
nity toward fulfilling the university's pur-
pose. If this distinction between academic 
John Budd is a doctoral student in the School of Library Science, at the University of North Carolina- Chapel 
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and some other types of librarianship 
(which is not meant to assume superior-
ity) is accepted, then it becomes clear that 
the education of academic librarians 
should be equally distinctive. Beverly Toy 
notes that 
programs for training academic librarians 
should be significantly different from those of 
other librarians. The M.L.S. should include a 
common core of training, but for academic li-
brarians it will tend to be the beginning level, as 
advanced work in librarianship and/or pro-
grams in scholarly disciplines require more 
than can be accomplished through the M.L.S. 
degree. 3 
A brief look at the history of education 
for librarianship reveals that in 1923 
Charles C. Williamson stated that profes-
sional librarians should receive broad, 
general education in full college courses 
plus at least one year's graduate study in a 
library school. 4 Williamson's report has 
had considerable impact on the develop-
ment of library education, though the de-
velopment has not been rapid and is, in 
fact, still occurring. In 1924, the Associa-
tion of American Universities (AAU) rec-
ommended that library education be at the 
graduate level and that this graduate edu-
cation be two years in length, but the 
AAU' s recommendation went essentially 
unheeded. 5 Ralph Munn, in his report of 
1936, stated that librarians at universities, 
great public, and some special libraries 
need a broad, general educational back-
ground, proficiency in at least one foreign 
language, technical knowledge, a schol-
arly attitude, and two years of library 
school training. 6 Munn takes the attitude 
that academic librarians are partners in the 
scholarly process and should be trained as 
scholars . Louis Round Wilson shared this 
attitude. In 1949 Wilson saw the one-year 
master's degree as a superficial change 
from the bachelor's degree, but he was en-
couraged by some changes in the content 
of curricula and some new (at the time) 
doctoral programs. 7 
This debate over the length of library ed-
ucation has neither died nor abated since 
1949. Ralph Conant, in his sometimes-
- maligned report, recommends that library 
schools provide opportunities for speciali-
zation, including interdepartmental and 
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interdisciplinary study, within a two-year 
curriculum.8 Edward G. Holley discusses 
the extended library school program and 
offers examples of some institutions that 
have made the decision to extend their 
programs beyond one year. 9 While there 
are some schools with extended pro-
grams, these are in a distinct minority and 
there are no indications that employers 
display a preference for graduates from 
these programs. (The exception to this is 
the recommendation of the Office of Per-
sonnel Management that only those indi-
viduals with two years of Wo'aduate study 
be hired at the GS-9 level.) 0 
Peter Drucker discusses the amount of 
education required for those in public ser-
vice institutions (including libraries), 
which, he claims, may not be as extensive 
as is popularly thought. He states that 
many individuals in the professions are over-
trained for the responsibilities assigned to 
them. This is partly due to the bureaucratic na-
ture of the public service institutions they serve 
in, but it also may be related to an exaggerated 
notion of the training needed to enter the pro-
fession.11 
Drucker's statement betrays some igno-
rance about academic librarianship (and 
some aspects of librarianship in general). 
First, he does not seem to realize that the 
first exposure many individuals receive to 
the discipline of library science is at the 
graduate level. This will be discussed in 
greater detail later in this paper. Drucker 
also ignores the fact that the academic li-
brary assists in the fulfillment of the insti-
tution's educational goals, thus, the li-
brary is not concerned merely with 
mechanical processes. To borrow from 
Pierce Butler, the operation of the library 
involves a science, which deals with the 
properties of the materials; a technology, 
which is involved with the processes used 
in exploiting the materials; and a human-
ity, which involves "the motives, reasons, 
purposes, or ends for which the science 
had been accumulated and the technology 
invented."12 
If librarians are indeed to share in the 
purpose of the college or university and if 
they are to join in the community of 
scholars, then the education of academic 
librarians should at least approximate that 
of their colleagues. Though a number of 
undergraduate library science programs 
remain, many existing as minor fields in 
schools of education, the first year of the 
master's program is essentially introduc-
tory. This is a necessity because of the 
number of individuals who enter library 
schools from other fields. Therefore, the 
specialization needed to prepare one to 
begin to take a place in the community of 
scholars is, perforce, minimally achieved 
at best in the one-year program. A similar 
thought may have motivated one respon-
dent in Conant's study to say, "We can-
not count on the master's degree in librari-
anship as an assurance of an applicant's 
ability to meet the needs of the academic 
library; moreover, lack of the MLS is not a 
barrier to effective academic librarian-
ship. " 13 Another academic librarian inter-
viewed in the course of the Conant study 
indicated that ''the interdisciplinary na-
ture of academic librarianship cannot be 
satisfied within the existing limits of pro-
fessional education in library schools. " 14 
Indictments of the past and present 
state of education for academic librarian-
ship by Robert Muller and Lewis A. Ken-
ney indicate that there is dissatisfaction in 
many sectors with educational practices. 15 
No single culprit can be blamed for the dis-
satisfaction or the apparent failure to meet 
the needs of the profession and of aca-
deme. The tradition of training begun in 
the last century has developed strong 
roots, and there has been effort at change 
by the profession's associations or the 
schools themselves. The question remains 
as to what route library education should 
take in order best to prepare the schools' 
graduates for placement in institutions of 
higher education. What do students need 
to know? What type of preparation best 
suits the mission of higher education? 
What is the breadth and depth of educa-
tion needed for academic librarians? What 
role should academic librarians assume on 
college and university campuses? 
Librarianship has relied for years on a 
prerequisite knowledge and the ability to 
adapt that knowledge to the workings of 
the profession. There has also been an as-
sumption that the academic librarian has 
certain qualities, be they learned or in-
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bred. Such so-called assets as a love of 
books are no longer sufficient (if they ever 
were) for academic librarians because li-
brarianship encompasses more than arti-
facts. The view of librarians as researchers 
or teachers is not to be ignored, but it is 
sometimes tied to a notion that librarians 
should directly emulate teaching faculty 
in the narrowness of subject scope to be 
studied. There is no doubt that the ability 
to conduct fruitful research in a particular 
subject area is beneficial (assuming that 
the area of librarianship is also a valid sub-
ject area), but it must be ~ccompanied by 
something more. The academic librarian 
must have an intimate knowledge of the 
purpose of the college or university and a 
willingness to participate in achieving that 
purpose. 
Edward G. Holley elaborates on this 
particular aspect of the orientation of the 
academic librarian. He says that such a 
person needs 
some background in the history and develop-
ment of higher education ... an appreciation 
for the history of scholarship and learning and 
the way knowledge is obtained in various disci-
plines ... [and] the ability to evaluate research. 
findings. 16 
The above comment includes the recogni-
tion that the academic library and librari-
anship are products of scholarship and the 
community of scholars who are producers 
and consumers of that scholarship. In this 
way, this branch of the profession is deriv-
ative; it depends upon the parent institu-
tion for its existence, and it functions as an 
integral part of the institution. Because the 
library supports all other components of 
the institution, the librarian must know 
something of the objectives and practices 
of the other components. The symbiotic 
relationship should be reflected in the 
knowledge of the librarian, so the educa-
tion of academic librarians should aim to 
provide the requisite knowledge. 
While the above described breadth of 
education is ideal, it is not always found in 
practice. H. William Axford (who, unfor-
tunately, fails to avoid overgeneralization 
and assumes a uniform paucity in library 
education and in most librarians) observes 
that the library school does not always 
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achieve the noble end. He writes of the de- · 
fici~ncy of the educational process, 
which simply does not engender in students 
the attitudes necessary to feel at horne with the 
traditional values of the academy, particularly 
its canons of scholarship. In spite of the rhetoric 
to the contrary, and the significant programs in 
professional education achieved since the Wil-
liamson report, library education today is still 
more vocational than professional in the classi-
cal meaning of the term. 17 
The recognition of this weakness calls into 
question the library school's ability to pro-
vide education befitting partners in the ac-
ademic community. There is implicit in 
such a view the belief that education in a 
library school is not sufficient for an indi-
vidual to function in an academic library. 
This involves the concept of specialization 
in libraries, about which more will be said 
later. 
In light of the above, an examination of 
library education must begin with the 
most fundamental of its premises. It has 
been recognized for a number of years that 
all of librarianship shares a basis of intel-
lectual content, regardless of the individ-
ual student's eventual career objective to 
carry out those functions and processes 
central to all libraries. In 1954 a workshop 
was held at the University of Chicago's 
Graduate Library School on the subject of 
a core of educational content .18 The librari-
ans and the educators in attendance rec-
ognized the need for such a core. Some 
years later Jesse Shera expressed the belief 
that a core of knowledge is essential and 
that it ''must be streamlined to emphasize 
the elements that are fundamental to the 
practice of all librarianship whatever the 
specialization.' 119 Lester Asheim went into 
more detail in describing that which is 
necessary and vital to alllibrarianship. He 
claims that education should include a mix 
of 
first, understanding of the underlying disci-
pline; then, introduction to the mechanisms de-
rived from it that lead to present practices; fi-
nally, analysis of how the skills and attitudes 
emerging from the discipline and the opera-
tional devices are applied in practice.20 
Asheim' s perceptive remarks can hold 
true for much of education in general. He 
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describes educational components that 
· apply, not only to library education, but 
also to education in many disciplines. 
Asheim also touches on some of the rea-
sons why the community of higher educa-
tion has been reluctant .to accept library 
education as it currently exists and to ac-
cept holders of the M.L.S. degree into that 
community. While the master's degree in 
library science attempts to include all of 
the elements Asheim sets forth (in rheto-
ric, at any rate), other disciplines tend to 
incorporate the introduction to the disci-
pline and its mechanics into the under-
graduate curriculum. TheM.L.S., particu-
larly the one-year M.L.S., must attempt to 
introduce students to the discipline and to 
teach also the analysis of the theory and 
practice of librarianship. Thus it becomes 
clearer that the single year is inadequate to 
provide the depth of education needed. 
The types of educational preparation 
needed by academic librarians depend to a 
great extent on the nature of the library it-
self. Just as the library is an amalgamation 
of many functions, it must serve the needs 
of many acaderriic disciplines. The librari-
ans on a given campus are likely to have 
(in fact may be hired because of) diverse 
educational backgrounds. Robert B. 
Downs states: 
Like the teaching faculty, librarianship is be-
corning increasingly a career for specialists, and 
our requirements are exceedingly diverse. In 
the future, college university librarians will un-
doubtedly be called upon to have academic 
preparation as thorough and as advanced as 
their colleagues in other fields. 21 
Shera also recognizes the inevitability of 
the need for specialization, but, at the 
same time, he reiterates the importance of 
the core as the basis for all library educa-
tion. 
The value of specialization and the utility of 
specialized knowledge is not to be minimized, 
but unless it is held together by the cohesive 
force of a generalized concept of librarianship 
that underlies all that the librarian does, the in-
evitable result is fragmentation of the profes-
sion to the point at which all standards of per-
formance and all criteria of excellence will be 
lost. 22 
If service in the academic library is to be 
provided by specialists, what type of spe-
cialization should be prevalent? Many in-
dividuals see a need in libraries for profes-
sionals with additional graduate 
education iii. another subject field. The re-
liance upon graduate education in library 
(and information) science and in a cognate 
subject area (a list of which would be 
lengthy) has been evident for some years. 
This preference probably hearkens back to 
the days of librarian as scholar and may be 
a sort of reaction against Dewey's empha-
sis on practical training. 
Librarians saw the need for advanced 
subject education as so necessary to the 
performance on the job that allowance for 
the attainment of additional graduate de-
grees was included in the "Standards for 
College Libraries'' of 1959. One section of 
the "Standards" states: 
It follows that librarians-in line with the estab-
lished policies at their institutions-should be 
expected to do graduate work in such areas as 
would contribute to their effectiveness in their 
respective positions. In some instances such a 
program of study might well lead to a second or 
third Master's degree rather than to a Ph.D. de-
gree.23 
This statement is not present in the 1975 
revision of the standards. At about the 
time of the revision, the Association of 
College and Research Libraries (ACRL) 
was articulating support for the M.L.S. 
degree as a terminal degree and as the ap-
propriate education for the professional li-
brarian. If the ACRL dictum were univer-
sally accepted, the faculty status issue, for 
one, would have a resolution. The fact 
that the M.L.S. is not unconditionally ac-
ceptable to many college and university 
administrators and faculties with regard 
to faculty status reveals that the level of 
education librarians see as sufficient is not 
thought of outside the profession as 
equivalent to that of the teaching faculty. 
Moreover, ACRL neglects to address the 
kind and depth of education that the aca-
demic librarian should have in order to 
contribute to the educational purpose of 
the academic community. 
William Moffett takes the issue of educa-
tional attainment a step further by sug-
gesting that libraries could benefit from 
hiring individuals with subject Ph.D.s, in-
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dividuals who could bring to the job teach-
ing experience, who could work on the 
curriculum, and who could fuel the fac-
ulty status fire. 24 Joe Rader provides a dis-
senting voice in the midst of calls for more 
advanced degrees. He writes, 
To say to librarians that, to get a job in the first 
place or to achieve career advancement within 
the profession, one must have a subject mas-
ter's is to say that the library degree, ipso facto, is 
of little value. Apparently to be treated as a real 
professional, one must obtain a real advanced 
degree .25 
Rader's comments do address the ques-
tion of the legitimacy of the library school 
degree on the college or university cam-
pus. They do not, however, address the 
question of the role of the academic librar-
ian, a question that has yet to be answered 
satisfactorily or conclusively. 
The education of academic librarians is 
also somewhat dependent on the func-
tions that individuals perform within the 
library. This, again, is not a revelation. In 
1949 Lawrence Clark Powell wrote, "To 
function properly then, the academic li-
brary must be staffed by a corps of profes-
sional librarians with varying, not equal, 
amounts of graduate education-
managers, collectors, ~rocessors, inter-
preters, and curators." 6 The amounts of 
graduate education need not vary greatly, 
but the areas could certainly be quite di-
vergent. Margaret Myers observes the 
possible expansion of the functional spe-
cializations of librarians as libraries evolve 
in conjunction with societal and techno-
logical progression. 27 Patricia Battin also 
recognizes the various functions within 
the library, particularly the research li-
brary, and has definite suggestions with 
regard to hiring practices. She says that 
employees should 
hire the talent they need and hope that the MLS 
will follow, or else ... set up, as large corpora-
tions have done, [research libraries'] own edu-
cational programs to provide the specialized 
training we perceive as necessary. If the choice 
lies between credentials and talent, I think we 
must opt for the talent. 28 
Battin's suggestion is apparently con-
trary to Rader's defense of the library de-
gree and to the statements of those believ-
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ers in a core curriculum for students. By 
negating the need for the M.L.S. as acre-
dential for library service, she implies a 
like shift in the educational attainment of 
the prospective employee of the research 
library. Though it is unstated, one can as-
sume that Battin would look first to educa-
tion that would complement the func-
tional need to be filled and, only when 
that is satisfied, to the M.L.S. She enu-
merates the personal qualities that the li-
brarian in the research library should pos-
sess: 
1. A first-rate mind with problem-solving abili-
ties . 
2. A solid undergraduate preparation in any of 
a variety of disciplines. 
3. Concrete evidence of managerial abilities. 
4. An intellectual commitment to research li-
brarianship. 29 
While graduate education is not men-
tioned in the list, it is clear that Battin envi-
sions the research library staffed with 
many individuals whose education and 
training match the need she sees as inher-
ent in the research library. 
Which of the needed specializations can 
be supplied by library schools? The nature 
of libraries is such that several individuals 
perform duties that are somewhat distinc-
tive, if not discrete, while sharing the neb-
ulous goal of service to a particular com-
munity. This is compounded in academic 
libraries by the magnitude of information, 
the physical and intellectual diversity of 
collections, the sophistication and wide-
ranging interests of the academic commu-
nity, and, in some instances, the technol-
ogy required to meet information needs. 
In the larger libraries, the librarians per-
forming the traditional functions, such as 
reference, acquisitions, and cataloging, 
are accompanied by specialists in such ar-
eas as systems management and opera-
tions research. This expansion of func-
tions, along with the technological impact 
on more traditional functions, results in 
greater demands placed on library 
schools. Schools with limited resources 
and faculties are hard-pressed to educate 
students to meet the libraries' needs. 
Battin states that research libraries are 
unique entities, with missions and staffs 
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that are separate from those of other types 
of libraries, and that individuals should be 
educated for positions in such an environ-
ment. She suggests that the research li-
braries themselves take the responsibility 
for providing this education, formulating 
programs of study that incorporate the tal-
ents of many academic units on campus 
(including library schools, when possi-
ble).30 $he claims that this might eliminate 
what she sees as the flaw in library educa-
tion of overspecialization, which she de-
scribes thusly: 
Our educational programs for academic librari-
anship have continued to stress an individualis-
tic bias-the concept of the autonomous 
professional-and have actively procreated and 
encouraged the development of narrow spe-
cialists, either in academic subject disciplines or 
within the library profession. 1 
Battin's remarks are based on the as-
sumption that, for years, libraries have 
been attempting to emulate the organiza-
tional structures of the academic units on 
the campus. She envisions a unique and 
fluid structure in research libraries in 
which librarians are able to see big pic-
tures rather than just narrow details. In 
fact, organizational structure does play an 
important role in the functioning of the li-
brary. The structure essentially defines 
(however inexactly or vaguely) the duties· 
to be performed by the individuals within 
the organization and, hence, can affect the 
education needed by the individuals. To 
examine the organizational structure of 
the library, one must first look at the struc-
ture of its environment-the college or 
university. 
Cohen and March describe the univer-
sity as being an "organized anarchy," ex-
hibiting the following properties: 
1. Problematic goals. It is difficult to impute a 
set of goals to the organization that satisfies the 
standard requirements of theories of choice. 
The organization appears to operate on a vari-
ety of inconsistent and ill-defined preferences. 
It can be described better as a loose collection of 
changing ideas than as a coherent structure. It 
discovers preferences through action more of-
ten than it acts on the basis of preferences. 
2. Unclear technology. Although the organiza-
tion manages to survive and (where relevant) 
produce, it does not understand its own proce~ 
dures, the residue of learning from the acci-
dents of past experiences, imitation, and inven-
tions born of necessity. 
3. Fluid participation. The participants in the 
organization vary among themselves in the 
amount of time and effort they devote to the or-
ganization; individual participants vary from 
one time to another. As a result, standard theo-
ries of power and choice seem to be inadequate; 
and the boundaries of the organization appear 
to be uncertain and changing.32 
The library as an organization also ex-
hibits these properties. If one dissects the 
library's organization, though, focusing 
on the two units that form the traditional 
bifurcated structure, one observes some 
anomalous occurrences. The public ser-
vices, particularly the reference function, 
tend to adhere to the Cohen and March 
model, primarily because the activity sim-
ulates that of other units of the university. 
The technical services, however, while 
not having a purely bureaucratic struc:-
ture, are more bureaucratic than the pub-
lic services. They also tend to have more 
well defined goals and a clearer technol-
ogy designed to achieve those goals. The 
lines separating the two functions are not 
clear, so the technical services do not have 
a completely distinct organizational struc-
ture. The distinctions that do exist affect 
the functional specializations within the li-
brary and, by implication at any rate, the 
education of the librarians. The goals and 
technology peculiar to the technical ser-
vices must be incorporated simulta-
neously with an understanding of the 
structure and purposes of the library as a 
whole. 
To further complicate matters, many li-
braries, particularly large ones, do not 
have a simple bifurcated structure. For in-
stance, collection development may con-
stitute a separate structural entity-one 
that shares some properties of both tech-
nical services and public services. On 
some campuses, special collections may 
be organized as a subunit. In addition to 
these, libraries may also have staff special-
ists who function apart from any of the 
substructures but who probably have a 
high level of interaction with all facets of 
the organization. These variances in func-
tional specialization can result in pressure 
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on library schools to educate for many 
types of positions. While all library 
schools should offer a strong and com-
plete basic program of instruction, per-
haps not all are able to provide specializa-
tion in areas hinted at above. It should be 
noted, though, that education in such ar-
eas is important to academic librarianship 
and those schools attempting to educate 
students for positions in academic li-
braries will have to be aware of the func-
tions of those libraries and focus their pro-
grams accordingly. 
Robert Muller suggests that the educa-
tional structure allows for more complex 
specializations among library schools, 
with some schools focusing attention on 
academic librarianship.33 Such a prospect 
may be tempting, but there are some in-
herent drawbacks. First of all, Muller's 
suggestion assumes a high degree of ini-
tial commitment that may not exist among 
students. It may be only after some expo-
sure to a program that an individual stu-
dent makes a decision regarding a career 
choice. Some students might find them-
selves having to transfer to another school 
in order to receive the specialized educa-
tion. If Muller's model were followed, 
there would be, of necessity, a small num-
ber of schools specializing in academic li-
brarianship. The students would have 
very limited, if any, interaction with stu-
dents and faculty interested in other areas 
of librarianship. The small number of 
schools might also perpetuate certain 
views and methods; thus producing the 
danger of a stagnant environment in li-
braries. This revision would also involve 
great costs. Some institutions would incur 
enormous expenses in establishing the 
specialized programs, and others might 
experience such a loss of students that 
they would be forced to close their library 
schools (which, some might argue, would 
be a good thing). 
While the traditional subject and func-
tional specializations still exist and will 
probably continue to exist, a change in the 
vision of the library that first surfaced sev-
eral years ago may produce fundamental 
alterations. The library, in fact the organi-
zation and dissemination of knowledge, is 
seen more and more frequently as a sys-
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tern rather than as disparate parts. The al-
teration of vision accompanies the prolif-
eration of automation of library processes. 
This becomes especially evident when 
dealing with integrated systems of auto-
mation, but any automation process that 
affects library operations requires plan-
ning for the entirety of the organization. 
Such a change in thinking will affect li-
brary education. It could define an ap-
proach to education that is quite different 
from that of traditional programs. At 
present (and for the last several years), it 
seems that library education (at some in-
stitutions, at any rate) is in the midst of at-
tempting a response to this phenomenon 
by adding the study of systems analysis to 
course content and by emphasizing a sys-
tems approach to library functions. 
In summary, education for academic li-
brarianship has a history of focus on tech-
nical training (not unlike library education 
in general). The most basic hindrance to 
the development of more appropriate ed-
ucation, rather than training, has been a 
lack of consensus on the role of the librar-
ian in the academic community. This 
sometimes is obscured in the course of de-
bates over such matters as the necessity 
for graduate education in subject areas. 
While such training may be essential to 
some positions in some libraries (subject 
specialists, for instance), it may not be de 
rigueur for everyone. What is needed is 
the revision of library school programs so 
that they offer graduate education, which 
includes the availability of detailed func-
tional specialization, the opportunity for 
in-depth study of the intellectual and 
practical bases of academic libraries and 
their environment, and the incorporation 
of a systems approach to the organization, 
dissemination, and interpretation of 
knowledge. 
At present, it does not appear that this 
revision can be accomplished in the tradi-
tional programs entailing approximately 
thirty-six semester hours of course work. 
So much of the program of study is intro-
ductory that there is little time to receive 
the depth of education needed to function 
in an academic library as a member of the 
scholarly community. While it may be ar-
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gued.that the introductory content should 
be taught at the undergraduate level, the 
derivative nature of the discipline and the 
fact that many individuals enter the field 
relatively late in life are countervailing 
forces to the argument. 
Additionally, programs should require 
students to conduct and report research in 
the form of theses or major research pa-
pers. Academic librarians are continually 
called upon to assist in the research pro-
cess and may be required to conduct re-
search in order to advance in the organiza-
tion. Academic librarians also must be 
able to comprehend the research of others 
and to incorporate it locally, if feasible and 
desirable. Firsthand knowledge of there-
search process is not only helpful, it is es-
sential in academe. 
Few would argue with the belief that the 
academic world is different from other 
segments of society. Its activities and be-
havior are unique. The academic library 
exists to provide a variety of services (to 
aid research and teaching) to the commu-
nity of students and scholars. The nature 
of this academic community, regardless of 
its size, effectively defines the back-
grounds of its members. Academic librari-
ans, as both members of the community 
and facilitators of the work of the commu-
nity, should be prepared for the roles they 
are expected to assume. This preparation 
is different in kind (incorporating there-
search and curricular interests mentioned 
above) and, very likely, in duration as 
well. Service to the academic community 
necessitates understanding of the many 
facets of the community-understanding 
that might be fostered by both interdisci-
plinary study and extended study of the li-
brary and librarian in such an environ-
ment. An extended program may not be 
the proper course for librarians in all types 
of libraries (although convincing argu-
ments have been made for an extended 
degree program educating all prospective 
librarians), but it seems to be ineluctable 
for academic librarians. If the extended 
program is adopted for the educating of 
academic librarians, it seems that the de-
gree received should be an academic de-
gree rather than a professional one ( espe-
cially if the requirement of a research 
paper is added, along with other such re-
quirements). Of course, if the move to an 
extended program for all of library educa-
tion is adopted, the academic degree and 
its requirement should be uniform. Impe-
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tus for change must come from within the 
schools, and it must include an under-
standing of the nature of the academic li-
brary and the role of the librarian in the en-
vironment of academe. 
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Participatory Management in 
Academic Libraries: A Review 
Nicholas C. Burckel 
Participatory management and its variants have been the subject of much debate in the man-
agement literature for more than twenty years. It has attracted the attention of academic librar-
ians only relatively recently. To put the issue in perspective, this article reviews the major 
contributions to participatory management theory, examines the arguments of library propo-
nents and critics of the theory, and draws some conclusions about its application in libraries. 
he 1960s and much of the 1970s 
witnessed a meteoric increase 
in the number of students at-
tending college, partly as a 
result of the "baby boom" coming of age 
and partly because a greater proportion of 
college-age students continued their post-
secondary education in colleges and uni-
versities. From the 1961-62 to the 1970-71 
academic year, college student enroll-
ments grew from 3. 9 million to 8.2 million. 
The growth in the libraries during that 
same period paralleled this surge. The to-
tal number of volumes in university li-
braries grew from approximately 200 mil-
lion to some 350 million; the total 
operating budget jumped from nearly 
$184 million to $600 million. Expe~ditures 
for library materials increased 370 percent, 
and the size of library staffs more than 
doubled from twenty-one thousand to 
forty-eight thousand. Although less dra-
matically, the dynamism of the 1960s ex-
tended into the early 1970s as well. 1 
Even though the growth in library per-
sonnel lagged other measurements of li-
brary expansion, the increase was impres-
sive. It occurred concurrently with an 
increased emphasis on proper academic 
training for professional librarians; the 
sine qua non even for an entry-level posi-
tion became the master's degree in library 
science. This emphasis on formal educa-
tion, however, simply mirrored the in-
creasingly specialized skills that librarians 
had to master in order to function compe-
tently in a rapidly changing profession. 
Inevitably the increase in size of academic 
libraries has meant, as it has in other large 
and complex organizations, a concomitant 
increase in the size of the bureaucracies in 
which librarians work. Among most li- . 
brarians, "bureaucracy" carries a pejora-
tive connotation, suggesting ''·isolated 
levels of organization, impersonal roles 
for staff members, centralized coordina-
tion and decision-making, and rigidly 
stratified authority and accountability." 
Organizations so characterized tend to re-
sist change, stifle innovation, and main-
tain the status quo. 2 
The combination of these elements-an 
increasing tendency toward bureaucracy 
and increased professionalism among 
librarians-has created a tension in the ad-
ministration of academic libraries. The 
problem is perhaps more acute on cam-
puses because the obvious role model for 
academic librarians is the teaching faculty 
whose organizational style is generally 
egalitarian and nonbureaucratic. Even if 
this were not true, librarians could not 
help but be influenced by the student ac-
tivism of the 1960s and early 1970s, which 
began as a movement to increase student 
participation in university governance. In 
an effort to increase their influence over li-
brary policies and procedures, many li-
brary staffs sought and gained faculty sta-
tus; others pushed for changes at variance 
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with the traditional hierarchical structure 
of most administrations. Equally con-
cerned administrators experimented with 
new management techniques in an effort 
to build morale and effectiveness. 3 
MANAGEMENT THEORIES 
Both staff and administrators turned to 
management literature to find applicable 
theory and practice. The oldest manage-
ment structure, and the one subject to 
most criticism, was the traditional pyrami-
dal organization with the president or di-
rector at the peak of the pyramid and the 
workers or staff at the base of the organi-
zation. Information moved up through 
successively higher levels of manage-
ment, and decisions were made at the top, 
then transmitted down the chain of com-
mand for implementation. Except when 
there were changes at the top, the struc-
ture was fairly stable, even static. This 
management structure evolved naturally 
as institutions grew and actually predates 
management theory, which is largely a 
product of the twentieth century. 
Although challenged by a host of experi-
mental alternatives, the traditional struc-
ture, with obvious modifications, remains 
the most common organizational pattern 
in libraries, perhaps even in academic li-
braries.4 
Empirical work designed to make man-
agement more a science than an art was pi-
oneered by Frederick W. Taylor; it also 
tended to reinforce the dominant manage-
ment tradition. Taylor believed that "sci-
entific management'' would assure 
greater worker productivity, especially in 
low-skill, mass-production industries. 
He, therefore, conducted time-and-
motion studies at plants and factories to 
devise ways to make the operation more 
efficient. This approach sought to make 
workers as. mechanized and dependable 
as the machinery they operated. While 
Taylor felt that the resulting productivity 
would mean a rising standard of living for 
the worker, many who applied his tech-
niques merely did so to realize higher 
profits. Taylor's contribution to future 
management theory, however, can hardly 
be overestimated. His research formed the 
basis for the subsequent evolution of man-
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agement theory and practice. 5 
Taylor's work remained largely unchal-
lenged during the early decades of the 
twentieth century, but the research of 
Elton Mayo at the Hawthorne Works of 
Western Electric Company between 1927 
and 1932 failed to validate predictions 
based on Taylor's theory. The significanc~ 
of Mayo's firidings lay in the fact that 
worker productivity was often more af-
fected by social than physical conditio~s. 
His major findings varied in nearly every 
important respect from the principles · of 
scientific management. He concluded: 
.(1) The level of production is set by social 
norms, not by physiological capacities. (2) Non-
economic rewards and sanctions significantly 
affect the behavior of workers and largely limit 
the effect of economic incentive plans. (3) Of-
ten, workers do not act or react as individuals 
but as members of groups. (4) The function of 
leadership, both formal and informal; is impor-
tant in setting and enforcing group norms. (5) · 
Communication between ranks is an important 
factor in organizational behavior. 6 
Mayo's research contributed to the de-
velopment of the human-relations school 
of management based on the study of peo-
ple as humans rather than work units. 
Managers turned to the insights of sociol-
ogists and psychologists for a better un-
derstanding of interpersonal relations. An 
extension of this school of thought, devel-
oped by Douglas McGregor, Rensis Li-
kert, Peter Drucker, and Frederick Herz-
berg, maintains that ''if the organization 
makes employees happy, it will gain tli.eir 
full cooperation and effort, plus reachmg 
optimum efficiency. ''7 
The concept of participatory manage-
ment ~volved naturally from a cluster of 
ideas loosely associated with this human-
relations school. Douglas McGregor, for 
instance, introduced two antipodal man-
agement theories-X andY. Theory X as-
sumes that workers avoid responsibility 
and are lazy, self-centered, and resistant 
to change; management, therefore, must 
direct, motivate, and control workers in 
order to meet organizational goals. The-
ory Y, on the other hand, makes no nega-
tive assumptions about workers, but 
rather emphasizes that management's 
major responsibility is ''to arrange organi-
-
zational conditions and methods of opera-
tion so that people can achieve their own 
goals best by directing their own efforts to-
ward organizational objectives. " 8 
McGregoe s work stressed the positive 
role of workers, given adequate responsi-
bility and freedom; Frederick Herzberg 
emphasized the difference between ''hy-
giene" factors and motivation factors. The 
former are factors such as salary, status~ 
working conditions, job security, and in-
terpersonal relationships; the latter in~ 
elude achievement, recognition, work it-
self, responsibility, and advancement\ 
The absence of some hygienic factors may 
lead to job dissatisfaction, but their pres-
ence does not necessarily guarantee hig}:l 
satisfaction or motivation. Herzberg ar-
gues that only factors such as the work it-
self, responsibility, and advancement 
have a long-range effect on job attitudes. 
Thus, high productivity is a reflection of 
high worker motivation. 9 
Another major contributor to the 
human-relations school is Peter Drucker, 
a widely published management consul~ 
tant, who has been credited with formu-
lating the much ballyhooed concept of 
management by objectives (MBO), whic1' 
actively involves employees in planning 
and controlling their jobs on the assump-
tion that "such involvement fosters com-
mitment, and that commitment motivates 
employees to channel their efforts in a 
way that will effectively contribute to the 
achievement of organizational objec-
tives.'' The major components of MBO in-
clude goal setting, action plans, periodic 
reviews, and annual performance ap-
praisal. MBO proponents claim seven 
benefits: ''improvements in management 
performance, planning, coordination, 
control, flexibility, superior-subordinate 
relationships, and personal develop-
ment." Until recently MBO appeared to 
be the panacea for business and academic 
managers alike. 10 
The last major contributor to the 
human-relations school considered here is 
Rensis Likert, formerly director of the In-
stitute for Social Research at the Univer-
sity of Michigan. In two highly influential 
studies, New Patterns of Management and 
The Human Organization, Likert constructs 
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and elaborates his theory of participatory 
management. He constructs four organi-
zational models, graduated from system 1 
(authoritarian) to system 4 (participative), 
and argues that the most productive orga-
nizations are those that best approximate 
system 4. At the heart of participatory 
management is group decision making, 
which Likert sees as superior to individual 
decision making because: 
(1) Available cues are increased. (2) The imme-
diacy of feedback regarding suggestions allows 
faster recognition of potential mistakes. (3) The 
greater formulation of ideas by people in 
groups than by people acting separately favors 
group decisions. (4) The increasing division of 
labor favors group decisions by utilizing to 
greater advantage the group's cumulative ex-
pertise. (5) There is less inhibition because of 
personal responsibility for failure. (6) Pooling 
ideas provides an opportunity for identifying 
and removing errors. (7) If the group is orga-
nized from members who have developed nei-
ther friendship nor animosity patterns and if 
the group retains its identity for only a short 
time period, the lack of identification of the 
members as a cohesive group enhances their 
ability to consider the problem objectively.11 
PROPONENTS OF 
PARTICIPATORY MANAGEMENT 
Likert, McGregor, Herzberg, and 
Drucker, each in his own way, have con-
tributed to the popularity of participatory 
management. Although much of their 
work was based on industrial or business 
models, librarians saw in its application to 
libraries a solution to the problems of an 
authoritarian structure, the alienation of 
professionals, and a numbing bureau-
cracy. While many librarians extolled the 
merits of participatory management with-
out fully understanding the implications, 
a few methodically examined and evalu-
ated library applications of the concept. 
The most influential and thorough of 
these studies was undertaken by Maurice 
P. Marchant in his dissertation, ''The Ef-
fects of the Decision Making Process and 
Related Organizational Factors on Alter-
native Measures of Performance in Uni-
versity Libraries," and then in later arti-
cles and a monograph. Marchant 
recognized that Likert's theory was built 
on research in profit-making organiza-
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tions, but felt it might as easily apply to 
nonprofit organizations, and so he tested 
'it in academic libraries. Specifically, Mar-
chant chose twenty-two university or re-
search libraries from which he collected 
data to measure the relationships between 
various performance criteria (dependent 
. variables) and the degree of librarian par-
ticipation in management (independent 
variable). The five dependent variables 
were "(1) staff job satisfaction, (2) extent 
of library long-range planning, (3) uni-
formity in library evaluation, (4) circula-
tion of materials for home use, and (5) fac-
ulty evaluation of library services, 
facilities, and resources." The study also 
included thirteen different control vari-
ables, such as doctoral degrees granted by 
the institution, perquisites available to the 
library staff, and number of professional 
librarians, which he thought might affect 
. one or more of the dependent variables. 
Using regression and correlation tech-
niques, he analyzed the data and con-
cluded that "involvement of the univer-
sity library staff in the library's 
administration produces greater staff job 
satisfaction and, through it, better li-
braries." In particular, participatory man-
agement forced decisions to be made at 
the level best suited for effective resolu-
tion, thus freeing top management for 
long-range planning and cultivating rela-
tions with university administrators and 
key faculty. Moreover, he argued, partici-
patory management helped the staff 
''unify its value system regarding both the 
relative importance of various aspects of 
the library and the ~uality of those aspects 
in a given library.'' 2 
Marchant's was not the only study of li-
brary applic~tions of participatory man-
agement. Shortly after Marchant com-
pleted his study, Henry Stewart, Jr., 
conducted a similar study for his doctoral 
research at Indiana University. Unlike 
Marchant, however, Stewart examined 
six small colleges drawn from the Associ-
ated Colleges of the Midwest and person-
ally administered the questionnaires. He 
concluded, as Marchant did, that there 
was no direct relationship between a li-
brary's management style and selected 
performance characteristics of that library, · 
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but that staff morale was affected by man-
agerial style. He further opined that there 
might be ''no relationship between mana-
gerial style and productivity in business 
enterprises where there are fewer than ten 
employees.' ' 13 
In a less rigorous approach than that of 
Marchant and Stewart, Jane Flener, with 
the aid of a fellowship from the Council on 
Library ·Resources, traveled to ten re-. 
search libraries during 1971-72 to examine 
firsthand the application of management 
theory in libraries. She found that the de-
gree of staff participation depended not 
merely ''on the attitude and personality of 
the administration, but also on the dyn~­
mism and leadership within the staff.'' 
Quite a significant proportion of staff, she 
observed, did not participate for a variety 
of reasons-"some for personal reasons, 
some for lack of interest, some who did ·· · 
not want to take the time from their du-
ties, and some who philosophically dis-
agreed with the concept."14 
More recently Nancy Brdwn, University 
of Guelph Library, developed an opera-
tional model for actually measuring staff 
participation. The three major determj.:. 
nants of participation on which the model 
is based are "the degree of control over 
the decision-making process; the issues 
subject to control; and the hierarchical 
level at which control is exercised." She 
also suggested how information on each 
of these can be obtained. While not apply-
ing her model to any institution, she has 
demonstrated how participation can be 
measured quantitatively. Her model 
awaits application by future researchers. 15 
Despite the paucity of rigorous analysis 
and the inconclusive results of those stud-
ies, proponents of participatory manage-
ment claim much for it. In a discussion of 
change in academic libraries, for instance, 
Robert Haro concludes his article with 
strong endorsement of participatory man-
agement: 
The opportunities for significantly effecting 
change, service or organizational, can be con-
siderably enhanced by a participative manage-
ment approach. Indeed, the extent to which 
recommendations within a library are likely to 
be implemented, and innovative ideas gener-
ated and acted upon, depends upon the 
amount of participation by individuals commit-
ted to the process of change .. .. Participatory 
management can be made to work in an aca-
demic library if improved service is the goal of 
change. 
While Haro' s conclusions are plausible, 
· he offers no convincing evidence. 16 
Fidelia Dickinson, California State Uni-
versity, San Diego, in a discussion of li-
braries in the California State University 
and College system, assumes at the outset 
''the merits and general workability of 
participative management. II The major 
benefits she attributes to participatory 
management are an increased commit-
ment of staff to the library profession, in-
creased job satisfaction, a reduction of fac-
tionalism and territoriality, greater 
acceptance of decisions, and a higher 
quality of library staff. In a strident and 
undocumented article in the same journal 
two years later, Thomas Gwinup of San 
Diego State University denounced the tra-
ditional bureaucratic structure as having 
''promoted the detachment of administra-
tors and the disunity of the profession. It 
has advanced professional incompetence 
with its politically and clerkishly orienteq 
scheme of rewards. II Bemoaning the fail-
ure to restrict the number of graduates 
from library schools, the lack of either a · 
union or an association to protect librari-· 
ans, and the unresponsive structure of. 
most academic library administrations, he 
concludes that only participative manage-
ment offers a realistic solution. 17 
Although examining academic libraries ~ 
from a different point of view, Duane 
Webster and Jeffrey Gardner, both of the 
Association of Research Libraries' Office 
of University Library Management Stud-
ies, find a number of benefits of increased 
staff participation in library decisions. · 
One benefit, perhaps unintended, of such , 
participation in major library planning is 
increased staff enthusiasm that may lead 
to better service for patrons and that also · 
may favorably influence university ad-
ministrators. Another benefit from staff 
participation, th.ey argue, is improved 
staff-management relations, ''as staff 
members learn more about the complex 
and very difficult processes involved in 
·managing an academic library. '' 18 
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In the most recent book-length treat-
ment of the subject, Donald Sager, for-
merly of the Chicago Public Library, pub-
lished Participatory Management in Libraries 
to generally favorable reviews. Sager' s is a 
practitioner's guide, designed to demon-
strate how participatory management can 
alleviate common problems faced by li-
brary supervisors and employees. By and 
large he instructs by example, relegating 
theoretical aspects of the topic to a selec-
tive bibliography. While he writes about 
participatory management in libraries 
generally, his techniques are applicable to 
academic libraries. Because he writes as an 
advocate, his book is of most help to those 
planning to implement the theory. It is 
less useful for those needing a rigorous 
analysis of the benefits and drawbacks of 
such an approach. In one of his conclud-
ing chapters, for instance, Sager correctly 
identifies some of the problems associated 
with participatory management and 
makes practical suggestions for dealing 
with them. None of them, however, ap-
pears drawn from actual library experi-
ence, and the general paucity of documen-
tation throughout leaves the reader 
without anything but Sager's word on 
which to rely. As do other advocates, he 
cites a number of benefits to employers 
and employees who adopt participatory 
management-greater creativity and in-
novation, less job dissatisfaction, and 
more individual flexibility . He concludes 
with an observation that the movement 
toward participatory management in the 
workplace will continue to grow as politi-
cal, economic, and social institutions be-
come more democratic. 19 
A number of university libraries have 
experimented with some degree of partici-
patory management and have declared 
those efforts a success. After a two-year 
study of participatory management, the 
Duke University Librarians' Assembly 
adopted a set of proposals to increase staff 
participation in library governance. In 
California, perhaps the best examples of 
participatory management in action are at 
the University of California, Los Angeles, 
and at California State University, San 
Diego. The implementation of a wide-
ranging staff participatory syste appar-
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ently revitalized the staff at Dickinson Col-
lege's library, where librarians had been 
'I uneasy about the quality of the library 
and restless about their own roles and self 
perception in a traditional hierarchical 
structure." At the University of Guelph, 
Chief Librarian Margaret Beckman 
stressed the inappropriateness of the fac-
ulty collegial governance model for li-
braries, arguing instead for a participatory 
form of management that 11 can achieve all 
the benefits of a collegial system and still 
leave the library director with a role for 
which he or she can accept accountabil~ 
ity. 1120 
CRITICS OF 
PARTICIPATORY MANAGEMENT 
Given this overwhelming chorus of sup-
port for participatory management, one 
might conclude that it will solve most ma-
jor management problems. Criticism, 
however, has been equally strong. 
Scarcely more than a year after Maurice 
Marchant's pioneering article appeared in 
Library Trends, it was critically reviewed by 
Beverly Lynch. Lynch took issue with 
nearly every aspect of Marchant's work-
its theory, methodology, measurement, 
analysis, and conclusions. Much of the 
criticism was technical, but its main tenets 
can be sketched. Marchant readily admit-
ted his debt to the research of Rensis Li-
kert, and Lynch first turned her attention 
to more recent studies of his theory of par-
ticipative management and productivity. 
These recent studies tended to be incon-
clusive regarding any relationship be-
tween participatory management and 
productivity. She also argued that Mar-
chant adopted Likert's model without 
verifying its applicability to institutions 
such as libraries, and then incorrectly 
adapted it to his own purposes. In con-
cluding her review, Lynch discounted 
Marchant's study, declaring: 
!Given the inadequacies of the theoretical devel-
\
opment and the invalid measure of decision 
making .. . the study provide~ no basis for the 
generalization that an increase in the library 
1 staff's participation in decision making will in-
~rease library effectiveness.21 
In a rejoinder, published immediately 
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following Lynch's article, Marchant 
pointed out that while subsequent schol-
arly research of social psychologists has 
challenged Likert's theory, a significant 
number of studies have corroborated it. 
Much of the rest of his article is devoted to 
a point-by-point refutation of Lynch's 
specific criticisms. In a subsequent article 
dealing with organizational structure and 
the academic library,. Lynch returned to 
Marchant's work to emphasize that what 
librarians need to know is not so much the 
relative degree of job satisfaction, but 
rather what organizational structure will 
achieve high staff performance. Librarians 
have to be willing, she contended, to ask 
the unpopular. but important question, 
''Would more staff participation in 
decision-making result in lower library ef-
fectiveness? That is, the more time the li-
brarians spend on committee work, the 
less time they spend on professional 
work, which may lower their effectiveness 
and thus the library's."22 
The Lynch-Marchant exchange, how-
ever, was only the first attack on the bene-
fits of participatory management . in li-
braries. Two articles by former University 
of Wisconsin Library director Louis Kap-
lan raised additional questions aboufpar-
ticipatory management. He cautioned 
that improperly introducing participatory 
management can lead to disillusionment. 
Citing studies made of participation in 
other organizations, he forecast that 
II much disappointment will be experi-
enced with participation, largely because 
of lack of skill and unreal expectations." 
He also emphasized the view expressed 
by a recent study of participation theory 
that many of the benefits claimed for par-
ticipation ''are subject neither to absolute 
proof nor disproof, and that no complex 
organization can ever operate purely on 
the participatory principle. ''23 
Kaplan also suggested a number of cau-
tions in applying Likert's theory. He 
noted, for instance, that subsequent re-
search has shown that Likert's dichotomy 
between "authoritative" and "participa-
tive" management is too simplistic. Likert 
also failed to note organizational vari-
ables, such as the state of technology, in 
his scheme. Finally, he omitted individual 
personality differences that might deter-
mine whether or not an employee will ac-
cept or reject participation. Relying on re-
search findings based on nonlibrary 
organizations, Kaplan takes issue with 
Marchant's contention that group deci-
sions will be more readily accepted by the 
group. Kaplan lists four possible negative 
results from group decision making: 
Individuals whose opinions have been rejected 
by the group may be alienated; the expectations 
aroused by group participation lead to further 
demands that management cannot always sat-
isfy; the process of group decision making may 
prove frustrating to several in the group; 
though participation may bring about group co-
hesiveness, cohesiveness might be turned 
against, as well as in favor of management. · 
Another possible source of tension under 
a participatory system arises; Kaplan con-
tended, over the use of discretion. While 
regulations and guidelines govern most 
situations, occasionally good judgment 
dictates discreti~ in applying them. In 
group situations~ employees might be un-
willing to grant''necessary exceptions be-
cause they do riot want to have to make in-
dividual judgments; they would prefer 
instead simply to apply rules without .ex-
ception.24 
In a critical overview of management by 
· objectives in academic libraries, James Mi-
chalko also offered some caveats applica-
ble to participatory management gener-
ally. His review of recent research on 
worker motivation bears out Kaplan's 
point that a wide range of variables affects 
performance. None of the theories Mi-
chalko examined, in fact, argued that job 
satisfaction was a determinant of job per-
formance. He also pointed out that the li-
brary could not realistically emulate the 
regular faculty because the library "is a 
service organization whose effectiveness 
depends on the coordination of its mem-
bers, not their independence.'' The value 
of participation depends on whether or 
not the major organizational goal is staff 
satisfaction or organizational effective-
ness. 25 
Without directly criticizing participatory 
management, Bruce Bergman discusses a 
number of elements that contribute to job 
satisfaction other than direct staff partici-
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pation in management. These elements, 
such as the feeling that one's talents are 
being well used or the satisfaction derived 
from helping another, have more to do 
with a librarian's interaction with the pub-
lic than with the administrative structure 
of the library. Bergman also noted that 
much of what the library staff does is dic-
tated by circumstances and cm1ditions 
outside the library over which neither staff 
nor library management have direct con-
trol. These externalities may be crucial in 
determining management structure and 
style. 26 
Although Peter Drucker is properly 
identified with the human-relations 
school of management, some of his recent 
work has been cited in an article critical of 
participatory management by James F. 
Govan, former university librarian of the 
University of North Carolina. While par-
ticipatory management may be especially 
appropriate to some organizations, it may 
have much less utility, Govan noted, for a 
service organization such as the library. In 
such service organizations, Drucker has 
argued, management requires ''the con-
trol of costs, not performance and results, 
as in a commercial enterprise.'' If Drucker 
is correct, Govan argues, then librarians 
need to be concerned about committee 
work, deliberations, and other participa-
tory exercises that may push costs up 
without a compensating rise in productiv-
ity. Participation requires time and 
money, ''and often, like faculty delibera-
tions, produce[s] rather conservative 
results." He goes so far as to suggest that 
participatory management may be a lux-
ury libraries cannot afford in a period of 
declinin~ resources and increased respon-
sibilities. 7 
CONCLUSIONS 
Can any conclusions be reached from 
this review of the extensive recent litera-
ture on participatory management in aca-
demic libraries? Certainly one conclusion 
is that while enthusiasm for participatory 
management continues, the experience of 
some institutions and the research of li-
brarians have tempered some of the more 
extravagant claims of its early proponents: 
Perhaps in Hegelian fashion, having 
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swung between support and criticism of 
participatory management, librarians are 
finding a synthesis on which they can 
agree. No one seriously questions that 
properly implemented and maintained, 
participatory management generally in-
creases staff morale and job satisfaction. 
"Proper implementation" usually means 
active support for the technique by top li-
brary administrators and phased adop-
. tion. It also implies that librarians under-
stand the limits of their involvement and 
that such participation will .not solve all li-
brary problems or guarantee happiness 
with all decisions. Conflicts will still arise 
and difficult decisions will still have to be 
made. Perhaps another reason for a more 
cautious approach to participatory man-
agement is the realization that it is best 
suited to periods of affluence and expan-
sion rather than the fiscal stringency and 
contraction of the 1980s. While many un-
derstandably wish to participate in build-
ing collections and expanding services, 
few want to accept the responsibility for 
reducing hours, eliminating services, or 
laying off staff. 28 
The evidence of the effect of participa-
tory management on library effectiveness 
or productivity is inconclusive. Current 
management literature suggests that staff 
satisfaction does not necessarily deter-
mine effectiveness. Since service organi-
zations are not designed primarily for em-
ployees, but rather for patrons or users, 
librarians need to make sure that partici-
patory management at least does not ham-
per effective service. While it is generally 
accepted that participatory management 
does not reduce costs, no one has yet de-
vised an accurate and sophisticated 
enough measurement of the actual costs 
of group decision making. Even if one 
concedes that group decisions are better in 
some sense than those of individuals, are 
they so much better that the additional 
time and cost associated with the group 
decisions are offset?29 
This latter question highlights the cen-
tral issue underlying much of the debate 
over participatory management-theory. 
Rigorous statistical analysis, like that used 
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by Marchant and Lynch, is a powerful tool 
that librarians must increasingly bend to · 
their use. At the same time, there is a real 
danger in its improper use. It is a well-
developed theory of service organization 
management that will specify the choice of 
variables and the expected relationships . 
among them. The application of appropri- · 
ate statistical methods can then be used to ~ 
test the theory. But since much of the new , 
methodology and theory will come from ... 
other disciplines, such as social psychol-
ogy, it will be necessary for librarians to : 
keep abreast of the current research litera-
ture. Too often interdisciplinary resegr.ch , 
proves inadequate because part of it is ' 
based on discredited theory. Richard Eg- · 
gleton, University of North Carolina at 
Greensboro, summarized the problem of 
information transfer from manage111ent to 
library literature: "We accept and use 
second-hand and popularized versions of 
theory; by the time new insights reach our 
literature from other disciplines they ar~ 
years old, and sometimes, even out of fa-
vor or greatly changed by the discipline 
from which they emanate."30 
Finally, librarians will have to accept 
that participatory management is no sub-
stitute for individual responsibility and 
leadership. There will likely always be li-
brary directors and just as likely they will 
be paid considerably more than the rest of 
the nonadministrative staff. Directors re-
ceive such salaries not because they ar-e 
older, more intelligent, or harder workers 
than other professionals, but because they 
are accountable for the operation of the li-
brary. It is the director who most often will 
set the parameters within which staff par-
ticipation will operate. Librarians, there-
fore, should seek in their administrators 
''leadership that seeks consensus which is 
sound and responsive to present and fu-
ture needs, but leadership that takes ac-
tive responsibility for identifying appro-
priate directions for library development 
and for the vigorous, aggressive pursuit of 
clearly defined institutional and client in-
terests." That, in turn, promises the best 
environment for successful participatory 
management. 31 
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Designing and Evaluating 
a Programmed Library 
Instruction Text 
Patricia Ann Kenney and Judith N. McArthur 
The upper-division institution of higher education presents new challenges to librarians in the 
area of bibliographic instruction. At a number of universities, older student populations with 
varying backgrounds often commute to use library facilities. Faced with the task of providing a 
course-integrated library instruction module for such students, the authors report on their 
efforts, which resulted in a programmed textbook. An analysis of a statistical study, which 
compared test scores between a group using the programmed text and another using only lec-
ture material, demonstrates that the programmed text was the more effective teaching tool for 
lower-level cognitive skills and preferred by students. The authors conclude by describing a 
method of teaching the upper-level cognitive skills, using the programmed text as a founda-
tion. 
robably every academic librar-
ian who has attempted to take 
library instruction into a college 
classroom has experienced the 
familiar frustrations described in the bib-
liographic instruction literature. 1 Students 
tend to be unmotivated and inattentive, 
faculty members frequently resent giving 
class time to "library periods," and the li-
brarian, like the full-time classroom in-
structor, must work with groups of stu-
dents whose skill levels range from 
relatively sophisticated to barely func-
tional. Not surprisingly, the better-
prepared students are bored by the pre-
sentation of material already familiar to 
them; the less-experienced ones are con-
fused and frustrated by the traditional 
"book barrage" style of teaching that 
most librarians use on the classroom lec-
ture circuit. 
We faced such a problem at the Univer-
sity of Houston-Victoria, where students 
receive library instruction as part of Com-
munications 3330, a required junior-level 
course in advanced composition. Since a 
research paper is assigned as one of the 
central requirements of the course, librari-
ans had been granted classroom time to 
explain source materials. Traditionally, a 
librarian spent three class periods, at stag-
gered dates, discussing library research 
tools, and students completed practice 
questions in the library based on the lec-
ture and accompanying handouts. The 
practice questions constituted 10 percent 
of the course grade. The situation was not 
particularly satisfying from anyone's 
point of view. Instructors often relin-
quished class time grudgingly, and stu-
dents complained on evaluation forms 
that the exercises were difficult and very 
time-consuming. 
Our search for a better way to teach li-
brary skills naturally led us to the exten-
sive literature on bibliographic instruc-
tion. We chose to center our research on 
the self-paced workbook as an instruc-
tional delivery method, and here again, 
we encountered several problems. 
Patricia Ann Kenney teaches technical mathematics and statistics at the University of Houston-University 
Park, and Judith N. McArthur is head, Collection Development, and coordinator of bibliographic instruction, 
University of Houston-Victoria. 
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Dozens of libraries across the country 
have used the model pioneered by Miriam 
Dudley at UCLA to design workbooks tai-
lored to their own requirements.2 While 
they have the advantage of allowing stu-
dents to proceed at their own pace, thus 
compensating somewhat for the wide 
variation in ability inherent in a heteroge-
neous student population, these work-
books are almost invariably designed for 
freshman orientation. We needed to teach 
at a level above call numbers, Britannica, 
and Readers' Guide: our goal was to discuss 
more complex problems such as citation 
indexing, finding statistics, and deciding 
whether to request a computer search. 
We were dissatisfied as well with the 
form-over-function approach to library re-
search tools that these workbooks adopt. 
They discuss books by categories-
encyclopedias, handbooks, biographical 
dictionaries, and so on-just as their li-
brarian authors were taught in their grad-
uate reference courses. Librarians assume 
that inexperienced students will intui-
tively know how to apply these sources to 
their own research problems. This ap-
proach presupposes both that the profes-
sional librarian's paradigm for organizing 
information is an appropriate one for the 
undergraduate student and that a junior 
majoring in marketing has the same moti-
vation to memorize this artificial structure 
as does the aspiring future reference li-
brarian. We suggest that if these assump-
tions were true, library instruction would 
not be so widely regarded by students as 
boring and useless. 
Having decided that none of the existing 
text models would serve our purpose, we 
set about designing our own, based on 
two concepts: the presentation of sources 
emphasizing function over form and the 
necessity of building in a method for stu-
dents to assess their understanding of the 
material as they work through it. A 
programmed-text format seemed an effi-
cient way to let students monitor their un-
derstanding, but a search for models was 
fruitless. It quickly became apparent that 
the term programmed instruction has been 
loosely applied to a variety of workbooks 
of the Dudley format, which are self-
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paced and include practice questions to be 
answered in the library, but do not pro-
vide immediate feedback to the learner on 
how well he has understood the material 
before he attempts to transfer it to an ac-
tual library situation. Programmed texts in 
the cybernetic perspective defined by Rao 
Aluri, 3 which present the material to be 
learned in logical sequences with appro-
priate branches for the learner's errors 
and level of knowledge, have seldom been 
used in bibliographic instruction. The few 
examples we were able to locate were 
small-scale attempts to teach specific con-
cepts such as Wilson indexes or the card 
catalog. Despite the prospective amount 
of work involved, we decided to invent 
our own programmed workbook. · 
Our interest in experimenting with pro-
grammed instruction was the direct result 
of dealing with a diverse and nontradi-
tional student population. The University 
of Houston-Victoria is an upper-division 
branch campus, and all students com-
mute, some from several counties away. 
They are older-the average age is thirty-
one-and most have family responsibili-
ties and work part- or full-time. Many 
spend essentially no time on campus out-
side of class hours. It was our hope that a 
programmed text that these busy people 
could digest before they made a trip to the 
library to complete practice exercises 
would alleviate previous complaints 
about the burdensomeness of library 
work. Since a substantial proportion of 
these students return to college after an 
absence of several years, we faced the ad-
ditional problem of providing a compre-
hensive review of the library for those 
whose skills are rusty, without alienating 
their more practiced classmates in the pro-
cess. A programmed text deals with this 
situation by allowing students to pass 
quickly over material that may already be 
familiar, or to spend as much time as nec-
essary to master new concepts. Each chap-
ter of the text that we designed contains 
several self-testing problems to familiarize 
the student with the bibliographical 
sources before he attempts to answer a set 
of practice questions in the library. The li-
brary then functions as a laboratory expe-
rience that helps assure the transfer of 
learning, and the sets of questions provide 
the librarians and instructors with an eval-
uative instrument. 
In addition to its programmed-learning 
format, the text emphasizes function over 
form, presenting library research tools in 
the context of the kinds of problems that 
they can solve rather than stressing their 
physical formats or their scope. Thus, 
book reviews and citation indexes are 
combined in one chapter discussing the 
evaluation of books and journal articles; 
Statistics Sources, Statistical Abstract of the 
United States, American Statistics Index, and 
Statistical Reference Index converge in a 
chapter on uncovering statistical data. As 
a conceptual framework, we adopted the 
systematic literature searching model de-
scribed by Kobelski and Reichel, who 
point out that this approach can be used 
for both beginning and advanced stu-
dents.4 We began our text, entitled Re-
searching a Paper in the Library, with a chap-
ter on using subject encyclopedias to help 
focus on a term-paper topic. In nine suc-
ceeding units, we outline a search strategy 
through the standard bibliographic access 
tools, emphasizing that finding informa-
tion is a logical process that can be ap-
plied, in whole or in part, to any topic. The 
aim is to make library instruction relevant 
to what students actually do, not to give 
them a minicourse in reference tools. 
A draft version of Researching a Paper in · 
the Library was submitted to the course in-
structors for review, and their suggestions 
were incorporated into the final format. A 
feature of the text that proved to be ex-
tremely popular with the students (and an 
awesome amount of work for the authors) 
was the decision to write four different 
versions geared to the university's pri-
mary degree-granting programs-
business, education, psychology, and hu-
manities. This subject-specific approach 
also obviated the artificiality of stressing 
the value of all sources equally. In the 
business version, for example, the chap-
ters on statistics and government docu-
ments are long and detailed; in the hu-
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manities version this kind of information 
is covered briefly, and extra space is de-
voted to biography and literary criticism. 
With the programmed text in hand, we 
confronted one final question: Could we 
reliably determine its effectiveness as a 
teaching instrument? Although several 
studies have demonstrated that work-
books can transmit some kind of library 
skills as efficiently as human teachers, 5 at-
tempts to measure the effectiveness of 
programmed texts against classroom lec-
tures have only recently been undertaken. 
Phillips and Raup found no significant dif-
ference in the achievement of two groups 
of students who learned to use periodical 
literature by programmed text or lecture, 
but their flawed methodology casts doubt 
on their findings. 6 No pretest was given to 
determine whether prior knowledge lev-
els of the two groups were statistically 
equal, the students knew that they would 
be required to take a posttest, and not all 
faculty gave credit for completing the ex-
ercise, a factor that may have resulted in a 
lower level of motivation for some classes. 
A more recent experiment by Thomas Sur-
prenant has shown that an experimental 
group of college freshmen using a pro-
grammed library-skills text to learn the 
use of Wilson indexes and the card catalog 
scored significantly higher on an evalua-
tive posttest then did a control group that 
received the same instruction by class-
room lecture. 7 
With these conflicting findings in mind, 
we prepared to evaluate the effectiveness 
of our instruction program. Using pre-
and posttest scores as measurement tools, 
we hoped to determine (1) whether stu-
dents' library skills would improve as a 
result of instruction and (2) if there would 
be any appreciable difference in the levels 
of achievement between two samples-an 
experimental group using the pro-
grammed text and a control group receiv-
ing the same information through class-
room lectures. Essentially, we wanted to 
find out if students learn anything at all 
from bibliographic instruction, and 
whether one method .works better than 
another. 
After investigating sample library-skills 
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tests, both in-house and standardized, we 
created our own testing instrument. Real-
izing that only the lower to middle cogni-
tive skills involving factual recall rather 
than analytical problem-solving could be 
tested in this situation, we adopted a ten-
question, multiple-choice format, which 
used concepts common to all four versions 
of the textbook. Areas covered included 
the card catalog, Library of Congress sub-
ject headings, periodical indexes (Wilson 
type, abstract, newspaper, statistical), 
and government documents. 
The test results provided data for the re-
liability coefficient as well as for hypothe-
sis testing. The students were not fore-
warned of the testing situation and were 
not told that they were subjects in an ex-
periment. 
In conjunction with the posttest, we for-
mulated and administered an attitude 
questionnaire. Nonparametric statistical 
evaluation methods were used to analyze 
data for significant differences. Also, 
questions such as year in college and 
grade point average provided additional 
data for a group composition study. 
The five sections of Communications 
3330 scheduled for fall semester 1982 were 
randomly divided into three experimental 
and two control groups. Each student in 
an experimental section chose a version of 
the programmed text according to his ma-
jor. One librarian became the liaison to 
each class, meeting the students to answer 
questions and to return corrected library 
practice exercises. Since the experimental-
group students received the programmed 
text in three segments, the students in the 
control groups received the same informa-
tion, but in the form of three classroom 
lectures. The same librarian planned and 
delivered the lectures to both sections of 
the control group, making every effort to 
duplicate the substance of the pro-
grammed text through subject-specific ex-
amples. The students in the control group 
also completed the set of nine library prac-
tice exercises. 
At the conclusion of the experiment, the 
participants responded to a posttest and 
an attitude questionnaire. The question-
naires were specifically designed to mea-
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sure attitudes for each group's situation, 
depending upon the method of instruc-
tion. For example, question #5 on the ex-
perimental group's attitude questionnaire 
read, ''The programmed textbook took 
too long to read." The corresponding 
question on the control group's question-
naire was, "The lectures took too much 
class time.'' 
The experiment terminated during the 
first week in November 1982, but not 
without a casualty. Midway through the 
semester, it was discovered that one of the 
experimental classes was working under a 
different set of constraints than the other 
groups, and the test scores and attitude re-
sponses from this class had to be dropped 
from the study. A last-minute change of 
instructors resulted in these students be-
lieving that the library practice questions 
counted for no credit toward final grades. 
Negative attitudes ensued, and the librar-
ian assigned to this section found out too 
late to completely rectify the situation. 
Using the results from the remaining 
two experimental and two control sec-
tions, we centered our initial efforts on de-
termining the internal reliability of the 
testing instruments. According to the 
Kuder-Richardson 21 formula, the in-
house test showed a coefficient of 0.603. 
While not outstanding, the reported coef-
ficient met the 0.60 recommendation for a 
teacher-made test.8 Since this was the only 
estimate available, we decided to adopt 
the testing instrument for measurement 
purposes. 
Forty-six students in four sections suc-
cessfully completed the requirements of 
the library portion of Communications 
3330. Their pretest scores were used to test 
the following hypothesis: no significant 
difference exists between the population 
pretest mean scores of the experimental 
and control groups (Ho : p., - p., = 0). As-
suming known and equal population vari-
ances, we analyzed the scores and ob-
tained the data shown in table 1. At the 
designated a-level of .05, we failed tore-
ject the hypothesis and reported a p-value 
(level of significance) of 0.904. We con-
cluded that the four groups began the ex-
periment with equal knowledge of lower-
Library Instruction Text 39 
TABLE 1 
ANALYSIS OF PRETEST SCORES 
Experimental group 
Control group 
level cognitive library skills. 
Number of 
Students 
22 
24 
Assuming normal parent populations, 
we used the matched-pairs t-test to find 
any significant differences between the 
pre- and posttest mean scores of the indi-
vidual control, individual experimental, 
combined control, and combined experi-
mental groups. The hypothesis for each 
test was: no significant difference exists 
between the population pretest mean and 
the corresponding posttest mean (Ho : IL2 -
IL1 = 0). The alternative hypothesis in each 
case was: the posttest mean score is signif-
icantly greater than that of the pretest 
mean (Ha : IL2 - IL1 > 0). Table 2 summa-
rizes the results of this hypothesis testing. 
These tests showed that students in all 
sections, regardless of the method of in-
struction, increased their lower-level cog-
nitive library skills, as measured by the 
testing instrument. We rejected the null 
hypothesis (Ho) in all cases at a high level 
of significance. 
In the evaluation of the hypothesis that 
tested for significant differences between 
the posttest mean scores of the experi-
mental group (x = 7.364) and the control 
group (x = 6.50), the z-statistic showed a 
significant difference for any a > .08 for a 
two-tailed test. Within the parameters set 
initially, we rejected the hypothesis that 
there was no significant difference be-
tween the posttest mean scores. Based on 
these results, we further concluded that in 
our situation the programmed text was 
Mean (X) 
4.273 
4.333 
3.063 
3.309 .1151 
the more effective method of presenta-
tion. 
The attitude questionnaire provided 
even more data for our analysis. These 
data, although not conducive to inferen-
tial statistics, gave an insight into the com-
position of the two groups, their attitudes 
toward the instruction methods, and the 
differences between those who listened to 
the lectures and those who worked with 
programmed instruction. The nonpara-
metric chi-square statistic evaluated re-
sponses to the questionnaires. 
O{ the ten questions asked, only one 
showed a significant difference between 
the groups. Question #7 on the experi-
mental group's attitude questionnaire 
was, "I would have preferred class lec-
tures instead of the programmed text-
book." The control group's version read, 
"I would have preferred using a work-
book or media version of the lecture mate-
rial.'' A chi-square statistic with four de-
grees of freedom yielded a score of 9.612, 
significant at .01 :$a:$ .05. The responses 
showed that those students who used the 
programmed text strongly preferred this 
method and were reluctant to use any 
other. The control group was not as posi-
tive about the lecture method. However, 
the novelty of the programmed text could 
partially .account for the significant differ-
ence, since only 23 percent of those in the 
experimental group reported having used 
one before. Continued measurement of 
TABLE 2 
ANALYSIS OF PRE- AND POSTTEST SCORES 
Pretest Posttest Level of 
Mean Mean t, Si~nificance 
Experimental group 1 4.462 7.769 8.628 a<.0005 
Experimental group 2 4.000 6.778 3.283 .01<a<.05 
Control group 1 4.909 6.727 4.541 a>.0005 
Control group 2 3.846 6.308 5.18 a<.0005 
Combined experimental 4.273 7.364 6.584 a<.0005 
Combined control 4.333 6.50 7.583 a<.0005 
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student reaction to programmed instruc-
tion, as it becomes an integral part of the 
course, could disclose any signs of the 
1 
'halo effect,'' the tendency to react to 
overall initial impression rather than to an 
objective investigation of content. 
The last part of the attitude question-
naire gave students the opportunity to of-
fer comments and/or suggestions. Gener-
ally, the comments of the experimental 
group were favorable, as shown in these 
examples: 
I thoroughly enjoyed this unit. Although it was 
extra work, I had plenty of time to do it at my 
own pace. Very well developed. I learned a lot 
from this. 
I feel there is no more efficient and effective way 
to get helpful information across. 
Because of this study, I have had no problems 
finding the materials for my research paper. 
The control group's comments, al-
though also favorable to the idea of biblio-
graphic instruction, centered on the fact . 
that too much information was crammed 
into too few lectures. Some representative 
comments follow: 
Class presentations were good, but a little 
rapid; soak-in time needed. 
The only improvement I can suggest would be 
to increase the number of lectures and discuss 
each topic in detail. There is so much to cover. 
I have had several research papers to write prior 
to taking this course. It would have been help-
ful . . . to have a manual available. 
The responses of the control group mirror 
a similar finding by Timothy D. Jewell, 
who compared attitude questionnaires of 
students instructed by the lecture method 
against a group who used a non-
programmed workbook. The lecture stu-
dents were substantially more likely to re-
port that their instruction was not I I clear 
and understandable. ''9 
By allowing students to take control of 
the learning situation by working at their 
own pace and concentrating on informa-
tion that they could see as directly useful 
to their course work, we had hoped to in-
crease motivation and avoid the common 
perception of library exercises as drudgery 
or busywork. Student responses on the at-
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titude questionnaires confirmed success 
in this respect, but unsolicited input was 
even more revealing. Due to internal 
budgetary constraints, students were 
asked to return the chapters of the pro-
gramed text as they finished them. After a 
number of students appealed to the in-
structors and librarians, the ruling was 
changed to permit them to keep the text. 
The importance that students attach to 
subject-specific instruction became evi-
dent when the computer science majors 
began to complain that their field had 
been slighted. (We had assumed that the 
business version could accommodate 
their needs, since computer science ma-
jors take a number of courses in business 
administration.) In response to demand, a 
computer science version will be forth-
coming. 
Faculty attitudes have improved as well. 
Surprenant has pointed out that since as-
signing programmed texts requires less 
classroom time, they tend to be mor~ ac-
ceptable (and less threatening) to faculty. 10 
In our own case, we have found the course 
instructors' reactions to Researching a Paper 
in the Library to be overwhelmingly favor-
able. It has been adopted as a required 
textbook in all sections of the advanced 
writing course. 
The greatest inherent drawback in using 
a programmed text is the possibility that 
students will procrastinate and cram the 
work into the last few weeks of the semes-
ter. We have avoided this problem by in-
stituting variable pacing. The library exer-
cises are collected three chapters at a time, 
with staggered due dates for each set. Stu-
dents are permitted to turn in the work 
sheets at any time prior to the cutoff date. 
While the results of the study demon-
strated the superiority of programmed 
learning -as applied to library skills, it 
should be stressed that the library skills 
taught and tested for were factual ones at 
the lower to middle range of Bloom's well-
known taxonomy of cognitive objectives 
for teaching. 11 While these knowledge, 
comprehension, and application skills can 
be readily taught by programmed in-
struction, the upper-level cognitive 
processes-analysis, synthesis, and 
evaluation-are less easily adaptable to a 
programmed format. Furthermore, as 
Richard Werking's review article makes 
clear, there are inherent limitations in 
evaluating library research skills by means 
of objective testing. 12 Such tests can mea-
sure mastery of only the most fundamen-
tal skills, and the ability to recall facts and 
principles on a multiple-choice test cannot 
guarantee that students will be successful 
in finding materials in an actual library sit-
uation. 
In light of these limitations, we are not 
suggesting that a programmed text is the 
whole solution to the bibliographic in-
struction problem. Obviously there is 
more to educating library users than 
teaching them to distinguish between a 
superintendent of documents number 
and a Washington, D.C., zip code in a 
Monthly Catalog entry (a question actually 
missed by 36 percent of all students on our 
pretest). Nor are we suggesting that librar-
ians have no function in the classroom. 
We do believe, however, that Surprenant's 
findings and the results of our own experi-
ment indicate that programmed texts can 
teach basic skills more effectively and less 
tediously than a librarian with a truckful of 
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books. If programmed texts were to take 
over the gritty details of demystifying sub-
ject headings, decoding thesauri, and mak-
ing sense of superintendent of documents 
numbers, librarians might be able to devote 
their time to teaching at the higher end of 
Bloom's taxonomy. 
At the University of Houston-Victoria, 
we are now proposing a two-tiered ap-
proach to library instruction. To help stu-
dents develop the more sophisticated rea-
soning skills of the upper cognitive range, 
we plan to incorporate a postworkbook 
simulation exercise, using· the classroom 
time saved by abandoning the previous 
labor-intensive approach to teaching basic 
skills. Guided by a librarian, the students 
will work in groups to analyze their own 
term-paper topics and determine the most 
promising library search strategies. By 
combining the successful programmed 
approach to learning the basics with a 
classroom simulation structured to de-
velop analytical and problem-solving 
skills, we hope to encourage maximal 
learning with minimal investment of 
scarce time-the students', the instruc-
tors', and our own. 
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Selected Reference Books 
of 1982-83 
Eugene P. Sheehy 
his article continues the semi-
annual series originally edited 
by the late Constance M. Win-
chell. Although it appears un-
der a byline, the list is a project of the 
reference departments of Columbia Uni-
versity's Butler and Lehman libraries, and 
notes are signed with the initials of the in-
dividual staff members. 1 
Since the purpose of the list is to present 
a selection of recent scholarly and general 
works of interest to reference workers in 
university libraries, it does not pretend to 
be either well balanced or comprehensive. 
A brief roundup of new editions of stan-
dard works, continuations, and supple-
ments is presented at the end of the arti-
cle. Code numbers (such as AE213, CJ34) 
have been used to refer to titles in the 
Guide to Reference Books and its supple-
ments.2 · 
BIBLIOGRAPHY 
Internationale Jahresbibliographie der Fest-
schriften ... mit Verzeichnis aller Bei-
trage, einem Autorenregister und 
einem Sachregister zu den Festschri£-
ten. Jahrg. 1- , 1980- Osna-
briick, Biblio Verlag, 1982- . An-
nual. ISBN 3-7648-1276-1. 
At head of title: IJBF. 
Intended as a continuation of the forth-
coming second edition of Otto Leistner's 
Internationale Bibliographie der Festschriften 
(1st ed. 1976; Suppl. AA27), which is to 
cover through 1979, this series will pro-
vide annual listings of new homage vol-
umes published throughout the world. In 
the first section, Festscrhiften are listed al-
phabetically by name of the person or in-
stitution honored; full bibliographical in-
formation is given, together with a list of 
the contents. (A number of works are 
listed without contents notes; these are to 
be analyzed in future issues of the IJBF.) 
An "author index of the contributions" 
gives the author and title of each contribu-
tion, with reference to the name of the 
honoree. Subject indexing is to the overall 
content of the homage volume not to the 
individual contributions; a subject index 
using English terms gives reference to the 
corresponding German headings. It 
seems unfortunate that so large a portion 
of the volume is devoted to repetition of 
the titles of the contributions when a sim-
ple author index would have sufficed. 
Would that the space and effort expend-
ed there had been directed toward de-
tailed subject indexing of specific 
contributions!-E. S. 
Kenya National Bibliography, 1980-
Nairobi, Kenya National Library Ser-
vice, National Reference & Biblio-
graphic Dept., [1983]- . Annual. 
KSh 95.00 in Kenya ($15.50 in U.S.A.). 
The subtitle of this new annual virtually 
says it all: "A classified subject bibliogra-
phy of current publications produced in 
Kenya & foreign materials of interest to 
Kenya and/or written by Kenyans, ar-
ranged according to the Dewey Decimal 
1. Anita Lowry, Eileen Mcilvaine, Louise Sherby, Junko Stuveras; Lehman Library: Laura 
Binkowski, Diane Goon. 
2. Eugene P. Sheehy, Guide to Reference Books (9th ed.; Chicago: American Library Assn ., 1976); Sup-
plement (Chicago: American Library Assn., 1980); Second Supplement (Chicago: American Library 
Assn., 1982). 
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Classification and catalogued according to 
the Anglo-American Cataloguing Rules, 
with a full author & title index.'' The bibli-
ography is based on publications received 
at the National Library under the legal de-
posit act of 1962, supplemented by materi-
als acquired by the library through pur-
chase, gift, and exchange. Books, research 
reports, conference proceedings, pam-
phlets, maps, first issues of new serials 
(and subsequent title changes) are in-
cluded, together with selected audiovi-
sual and nonprint materials. Foreign pub-
lications of interest to Kenya and works by 
Kenyans published abroad are marked 
with an asterisk. The preface alludes to a 
proposed retrospective bibliography for 
pre-1980 imprints and to a possible cumu-
lation of the annuals.-E.S. 
ARCHIVES 
Foster, Janet and Sheppard, Julia. British 
Archives; A Guide to Archive Resources in 
the United Kingdom. London, Macmil-
lan; Detroit, Gale, 1982. 533p. $65. LC 
82-18373. ISBN 0-8103-1126-7. 
Having first planned to cover 
nineteenth- and twentieth-century archi-
val materials in specialist repositories, the 
editors soon noted the lack of an adequate 
subject index to other types of repositories 
and expanded their project to include all 
types of archives. The primary object of 
the resulting guide is to give a subject ap-
proach to archival resources as "a start-
ing point for the first-time user of 
archives." -Introd. It includes archives 
"in the widest sense of the word" which 
are made "relatively accessible" to any in-
terested party. 
The 708 entries are essentially based on 
the replies to questionnaires sent to ap-
proximately 750 libraries, with the amount 
of detail depending on the reply received. 
On-site investigation was not conducted. 
Besides the practical information such as 
address, telephone, opening hours, and 
the name or title of the person to whom an 
inquiry should be addressed, a typical en-
try includes a note on the history of the in-
stitution, collection policy, major collec-
tions, nonmanuscript materials (photo-
graphs, drawings, etc.), finding aids (in-
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ventories, catalogs, indexes), facilities 
(reading room, photocopier, microfilm 
reader, etc.), and publications describing 
the holdings. Entries are arranged alpha-
betically by name of city or town. There is 
a list of the archives by county, then by 
name of repository. The general index to 
collections is mainly an index by personal 
name; the ''key subject word list'' indexes 
the entries by very broad subject fields 
such as biochemistry, animals, classical 
studies, drama, Jesuits, ships, and ship-
building. The guide also provides a select 
bibliography (p.521-22) and offers practi-
cal advice to beginning researchers.-J.S. 
Women Religious History Sources: A Guide to 
Repositories in the United States. Ed. by 
Evangeline Thomas. N.Y., Bowker, 
1983. 329p. $65. LC 82-22648. ISBN 0-
835-21681-0. 
Building on the results of workshops 
and a survey sponsored by the Leadership 
Conference of Women Religious, archi-
vists have compiled a description of the 
document repositories of 569 orders of sis-
ters, nuns, and deaconesses of the Catho-
lic, Orthodox, Episcopal, Lutheran, Meth-
odist, and Mennonite churches. The 
definition of an order suitable for inclu-
sion was broad enough to cover active as 
well as contemplative orders: "any con-
gregation/community of vowed women 
religious who had maintained a continuity 
over many years in the manuscript and ar-
chival collections that document their cor-
porate and individual contributions to 
Church and American society." -Pref. 
Most of the information was obtained 
through questionnaires, with a cross sec-
tion of some forty repositories chosen for 
visits by the compilers. 
For each site a brief history is given, to-
gether with address and membership (to-
tal and present), followed by a description 
of the archival holdings and indication of 
any finding aids and whether photocopy-
ing is allowed. There is a list of reference 
numbers at the end of each entry leading 
the user to an alphabetical list of found-
resses and major superiors, with dates. 
Besides this biographical register, two 
other appendixes are included: a bibliog-
raphy of biographies and histories-
published, privately printed, or 
mimeographed-arranged alphabetically 
by keyword (e.g., Adorers, Benedictines); 
and a table of United States founding 
dates of orders, 1727-1977, with date, 
country of origin, first American location, 
and present location. 
There is a very useful index with topical, 
order name, and personal name entries; 
here one can find reference to all the en-
tries for Elizabeth Seton or to those orders 
involved in social services or in nursing 
care during a particular war. The special-
ized nature of the material-and the 
price-may make this excellent guide of 
interest only to research libraries and, of 
course, to similar archives.-E.M. 
DICTIONARIES 
Neaman, Judith S. and Silver, Carole G. 
Kind Words: A Thesaurus of Euphemisms. 
N.Y., Facts On File, [1983]. 320p. 
$16.95. LC 82-7391. ISBN 0-87196-426-0. 
According to the authors of this book, a 
euphemism is pretty much in the eye (or 
ear) of the beholder-a policy that enables 
them to collect all manner of slang, vulgar-
isms, jargon, acronyms, etc., into thecate-
gory of words that at least some people 
would rather use than the real name for 
something. This thesaurus is selective, 
concentrating primarily on euphemisms 
relating to the ''subjects we consider most 
basic to human thought and language-
love, death, the human body. In selecting 
specific entries, we have considered such 
factors as: frequency of usage, historical 
interest, -richness of linguistic association, 
unusual color or flavor and social 
implications." -p. vii. The definitions are 
highly readable and are sensitive to nu-
ances of usage and meaning and to rela-
tions among euphemisms; the historical 
background, etymologies, and quotations 
are interesting and informative.-A.L. 
GOVERNMENT PUBLICATIONS 
Official Publications of the Soviet Union and 
Eastern Europe, 1945-1980: A Select Anno-
tated Bibliography. Ed. by Gregory 
Walker. London, Mansell (dist. in U.S. 
by H. W. Wilson), 1982. 620p. $64. LC 
82-200730. ISBN 0-7201-1641-4. 
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In states where political, economic, and 
social activities are subject to strong cen-
tralized control and single-party leader-
ship, "official publications" are all the 
more significant to researchers because 
publications that compete with or critique 
the official line are virtually nonexistent. 
Walker and his colleagues have produced 
an indispensable guide to this literature. 
For purposes of this volume, the defini-
tion of "official publications" has been in-
terpreted very broadly to include those 
publications ''issued by or on the order of 
the established government or party au-
thorities which intend to direct and regu-
late the life of the country, which supply 
information believed to be necessary for 
its proper functioning, or which publicize 
and justify the policies of its rulers.''-
Pref. Categories include constitutions, 
treaties, legislation, statistical sources, 
party documents, official statements, arid 
speeches. The compilation is not exhaus-
tive; only the most important materials 
published between 1945 and 1980 are in-
cluded. 
There is a chapter for each country and 
one devoted to international and multina-
tional official publications. Each chapter, 
compiled by a specialist, begins with a 
brief outline of the major political and ad-
ministrative developments of the postwar 
period. The citations are grouped under 
topical headings such as law codes, party 
documents, international relations, politi-
cal, military, economic, social and cultural 
affairs, and leaders' works. Complete bib-
liographic information is given, including 
an English translation of the title, and the 
annotations are brief but informative. En-
glish, French, or German translations are 
noted when available. An author, editor, 
compiler, and title index concludes the 
work.-L.B. 
DISSERTATIONS 
Sluglett, Peter. Theses on Islam, the Middle 
East and North-West Africa, 1880-1978, 
Accepted by Universities in the United ' 
Kingdom and Ireland. [London], Mansell, 
[1983]. 147p. $28. LC 83-204503. ISBN 0-
7201-1651-1. 
More than three thousand British and 
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Irish theses at both the master's and doc-
toral level are listed in this bibliography. 
Sections for "Islamic Studies," "Islam 
Outside the Middle East and North-West 
Africa," "Arabic Studies," and "Chris-
tianity in the Middle East and North Africa 
since the 7th Century'' precede the geo-
graphical sections with their topical subdi-
visions. The introduction notes that 
"while the countries of the Middle East 
and North-West Africa, and the Mediter-
ranean islands of Cyprus and Malta are 
covered as fully as possible, the rest of the 
Islamic world is only covered in so far as 
Islam and Muslims are concerned.'' There 
are author and subject indexes, but many 
of the entries in the latter are too broad to 
be really useful. Indication that a given 
item has been microfilmed for the Lending 
Division of the British Library (and 
thereby available for loan or further repro-
duction) is a helpful feature.-E. S. 
BIOGRAPHY 
Logan, Rayford W. and Winston, Michael 
R., eds. Dictionary of American Negro Bi-
ography. N.Y., Norton, 1982. 680p. 
$49.50. LC 81-9629. ISBN 0-393-01513-0. 
This welcome volume fills a gap in the 
subject of Negro biography. Inasmuch as 
the work is intended as a scholarly re-
source, the emphasis for inclusion was 
historical significance of the biographee, 
not ''fame.'' The editors recognized that 
this significance could mean different 
things at different times, just as great 
achievements in the seventeenth century 
might be judged differently in the nine-
teenth. Many of the biographees were not 
"national" figures, but rather achieved 
recognition on a local or regional basis. 
Only figures who died prior to 1970 are in-
cluded. Article length is not necessarily in-
dicative of importance but, rather, may re-
flect the dearth of information available. 
Each entry includes a bibliography and is 
signed by the contributor.-L.S. 
LINGUISTICS 
Greimas, Algirdas Julien and Courtes, Jo-
seph. Semiotics and Language: An Analyti-
cal Dictionary. Tr. from the French by 
January 1984 
Larry Crist [and others]. Bloomington, 
Indiana Univ. Pr. , [1982]. 409p. $35. LC 
81-47828. ISBN 0-253-35169-3. 
The authors propose this rather ambi-
tious work (original title: Semiotique) as a 
" 'dictionnaire raisonne', that is, a sys-
tematic presentation, in the form of con-
cise and up-to-date reflections, of all sys-
tem(s) and/or process{es) ."-Pref. By 
defining the terms and concepts of con-
temporary semiotic/linguistic theory and 
by indicating the relationships among 
them, the authors seek to contribute to the 
"elaboration of a rigorous conceptual 
metalanguage which is a necessary pre-
liminary toward the establishment of any 
language theory as formal language.'' 
This is not a dictionary for the uninitiated, 
but one for scholars and advanced stu-
dents of semiotic theories in linguistics, 
literature, and other fields. In it they will 
find detailed (and extremely dense) ana-
lytical definitions, ranging in length from 
a paragraph to several pages, for the es-
sential terminology of semiotics. The 
terms (referred to as "Head Words") are 
arranged alphabetically and are followed 
by the original French terms in parenthe-
ses. A three-tiered system of cross-
references within the body and at the end 
of each definition enables (indeed, re-
quires) the reader to understand and in-
terpret the terms in relation to one another 
within the broader theoretical framework 
proposed by the authors. An appendix of 
"French Head Words with English Equiv-
alents" enables readers to find French 
terms in the dictionary under their English 
translations. A substantial selected bibli-
ography completes the volume, which is 
both sturdy and handsome.-A.L. 
LITERATURE 
Thompson, George. Key Sources in Com-
parative and World Literature: An Anno-
tated Guide to Reference Materials . N.Y., 
Ungar, [1982] . 383p. $40. LC 82-40253. 
ISBN 0-8044-3281-3. 
Over the years, students of comparative 
literature have not been well provided 
with bibliographic guides. Intended for 
the graduate student, this work goes some 
way toward filling the gap, but emphasis 
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here is on specific world literatures rather 
than on comparative literature as such. 
Moreover, "the topic of international rela-
tions and influences is touched on only in 
reference to the influence of the classical 
literatures on later literatures" (Introd. ), 
and we are thrown back on works such as 
Baldensperger' s bibliography (Guide BD1) 
for that type of search. 
A section on comparative, general, and 
international literature is followed by 
chapters for classical, Romance, French, 
Italian, Hispanic, and German literatures, 
literature in English (the most extensive 
section of the book), other European liter-
atures, Oriental literatures, and related 
fields. Methods of literary study and theo-
ries of literary criticism are not covered. 
Among the types of reference sources 
cited are bibliographies and surveys of re-
search (including many serial bibliogra-
phies), handbooks, dictionaries of critical 
terms, literary encyclopedias, biographi-
cal dictionaries, and literary histories. For 
some 160 individual writers, concor-
dances and special indexes are cited. An-
notations frequently compare the sources 
with similar publications, and reviews are 
cited selectively. There is an index of bibli-
ographers, editors, compilers, etc., a se-
lective index of titles and institutions, and 
an index of subjects.-E.S. 
FILM STUDIES 
Magill's Cinema Annual, 1982- . Engle-
wood Cliffs, N.J., Salem Pr., [1982]-
. Annual. $33.25. ISSN 0-89356-400-1. 
The 1982 volume of this new series cov-
ers selected films released in 1981 and ear-
lier and serves as a supplement to Magill's 
Survey of World Cinema (1981, 6v.), con-
forming to its format and style. As a year-
by-year record of films released in the 
United States, Magill's Cinema Annual is 
much less comprehensive than the long-
running Screen World (Guide BG134), 
which lists more complete credits and at-
tempts to include all feature-length films 
released here; Magill's is quite selective 
and is particularly weak on foreign films 
(of which only nineteen are included for 
1981). However, Magill's includes lengthy 
plot summary and commentary for each of 
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the films selected, plus a list of reviews in 
newspapers and popular periodicals. Ma-
gill's indexes (not as complete as Screen 
World's) are by title, director, screen-
writer, cinematographer, editor, art direc-
tor, music, and performer. In. addition, 
Magill's has a subject index which is a 
unique and useful feature. The "Obituar-
ies" section provides a considerable 
amount of information about film people 
who died during the year. The volume 
also includes lists and essays on various 
film topics; the award lists would be more 
useful if they were complete, and the es-
says are aimed at a very general and unso-
phisticated audience.-A.L. 
PHOTOGRAPHY 
Contemporary Photographers. Ed. by 
George Walsh [and others]. N.Y., St. 
Martin'sPr., [1982]. 837p. il. $70. LC82-
3337. ISBN 0-312-16791-1. 
The 650 photographers from around the 
world who are included in this hefty vol-
ume were chosen ''to reflect the best and 
most prominent of contemporary photog-
raphers (those who are living and those 
who have died in the recent past); photog-
raphers from_ earlier generations whose 
reputations are essentially contemporary; 
and p1wtographers from the inter-war 
years and after who continue to be impor-
tant influences." -p. vii. These are the 
photographers, both familiar and lesser 
known, whose work illustrates and de-
fines the expressive potential of the photo-
graphic medium . 
Drawing on an extensive network of ex-
pert advisers and contributors as well as 
on library and museum resources and on 
the photographers themselves, the edi-
tors have produced a scholarly reference 
source that combines biobibliographical 
information with critical assessment for 
each photographer. Each entry consists of 
a short biography, a list of individual exhi-
bitions (including two- and three-person 
shows), a selected list of group shows, a 
selected list of public galleries and muse-
ums having the photographer's work in 
their collections, a bibliography of books 
and articles by and about the photogra-
pher, a signed critical essay, a reproduc-
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tion of a representative photograph, and a 
personal statement (from those living bi-
ographees who chose to contribute one). 
In addition, the "Notes on Advisers and 
Contributors" at the end of the volume 
provides brief biographical information 
on approximately 155 critics and histo-
rians of photography. Future editions are 
projected at intervals of five years.-A.L. 
FOLKLORE 
Handbook of American Folklore. Ed. by Rich-
ard M. Dorson. Bloomington, Indiana 
Univ. Pr., 1983. 584p. $35. LC 82-47574. 
ISBN 0-253-32706-7. 
This is not an encyclopedia or dictionary 
for ready-reference use. The late R. M. 
Dorson has assembled an impressive ar-
ray of sixty-eight essays by sixty contribu-
tors from all over America, providing ''an 
introduction to American folklore as it has 
been studied in America" (In trod.) in a 
work more suitable to be read from cover 
to cover than to be consulted for quick ref-
erence. 
The outcome of a project conducted 
from 1976 to 1982 with the support of a 
grant from the Research Materials Pro-
gram of the National Endowment for the 
Humanities, the volume offers a compre-
hensive survey of folklore studies. The es-
says are presented in four groups: topics 
of research, interpretation of research, 
methods of research, and presentation of 
research. Each essay averages ten pages in 
length, covers one aspect of folklore stud-
ies (ranging from a particular type of folk-
lore to a discussion of teaching graduate-
level courses on folklore), and is generally 
well documented by bibliographic notes. 
There is a substantial bibliography 
(p.541-63) which covers the literature of 
the field up to about 1980 and is arranged 
under seven headings: American folklore 
bibliographies, American experiences, 
American settings, American forms and 
performers, interpretations, methods, 
and presentation. The book is fully in-
dexed. This is a useful professional tool for 
the scholar and a good source for anyone 
wishing to inform himself of the state of 
the art in folklore studies.-J.S. 
January 1984 
SOCIOLOGY 
The Encyclopedia of Alcoholism. Ed. by Rob-
ert O'Brien and Morris Chafetz. N.Y., 
Facts On File, 1982. 378p. il. $40. LC 81-
12562. ISBN 0-87196-623-9. 
All aspects of alcoholi_sm, including the 
substance alcohol itself, the social institu-
tions created to help treat alcoholism, and 
the physical and psychological symptoms 
of alcoholism are touched on in this con-
cise volume. Articles vary in length from a 
single sentence (e.g., "substance abuse") 
to several pages (e.g., ''Alcoholics Anony-
mous"); many include a short bibliogra-
phy. References to articles dealing with 
terms used in the text and see also refer-
ences are indicated by use of capital let-
ters; cross-references from variant forms 
to the terms actually used are also in-
cluded (e. g., ''National Prohibition Act see 
Volstead Act"). Charts and tables are 
used sparingly in the body of the work, 
but Appendix 1 comprises a major section 
of tables and figures on such topics as alco-
hol education, blood alcohol content, and 
the numbers of arrests for drunken driv-
ing. Appendix 2 contains a list of major in-
formation sources on alcoholism in the 
United States and Canada as well as in 
some foreign countries. Following the ap-
pendixes is a substantial bibliography of 
monographs on alcoholism, and there is a 
subject index. A very useful volume, ap-
propriate for both the professional and the 
layperson.-L.S. 
Shearer, Barbara Smith and Shearer, Ben-
jamin, F. Periodical Literature on United 
States Cities; A Bibliography and Subject 
Guide. Westport, Conn., Greenwood 
Pr., 1983. 574p. $49.95. LC 82-24211. 
ISBN 0-313-23511-2. 
The compilers have brought together a 
most useful selection of citations to '' 4, 919 
periodical articles on the 170 United States 
cities having a population of 100,000 or 
more." -Pref. From Akron, Ohio, to 
Youngstown, Ohio, cities are listed alpha-
betically in the main body of the work. The 
bibliography includes articles published 
from 1970 to 1981, selected on the basis of 
the value of the information and its proba-
ble availability nationwide. Therefore, ar-
ticles published only locally and those of 
limited value are excluded. Articles are 
grouped in eight categories (general, ar-
chitecture and the arts, education and the 
media, environment, government and 
politics, housing and urban development, 
social and economic conditions, and 
transportation), but not all categories ap-
pear for each city. Categories listed for a 
given city are merely indicative of what 
was published on those topics during the 
period covered. A listing. of cities by states 
(with entry numbers in the bibliography), 
an author index, and a subject index com-
plete the volume. Future editions with ex-
panded coverage would be most 
welcome!-L. S. 
Smith, John David. Black Slavery in the 
Americas: An Interdisciplinary Bibliogra-
phy, 1865-1980. Westport, Conn., 
Greenwood Pr., 1982. 2v. (1,847p.) $95. 
LC 82-11736. ISBN 0-313-23118-4. 
Black Slavery in the Americas is a major 
new bibliography whose focus is "slav-
ery's institutional features in the Ameri-
cas'' (Introd.) and whose cited sources em-
phasize various aspects of slave life as 
seen from the slave's point of view. Cov-
erage includes all of the Americas-North, 
Central, and South America and the 
Caribbean-and there are important chap-
ters on slavery reference sources and on 
the historiography of slavery. Volume 1 is 
mainly concerned with slavery in the vari-
ous geographic locations (e.g., Canada), 
while volume 2 concentrates primarily on 
the lives of the slaves (e.g., ''Conditions of 
Slave Life," "Slave Religion"). The bibli-
ography contains more than fifteen thou-
sand citations from all disciplines but is 
limited to English-language materials 
written from 1865 to 1980. A special effort 
was made to include hard-to-find materi-
als such as conference papers, essays, and 
master's theses. Political writings on slav-
ery have been excluded, as have refer-
ences to fiction, poetry, and drama. In ad-
dition to the topical chapter arrangement, 
there is a detailed subject index and an au-
thor index. Recommended for all college 
and university libraries.-L.S. 
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POLITICAL SCIENCE 
Goehlert, Robert U. and Martin, Fenton S. 
The Parliament of Great Britain: A Bibliog-
raphy. Lexington, Mass., Lexington 
Books, 1983. 209p. $24.95. LC 82-47920/ 
r83. ISBN 0-669-05700-2. 
Researchers in British politics and his-
tory have been gifted with this very useful 
bibliography "on the history, develop-
ment, and legislative process of Parlia-
ment" (Introd. ), listing English-language 
books, edited volumes, original essays in 
compilation, journal articles, research 
notes and review essays, and disserta-
tions and theses completed in the United 
Kingdom, the United States, and Canada. 
Except for dissertations and theses, only 
published materials are included (and any 
published form is preferred to the type-
script dissertation or thesis). Excluded are 
materials on the Cabinet, the Prime Minis-
ter, and the Constitution; biographies and 
government documents are only selec-
tively included. 
Arrangement is topical within ten divi-
sions (''Origins and Development of Par-
liament, II "Pressure on Parliament, II 
"Reform of Parliament," etc.), preceded 
by a section entitled "Reference Works." 
A very useful introduction clearly states 
what is included, which sources were 
used to compile the bibliography, and 
where researchers can turn for references 
in those areas not treated; it also discusses 
some of the most important sources, such 
as directories, dictionaries of parliamen-
tary terms, works on the legislative pro-
cess, and compilations of election statis-
tics. The volume ends with good author 
and subject indexes, the latter including 
an arrangement for chronological periods 
under some of the broader terms.-E.M. 
Political Parties of Europe, ed. by Vincent E. 
McHale. Westport, Conn., Greenwood 
Pr., [1983]. 2v. $95. LC 82-15408. ISBN 
0-313-21405-0. 
These two volumes constitute the sec-
ond installment of ''The Greenwood His-
torical Encyclopedia of the World's Politi-
cal Parties," . a series which aims "to 
provide a comprehensive reference guide 
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to all significant parties in various world 
regions through brief biographical 
sketches [of the parties], covering such ba-
ses as date and circumstances of founda-
tion; evolution of ideology and program; 
evolution of organization, including 
splits, mergers, associations, and alli-
ances; and impact on government and 
society.''-Pre f. The earlier portion of the 
series, Political Parties of the Americas (1982; 
2v.) covered Canada, Latin America, and 
the West Indies. 
This European segment is wide-ranging 
in its coverage, treating thirty-nine dis-
tinct party systems: tiny states such as An-
dorra and Liechtenstein are included; the 
formerly independent Baltic states of Esto-
nia, Latvia, and Lithuania are accorded 
treatment separate from the Soviet Union; 
there are three chapters for Germany (i.e., 
Historical Germany, East and West Ger-
many); and there is a chapter for the Euro-
pean parliament. Country sections are 
signed by contributing scholars, and an 
introductory essay and bibliography pre-
cede the alphabetical listing of each coun-
try's parties. Full information on a party . 
(meant to be current to 1982) appears un-
der the standard English form of the 
name; cross-references from vernacular 
and alternate party names and abbrevia-
tions are provided. Tables showing party 
distribution of seats over time are usually 
included for each country. Useful appen-
dixes and a general index complete the 
work.-E.S. 
LAW 
Blandford, Linda A. and Evans, Patricia 
Russell. Supreme Court of the United 
States, 1789-1980: An Index to Opinions 
Arranged by Justice. Millwood, N.Y., 
Kraus Internat. Pubns., [1983]. 2v. 
(1,126p.) $85. LC 82-48981. ISBN 0-527-
27952-8. 
"Sponsored by the Supreme Court His-
torical Society."-t.p. 
This is the first reference source to index 
cases before the Supreme Court by the in-
dividual Justice, thus saving the user ate'" 
dious search through United States Reports. 
The index is arranged chronologically by 
dates of service for each Justice, from 
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James Wilson in 1789 to John Paul Stevens 
in 1975, with coverage through the Octo-
ber 1979 term, which ended September 
18, 1980. Opinions for each Justice are ar-
ranged in seven groups: the three stan-
dard categories of Supreme Court 
decisions-majority, concurring, and dis-
senting opinions; opinions announcing 
judgment for plurality opinions where 
there is no single Court opinion; separate 
opinions, including those that are both 
concurring and dissenting in part; opin-
ions as Circuit Justice, which include 
those published in sources other than 
United .States Reports from 1926 to 1969; and 
statements made to the reporter of the de-
cisions. Complete references to the texts 
in the Reports are given for all opinions. 
Two appendixes provide some bio-
graphical details on individual Justices 
(place and date of birth, service on the 
Court, death date), as well as a table of 
succession of the Justices showing a chro-
nology of years of active service on the 
Court. There is also an alphabetical list/in-
dex of Justices. No attempt was made to 
distinguish opinions by subject matter, 
except in the case of the recurring death 
penalty statement of Justices Brennan and 
Marshall. The compilers have provided 
unique and valuable access to Supreme 
Court history and its decisions for nearly 
two hundred years; historians, political 
scientists, and legal researchers will wel-
come their meticulous work.-D.G. 
HISTORY 
Cook, Chris and Stevenson, John. The 
Longman Handbook of Modern British His-
tory, 1714-1980. London & N.Y., 
Longman, 1983. 380p. £12.95; $25. LC 
81-23621. ISBN 0-582-48581-9. 
This is a curious book. On the one hand 
it is meant as a handbook ''bringing to-
gether a wealth of chronological, statisti-
cal and tabular information which is not to 
be found elsewhere within the confines of 
a single volume.''-Pref. On the other, it is 
a syllabus including "those facts, figures 
and statistics that we believe are most 
needed for courses in later modern British 
history." The chronologies, definitions, 
and tables are organized into four divi-
sions: "Political History," "Social andRe-
ligious history," "Economic History," 
"Foreign Affairs and Defence." These 
sections are followed by capsule biogra-
phies, a glossary of terms, and a bibliogra-
phy treating thirty-four broad topics (e.g., 
Pitt and Fox, the Industrial Revolution). 
For each of these huge areas, the compil-
ers give a selected list of primary and sec-
ondary works, along with essay topics 
and a paragraph suggesting approaches to 
presenting the topic. 
A brief description of a section may 
serve to show the variety of information 
presented. The ''Social and Religious His-
tory'' section is subdivided for popula-
tion, education, social reform, housing, 
women, press and broadcasting, crime 
and police, labor, etc., and each subsec-
tion begins with a chronology of major 
events (''The development of the police,'' 
"Major popular disturbances and demon-
strations") and tables of statistics ("Com-
mittals of indictable offenses 1805-1856,'' 
"Crimes known to the police 1857-1978," 
"Numbers transported to Australia ... , " 
"Traffic offenses 1900-1970," etc.). Many 
of the tables are reprinted from other com-
pilations such as Trends in British Society 
Since 1900 (1972) or Abstract of British His-
torical Statistics (Guide CG132) or from 
other books and articles, but some tables 
. cite no source at all. 
For libraries lacking the standard 
sources for British history, this compila-
tion could be quite useful; for research li-
braries it could be handy for quick refer-
ence, but more as an "extra" than a 
necessary purchase. As a study guide it 
would seem to work very well, and there 
is a paperback edition, which is available 
at a more affordable £6.95 ($13.95).-E.M. 
King, David James Cathcart. Castellarium 
Anglicanum: An Index and Bibliography of 
the Castles in England, Wales, and the Is-
lands. Millwood, N.Y., Kraus Internat. 
Pubns., 1983. 2v. (lxviii, 676p.) il. $150. 
LC 81-20812. ISBN 0-527-50110-7. 
The fruit of years of research is pre-
sented in this inventory of all castles of En-
gland and Wales, including possible and 
vanished castles as well as extant ones. 
King's inventory also encompasses "all 
Selected Reference Books 55 
serious fortification-including town 
walls, fortified monasteries, and defences 
of other secular and religious 
communities-built in the period between 
the date of the first recorded castle (which 
at present stands at 1051-2) and the death 
of Henry VIII in 1547."-p.lix. Arrange-
ment is by county, subdivided by category 
(extant castles, strong houses, rejects, 
walled towns, etc.) within which is a de-
scription of each building. Even though 
each edifice is accorded only a paragraph, 
quite a bit of information is presented: 
name, location on an ordnance map, brief 
description, history as culled from con-
temporary and other sources, present 
condition if appropriate, concise bibliog-
raphy of secondary sources. For each 
county there is a general statement on the 
types of castles, etc., as well as a statistical 
count of each category of building. 
Short, useful essays on the definition, 
character, and distribution of castles, and 
a survey of past efforts to record castles in 
England introduce the catalog. The vol-
umes end with a glossary, a bibliography 
of secondary literature published through 
1979, and name and place indexes. Draw-
ings and maps are scattered throughout, 
and twenty-three photographic plates are 
grouped at the end of V.2. Historians, ar-
chaeologists, art and literary historians 
will bless King for his painstaking work; 
tourists may find the volumes of interest 
for planning a vacation or study trip.-
E.M. 
Studying the Presidency. Ed. by George C. 
Edwards III and Stephen J. Wayne. 
Knoxville, Univ. of Tennessee Pr., 
[1983]. 312p. $19.95. LC 82-17472. ISBN 
0-87049-378-7. 
Expressing the view that study of the 
United States presidency is only just com-
ing into its own, the editors have here 
brought together a series of essays by vari-
ous hands suggesting methodology and 
offering advice to the researcher embark-
ing on work in this field. The volume is in 
two sections: (1) "Approaches and Analy-
ses" and (2) ,·Data Sources and Tech-
niques," the latter providing chapters on 
information sources (including online 
databases), the use of legal sources, mak-
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ing the most of presidential libraries, and 
tips on interviewing presidential aides. 
This is an interesting and informative 
guide for a fairly specialized area.-E.S. 
NEW EDITIONS, 
SUPPLEMENTS, ETC. 
Some eighteen hundred terms from the 
fields of book publishing, book manufac-
turing, bookselling, the antiquarian book 
trade, and librarianship are defined in the 
sixth edition of The Bookman's Glossary 
(N.Y., Bowker, 1983. 223p. $21.95). Com-
piled under the editorship of Jean Peters, 
it is ''the first book from the Bowker Book 
Division to use an electronic text manage-
ment system in its editing and composi-
tion" (Pref. ), and future editions can be 
produced from the database created by 
that system. 
The Concise Oxford English-Arabic Dictio-
nary of Current Usage, edited by N. S. Do-
niach (London, Oxford Univ. Pr., 1982. 
461p. £6.95) is "a shortened and up-dated 
form of the 1972 Oxford English Arabic 
Dictionary [Guide AD156], ... designed 
- to meet the needs both of the Arabic 
speaker who is learning English and of the 
English speaker who is learning 
Arabic." -Pref. Similarly, Harrap's Shorter 
French and English Dictionary (London, 
Harrap, 1982. 798p . £9.95) is "a con-
densed version of Harrap's New Standard 
French and English Dictionary [rev. ed., 
1980. 2v.] withacertainnumberofmodifi-
cations and additions to bring the text 
fully up to date."-Pref. 
Langenscheidt's Condensed Muret-Sanders 
German Dictionary: German-English, edited 
by Heinz Messinger (Berlin, Langen-
scheidt, 1982. 1,296p. $70) is based on the 
German-English part of the four-volume 
Muret-Sanders published 1962-75 (Guide 
AD332). This hefty volume "is by no 
means simply the result of a systematic 
halving of the larger dictionary," but in-
volved "a word-for-:-word scrutiny and 
careful sifting of the original material."-
Pref. There are about fourteen thousand 
entry words. 
With thepublicationofV.22(Wi-Zy), the 
Personal Name Index to 'The New York Times 
Index,' 1851-1974, compiled by Byron A. 
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Falk, Jr., and Valerie R. Falk (Verdi, Nev., 
Roxbury Data Interface, 1976-83) is now 
complete. Plans have been announced for 
a first supplement, which will not only in-
dex the 1975-79 volumes of the New York 
Times Index, but will include names that 
were missed in the earlier volumes or that 
had not yet been published in the printed 
volumes of that index at the time the Falk 
compilation (see Suppl. AF10) began to ap-
pear. 
"Public Documents: An Overview" is 
the new first chapter of the third edition of 
Joe Morehead's Introduction to United 
States Public Documents (Littleton, Colo., 
Libraries Unlimited, 1983. 309p. $28.50). 
The work has undergone a thorough revi-
sion and updating since the 1978 edition 
(Suppl. AG5). The latest volume in The Cu-
mulated Indexes to the Public Papers of the 
Presidents of the United States series is that 
covering the term of Jimmy Carter, 
1977-1981 (Millwood, N.Y., Kraus Inter-
national Pubns., 1983. 391p. $65) . It cumu-
lates the indexes from the individual vol-
umes of the Carter papers as published in 
the government-sponsored collection (see 
Guide AG40), adding see and see also refer-
ences as needed. 
More than sixteen hundred organiza-
tions are listed and described in the sec-
ond edition of The Directory of Religious Or-
ganizations in the United States (Falls 
Church, Va., McGrath, 1982. 518p. $75). 
Unlike the 1977 edition, this volume ex-
cludes religious orders and is concerned 
only with general organizations-
departments of national churches, profes-
sional associations, volunteer groups, 
government agencies, businesses, and 
fraternal societies that have a religious 
purpose. Organizations are listed alpha-
betically; information includes religidus 
affiliation, principal officer, address, 
statement of purpose and activities, 
founding date, membership, publica-
tions, etc. An index to types of activity 
would have been helpful. 
Arabic Linguistics: An Introduction and 
Bibliography by M. H. Bakalla (London, 
Mansell, 1983. 741p. $44) is a revised and 
greatly enlarged edition of the compiler's 
Bibliography of Arabic Linguistics (1975; 
Suppl. BC25). It lists about fifty-five hun-
dred items in some twenty languages, 
with separate sections for Occidental and 
Oriental materials. There is a subject index 
and indexes of authors, editors, transla-
tors, and reviewers. 
The Continental Novel: A Checklist of Criti-
cism in English, 1967-1980 by Louise S. 
Fitzgerald and Elizabeth I. Kearney (Me-
tuchen, N.J., Scarecrow Pr., 1983. 496p. 
$29 .50) continues the listings in the com-
pilers' earlier volume of similar title (Guide 
BD201) which covered 1900-66. There are 
again sections for the French, Spanish and 
Portuguese, Italian, German, Scandina-
vian, and the Russian and East European 
novel. 
More than thirty-three hundred items of 
scholarship from the 1959-79 period are 
cited and annotated in ''The Seventeenth 
Century Supplement" (Syracuse, Syra-
cuse Univ. Pr., 1983. 460p. $65), which 
forms volume IliA of A Critical Bibliography 
of French Literature (Guide BD708). Edited 
by H. Gaston Hall, the volume supple-
ments the Edelman/Brody volume of 
CBFL, and entries are numbered sequen-
tially with that work. Owing to various de-
lays and subsequent editorial decisions, 
''the user may be less assured that exclu-
sions for 1977-78 are deliberate than for 
earlier years, while partial coverage of 
1979 is offered for future convenience and 
not for completeness." -Introd. Despite 
that disclaimer, the new addition to the 
"Cabeen" series is most welcome. 
The London Stage, 1910-1919: A Calendar 
of Plays and Players by J. P. Wearing (Metu-
chen, N.L Scarecrow Pr., 1982. 2v. $65) is 
the third series of similar calendars by the 
compiler, the earlier volumes having cov-
ered 1890-99 (see Suppl. BG12) and 
1900-09 (publ. 1981). This work provides a 
chronological listing of 3,278 productions 
at thirty-nine London theaters, giving in-
formation such as genre of the play, au-
thorship, length of run, details of cast, 
production staft and references to first-
night reviews. There is an index of titles 
and a general index of names of authors, 
actors, proprietors, etc. 
About thirteen thousand screen person-
alities (mainly American, British, French, 
and German) who died during the 
1905-82 period are accorded entries in the 
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third edition of Evelyn Mack Truittt' s Whp 
Was Who on Screen (N.Y., Bowker, 1983. 
788p. $65). A typical entry includes dates 
and places of birth and death, a brief iden-
tifying statement, and a list of films (with 
dates) in which the person appeared. The 
''on screen'' of the title is in earnest: direc-
tors, scriptwriters, etc., are included only 
if they actually appeared in a film or films. 
It may be disappointing to find that 
most of the figures (on enrollment, fi-
nances, etc.) in the long-awaited twelfth 
edition of the American Council on Educa-
tion's American Universities and Colleges 
(N.Y., W. de Gruyter, 1983. 2,156p. 
$99.50) date from 1980, yet this is und~r­
standable in view of the magnitude of the 
task of compilation. The volume brings to-
gether a wealth of information on 1,728 in-
dividual institutions, along with surveys 
of undergraduate, graduate, and profes-
sional education (incorporating numerous 
useful lists and tables), and extensive ap-
pendixes relating to earned doctorates. 
Revision of some earlier tables as well as 
updating of continuing series makes the 
second edition of Historical Statistics of Can-
ada (Ottawa, Statistics Canada in joint 
sponsorship with the Social Science Fed-
eration of Canada, 1983. unpaged. $60; 
$72 outside Canada) all the more wel-
come. Edited by the late F. H. Leacy, the 
volume follows the pattern of the 1965 edi-
tion (Guide CG101) but has "more dis-
tinctly identified sections on Vital Statis-
tics and Health; Social Security; Minerals; 
and Energy." -Pre f. Unfortunately there 
were publication delays, and most series 
end in 1975, with only a few carrying the 
record through 1976 or 1977. 
Index to Periodical Articles on South African 
Political and Social History Since 1902, com-
piled by P. W. Coetzer and J. H. Le Roux 
(Boston, G. K. Hall, 1982. 616p. $69.95) 
forms V.3 of Bibliographies on South African 
Political History (Suppl. 2CJ101). Arrange-
ment is by broad topics, with author and 
subject indexes. Emphasis is on South Af-
rican periodicals, but relevant articles 
from a wide range of European and Amer-
ican journals are listed. 
Mexican Political Biographies, 1935-1981 
by Roderic Ai Camp (Tucson, Univ. of Ar-
izona Pr., 1982. 447p. $35) is a revised and 
58 College & Research Libraries 
expanded edition of the compiler's 1976 
volume of similar title (Suppl. CJ127). 
Completely reset and using a double-
column page of slightly larger size, the 
new work not only adds some 450 new bi-
ographies, but introduces significant 
changes and updatings in many of the 900 
original sketches. 
Robert H. Becker's revised and enlarged 
fourth edition of The Plains and the Rockies: 
A Critical Bibliography of Exploration, Adven-
ture and Travel in the American West, 
1800-1865 by Henry R. Wagner and 
Charles L. Camp (San Francisco, John 
Howell-Books, 1982. 745p. $150) describes 
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some eighteen hundred issues and edi-
tions of nearly 690 individual works. 
Structure (i.e., by year, then by author) 
and numbering of the earlier editions 
(Guide DB82) have been retained. 
The new edition of the Concise Dictionary 
of American History (N.Y., Scribner, 1983. 
1, 140p. $60) is an abridgment of the eight-
volume Dictionary of American History 
(1976; Suppl. DB36). It offers condensed 
versions of more than six thousand arti-
cles found in the parent set, retaining the 
essential information and adapting it to 
ready-reference use.-E.S. 
Research Notes 
Relevance in Library Instruction: The Pursuit 
Sonia Bodi 
THE CHALLENGE 
''Instead of just filling in the blanks to 
questions, it would help to know when we 
could use the information. Make it more 
important and meaningful or don't do it at 
all. It appeared to be 'busy_work.' "That 
is a summary statement of 27 percent of 
the freshman students who took biblio-
graphic instruction during the 1982-83 ac-
ademic year at North Park College and 
found it a waste of their time. The criti-
cisms are valid. 
The 1982-83 academic year was the first 
time bibliographic instruction was pro-
vided to freshmen at North Park. Because 
most freshmen are required to take En-
' glish, the instruction was provided 
through the English composition pro-
gram, which consists of three levels of 
courses. The most-able students can 
choose one of four subject seminars, the 
least-able students are in a skills-
development program, and the rest of the 
students are in English Composition 101. 
Research papers are not written in any 
freshman composition course; instead, 
the students read·primary" sources and be-
gin to develop critical thinking by writing 
about what they have read without de-
pending on secondary sources. Conse-
quently, we, the librarians, were faced 
with the challenge of providing biblio-
graphic instruction that was unrelated to 
the course in which it was taught. 
We chose a self-instruction workbook as 
the main teaching tool, as it had the poten-
tial of:being easily administered through 
the Englis~mposition courses, it could 
teach the freshmen how to use the college 
library, and it could introduce them to un-
familiar library resources. The questions 
in the workbook were generated by com-
puter; for every question there were 
twenty variables so that each student had 
a different workbook. The workbook was 
organized by type of reference book, and 
the students had to answer questions 
about each type. Not until the students 
were in a class that required library re-
search would they use their newly ac-
quired skills, and it was questionable 
whether those skills would be retained, 
particularly by the students who did not 
perceive the instruction as relevant. Al-
most ten years ago it was generally recog-
nized that ''library instruction is effective 
only at the time of need," and that "in-
struction in the use of specific references 
must be relevant to assignments of the 
moment."1 James Rice in 1981 stated "the 
major theory that has emerged from li-
brary inst~ction to date: library instruc-
tion is most effective when it is accompa-
nied by library use. " 2 . 
The pursuit of relevance is an ongoing 
one. Students perceive relevance differ-
ently from faculty and librarians because 
Sonia Bodi is head reference librarian, North Park College, Chicago, Illinois. 
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the students do not always know enough 
about a subject to see how various bits of 
knowledge relate to each other. The pur-
suit of relevance in bibliographic instruc-
tion is probably no different from the pur-
suit of relevance in any area of education; 
however, it is difficult to discern the kind 
of instruction that will ensure the transfer 
of skills from one learning experience to 
another. 
TRANSFER OF LEARNING 
Transfer of learning is a fundamental as-
sumption of education. It refers in a gen-
eral sense to the influence of prior learning 
on later learning. The major prerequisite 
for the transfer of learning is that some-
thing must first be learned, and that what-
ever is learned must be remembered. 3 Ac-
cording to Herbert J. Klausmeier, "The 
influence of prior learning may be such 
that (1) the learning of one task facilitates 
the learning of some subsequent task 
(positive transfer), (2) subsequent learn-
ing is impaired or inhibited as a result of 
prior learning (negative transfer), or (3) 
prior learning results in no measurable in-
fluence upon subsequent learning (zero 
transfer). " 4 Library instruction does not 
necessarily result in the ability to find re-
search materials for another assignment; 
in addition to learning the task, broad 
transfer effects, such as confidence or 
knowledge of a general approach, may be 
retained after the details of the initial as-
signment are forgotten. 5 Numerous stud-
ies have provided convincing evidence 
that there is a positive relationship be-
tween bibliographic instruction and atti-
tudes toward and use of the library. 6 
Transfer of learning also depends on 
mastering skills in a hierarchical se-
quence. The intellectual skills learned in 
such a pattern form a structure that serves 
as an instruction guide. In the hierarchy, 
the lowest level skills should be identified 
and taught first, then the skills above 
them, until the top level has been reached 
and mastered. The superiority of the 
transfer of learning in a hierarchical struc-
ture has been demonstrated. 7 
Various educational psychology studies 
have shown how the learning of concepts 
January 1984 
facilitates this transfer of knowledge; ma-
jor concepts and principles in a subject 
show greater positive transfer to other 
tasks in that subject matter than does spe-
cific information. A variety of experiences 
must be provided so that students can 
learn the concepts that are being taught. 8 
Many experienced instructional librarians 
can attest to the success of teaching search 
strategies and concepts rather than con-
centrating on specific titles. Anne Beau-
bien and Mary George, among others, 
have researched the theory and methods 
of teaching search strategies. 9 
The question I grappled with for a year 
was how to present a bibliographic in-
struction program at North Park College 
that freshmen could use without an ac-
companying class assignment, that had a 
hierarchical structure, and that would be 
perceived as meaningful and relevant by 
the students so that as they mastered vari-
ous library skills there would be a positive 
transfer of learning to other library assign-
ments. · 
THE PURSUIT 
North Park College and Theological 
Seminary is a four-year liberal arts college 
and graduate seminary affiliated with the 
Evangelical Covenant Church of America. 
The college has an approximate enroll-
ment of 1,150 full-time equivalent stu-
dents. Located in Chicago, North Park of-
fers its students access to major research 
libraries and to other college and medical 
libraries through the library's consortia 
membership. Direct access and interli-
brary loan enhance our bibliographic in-
struction program, although the short aca-
demic term of ten weeks places some 
constraint on those students borrowing 
items from other libraries. 
Several events occurred during the 
1982-83 academic year, which provided 
the opportunity to shape a new biblio-
graphic instruction program-one that 
would have a sequential, hierarchical 
structure, and which the students would 
probably find more relevant than the ex-
isting program. A pilot project to award 
five $1,000 faculty development grants . 
was initiated during the 1982-83 academic 
year. I was awarded one of the grants for a 
proposal to research bibliographic instruc-
tion and to shape a program that would be 
appropriate for North Park. The grant pro-
vided an opportunity to observe library in-
struction at area colleges and to attend 
Earlham College's annual Bibliographic 
Instruction Workshop. The library direc-
tor and five faculty members accompanied 
me to Earlham. It was at Earlham that we 
found the annotated bibliography. The 
grant also affirmed the librarians' status as 
full members of the faculty and gave rec-
ognition to us as partners with the teach-
ing faculty. Although the faculty was sup-
portive of our initial freshman 
bibliographic instruction, they were will-
ing to support a change in its format if the 
librarians felt it would improve instruc-
tion. 
Another significant event at North Park 
was the implementation during 1982-83 
and 1983-84 of new general education re-
quirements for graduation. Science and 
the Natural Order is a new freshman 
course for nonscience and nonnursing 
majors and taught during winter and 
spring terms. Each term a team of four 
professors from the sciences and the social 
sciences will teach the course. A library 
component was integrated into the course 
as the course was being planned. Tradi-
tions of the West is a new sophomore 
course team-taught by four professors in 
the humanities, social sciences, and fine 
arts. As this course too was being 
planned, library instruction was included. 
If it is true that one measure of success of a 
bibliographic instruction program is the 
involvement of librarians in course plan-
ning, and if library instruction is consid-
ered an integral part, then perhaps we are 
already experiencing some measure of 
success. We would also continue to in-
clude library instruction in the freshman 
English courses during fall term. 
Before planning the new program of in-
struction, the librarians distributed ques-
tionnaires to faculty and students. Faculty 
questionnaires assessed perceptions 
about students' ability to use the library; 
student questionnaires assessed their 
own ability to use the library. The ques-
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tionnaires helped direct us as we estab-
lished goals and objectives and helped us 
to understand what the perceived needs 
were. Fifty-two percent of the faculty 
questionnaires were completed and re-
turned, and 7 percent of the student ques-
tionnaires were returned. The tables are 
· broken down into three groups: biology, 
nursing, and combined subjects. The ra-
tionale for this grouping is that the nurs-
ing students, who begin their program 
spring term of their sophomore year, cur-
rently receive bibliographic instruction in-
troducing them to health sciences litera-
ture. A course introducing biology majors 
to the biology literature will be planned 
during 1983-84, and offered during the 
1984-85 academic year. 
Generally, the faculty did not expect 
students to do, or to be able to do, research 
in lower-division-level courses. However, 
the students were expected to know how 
to do research in upper-division-level 
courses, even though there is no system-
atic method at the college for teaching re-
search skills to students (table 1). 
We felt that by completing these ques-
tionnaires, the faculty would have to con-
sider what library resources their students 
actually know how to use (table 2), and 
that they would recognize the need for 
bibliographic instruction that was neither 
haphazard nor nonsequential. 
Questionnaire results did not signifi-
cantly help us decide what to emphasize 
in the various levels of bibliographic in-
struction, but they did confirm what we 
already suspected: what students d~ and 
do not know and the kinds of library tools 
they use and do not use. We did get a bet-
ter idea of the kind of preparation needed 
in the lower-level courses so that students 
will be able to do responsible research in 
upper-level courses. The questionnaires 
were perhaps of more value in helping us 
formulate goals and objectives for each 
level of instruction in a hierarchical struc-
ture. 
THE HIERARCHY 
Given our problem of providing biblio-
graphic instruction to freshmen through 
an English composition program that does 
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TABLE 1 
"WHEN YOU ASSIGN A PAPER OR PROJECT DO YOU 
ASSUME THAT THE STUDENT KNOWS HOW TO USE 
LffiRARY RESOURCES?" 
Lower Division UpNe; Division 
Yes No Don' t Know Yes Don' t Know 
N (%) (%) (%) (%) (%) (%) 
Biology 6 0 100 0 57 28 15 
Nursmg 7 0 100 0 100 0 0 
Total 
faculty 32 15 42 43 64 15 21 
TABLE2 
"A STUDENT SHOULD USE THE FOLLOWING 
REFERENCE SOURCES WHEN DOING A TERM PAPER:" 
Lower Division UpNe; Division Don' t Know Yes No 
N (%) (%) 
6 Biology 
Bibliographies 
Periodical indexes 
Subject dictionaries 
57 43 
71 29 
and encyclopedias 
Primary sources 
85 15 
100 0 
7 Nursing 
Bibliographies 
Periodical indexes 
Subject dictionaries 
28 72 
28 72 
and encyclopedias 
Primary sources 
28 72 
85 15 
32 Total faculty 
Bibliographies 
Periodica1 indexes 
Subject dictionaries 
47 13 
13 6 
64 8 and encyclopedias 
Primary sources 53 15 
not have a related library assignment, we 
were interested in the annotated bibliog-
raphies done by freshmen at Earlham Col-
lege. This approach has the potential of 
achieving our goals of structuring a hierar-
chical bibliographic instruction program, 
and of being perceived as relevant by the 
students. The freshmen will learn to use 
basic reference sources: encyclopedias, 
bibliographies, biographies, periodical in-
dexes, book review indexes, Library of Con-
gress Subject Headings, and the card cata-
log. The instruction also leads students 
through a basic search strategy and can 
serve as a basis for transfer of learning to 
other library assignments. It should be 
perceived as relevant since the instruction 
itself is a library assignment related to the 
course work. 
Don' t Know Yes 
(%) (%) (%) (%) 
0 85 15 0 
0 85 15 0 
0 57 43 0 
0 100 0 0 
0 100 0 0 
0 100 0 0 
0 57 14 14 
0 85 15 0 
40 80 6 14 
81 86 2 12 
28 62 6 32 
32 75 6 19 
During the summer, the incoming 
freshmen were sent a rather extensive li-
brary handbook along with a welcoming 
letter encouraging them to read the hand-
book in preparation for bibliographic in-
struction. They were also told that they 
would be given a pretest on their knowl-
edge of the card catalog and Readers' Guide 
to Periodical Literature, which are necessary 
tools for compiling an annotated bibliog-
raphy. Students not passing the pretest 
will be required to attend a brief class 
on the card catalog and Readers' Guide dur-
ing the first two weeks of school. 
Each freshman English class will be 
given a list of suggested topics for the an-
notated bibliography relating to the sub-
ject of the class. For example, the seminar 
entitled, "Health Issues of the Eighties," 
has topics such as genetic counseling, folk 
medicine, euthanasia, and the right to die. 
The instructor will introduce the assign-
ment and give the students a booklet lead-
ing them step-by-step through the process 
of creating a bibliography. The students 
will work in groups of four and will divide 
the work among themselves. First they 
will look in general or special encyclope-
dias for an overview and a bibliography. 
Next, they will choose appropriate subject 
headings from the Library of Congress Sub-
ject Headings and then try to find bibliogra-
phies on their topic through the card cata-
log. Finally, they will consult the Essay & 
General Literature Index and a variety of pe-
riodical indexes for articles on their topic. 
Each group is to choose twenty of the 
best and most useful books, essays, and 
periodical articles on the subject and write 
annotations for-eight of the items. The stu-
dents will not be required to read the 
books or articles; the purpose is to show 
them how to evaluate resources and how 
to discern different points of view when 
preparing to write a paper. To evaluate the 
books, the students will consult book re-
view indexes, biographical sources for in-
formation about the author, and read the 
preface and table of contents, if they have 
access to the books. To evaluate periodical 
articles, they will read the abstract, which 
frequently accompanies the article, and 
use biographical sources to find out about 
the author. 
A work sheet is to be completed as the 
group proceeds through every step of the 
search, and it is to be handed in with the 
bibliography. Two weeks before the bibli-
ography is due, each group will schedule a 
time to meet with the librarian, who will 
check the work sheet to determine if any 
important items are missing, or if any 
steps in the search strategy have been 
overlooked. The bibliography must be 
done in correct bibliographic form. The li-
brarian will read each bibliography and 
comment on the annotations and work 
sheets, and the professors will give the 
groups their grades. Besides teaching stu-
dents about library use, this assignment 
will also promote the role of the librarian. 
Although most freshmen will take the 
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instruction during the fall term, one group 
will wait until spring. Beginning with the 
1983-84 academic year, North Park will 
·embark on an extension program in three 
Chicago neighborhoods. Two of the ex-
tention programs will be bilingual, En-
glish and Spanish. The students at all 
three locations will have the same pretest, 
basic instruction for those who do not pass 
the pretest, and instruction that campus 
freshmen receive. The extension students 
will be given the instruction during the 
spring term, because they will not be us-
ing the library for research before then, 
and it will give the librarians time to work 
out the logistics of transporting these stu-
dents to the library and determining their 
needs more precisely. 
The freshmen not planning on being sci-
ence or nursing majors will take Science 
and the Natural Order winter and spring 
terms. During the winter term, the stu-
dents will compile another annotated bib-
liography that will build on previously ac-
quired skills. They will work individually 
rather than in a group and will annotate a 
minimum of five references. They must 
read the periodical articles. A list of sug-
gested topics will be given to the students; 
the topics will relate to a portion of the 
course investigating the social implica-
tions of medical advances. The students 
will be introduced to the limitations of the 
subject card catalog. Although the stu-
dents will not be required to meet with the 
librarian, they will be required to hand in a 
search strategy work sheet with the bibli-
ography. 
The bibliographic instruction in Science 
and the Natural Order during the spring 
term will expand on what was learned 
during the fall and winter terms. Students 
will be introduced to primary sources and 
government documents. The assignment 
will be a five-page paper on a topic related 
to the effect of competition on science and 
technology, or urbanization and quality of 
the environment. The paper will include a 
brief history, current status, and the stu-
dent's assessment of implications for the 
future. Primary sources, books, periodical 
articles, and government documents must _ 
be cited in their bibliography, which will 
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be a major factor in the paper's grade. 
The sophomore bibliographic instruc-
tion will be given through a two-term 
course, Traditions of the West. The format 
of the instruction has been adapted from 
the University of Texas at Austin Under-
graduate Library study guides. These 
study guides are among the best I have 
seen; they are comprehensive, well writ-
ten, and interesting. The assignment for 
the sophomores will be a ten-page term 
paper. The students will be instructed in 
topic selection, finding background infor- . 
mation, restricting the topic, formulating 
a thesis statement, and proceeding with 
the search strategy. Finally, they will be 
introduced to online searching. The evalu-
ation will be based on rhetorical and com-
position skills, footnote and bibliographic 
format, and the bibliography, which must 
include six to ten citations, including an 
encyclopedia, books, and periodical arti-
cles. 
Such instruction was given as an experi-
ment last year to a freshman class who had 
finished bibliographic instruction the pre-
vious term. Ninety-three percent of the 
students in the class considered the in-
struction valuable, compared with 73 per-
cent who thought that freshman biblio-
graphic instruction was useful. A 
comment made on the evaluation sup-
ported the premise that instruction is use-
ful only in the context of library-based re-
search: "This instruction was helpful in 
this class, but it was disruptive in English 
101." 
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Elizabeth Frick has identified four dis-
tinct levels of bibliographic awareness that 
need to be developed: "1) awareness of 
particular reference sources, 2) awareness 
of types of sources, 3) awareness of the 
ways in which reference sources reflect 
the nature of the disciplines they serve, 
and 4) awareness of the information struc-
ture in the society. " 10 The students will 
advance through the first two levels in the 
proposed freshman and sophomore bib-
liographic instruction programs (see table 
3). The third and fourth levels are only be-
ginning to be addressed at North Park. 
Our goal is that all students will be given 
instruction on the literature of their major. 
Carolyn Kirkendall recommends that to 
use library resources effectively, students 
must connect the resources with a basic 
understanding of how knowledge is cre-
ated, communicated, and synthesized 
within subject disciplines, how knowl-
edge differs structurally from one field to 
another, and how bibliographic resources 
reflect the various stages of the learning 
process. 11 
Nursing majors are the only students 
who receive an introduction to the litera-
ture of a specific discipline. Their major 
begins spring term of their sophomore 
year. During the first two weeks of that 
term, we show the students the basic 
medical encyclopedias, dictionaries and 
drug formularies, and how to use the Li-
brary of Congress Subject Headings to find 
medical and nursing subject headings. 
They are also given instruction in the use 
TABLE 3 
SEQUENTIAL LIBRARY INSTRUCTION AT NORTH PARK COLLEGE 
Freshman Year 
Course 
Assignment 
Sophomore Year 
Course 
Assignment 
Fall Winter Spring 
Freshman Library Science and the Natural Order Science and the 
Instruction (for nonscience and Natural Order 
nonnursing majors) 
Annotated Bibliography Annotated Bibliography 5-page paper 
Traditions of the West 
10-page term paper 
Biology majors Traditions 
of the West 
Scientific 10-page term 
paper paper 
Nursing majors 
Research for process 
recordings 
Course related instruction continues throughout the four years. 
of Cumulative Index to Nursing & Allied 
Health Literature and Cumulated Abridged 
Index Medicus. Their course will be some-
what restructured during 1983-84 to in-
clude an exploration of the major channels 
of scholarly communication within the 
health sciences, and the formats in which 
this communication appears in the litera-
ture. Online literature searching will be 
demonstrated and its appropriate uses 
will be explained. 
The biology department has asked that 
we design an instructional component of a 
required seminar for all beginning biology 
majors. This will be implemented in 
1984-85. Plans are sketchy at this point, 
but we hope to introduce students to the 
channels of scholarly communication in 
biology. The students will also learn the 
process of writing a scientific paper. 
Other course-related instruction con-
tinues to be offered. Sometimes a profes-
sor confers with a librarian before the term 
begins, and together they plan their in-
struction. The library component is in-
cluded in the course syllabus. Sometimes, 
library instruction is requested because 
the students will be writing a paper, but 
the instruction is not considered part of 
the course by the professor. 
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CONCLUSION 
We foresee that in two years most stu-
dents at North Park will be instructed 
· through three freshmen terms, as sopho-
mores, and as nursing and biology ma-
jors. In time we hope that all students will 
be instructed in their major field. We be-
lieve that this sequence of instruction will 
achieve our goals, be perceived as useful 
and relevant by the students, and result in 
transfer of learning to other library-based 
assignments. 
So, you may ask, why am I writing 
about something that has yet to happen 
and has yet to be proven successful? There 
are two reasons. First, if·it's a flop, I cer-
tainly won't write about it. Second, the ~i­
tle of this article includes the word pursuzt, 
which implies something that is yet to be 
captured or achieved. Do we ever achieve 
the "right" library instruction program? It 
seems that librarians shall always be in 
pursuit, because library instruction must 
be dynamic to be relevant and must al-
ways strive to meet the current needs of 
students. 
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User Response to and 
Knowledge about an Online Catalog 
David Steinberg and Paul Metz 
BACKGROUND 
As online catalogs proliferate in li-
braries, complementing card catalogs 
with the ultimate prospect of substituting 
for them in many cases, the library profes-
sion has recognized the importance of de-
signing systems that are easily used and 
that reflect patron needs and expecta-
tions. The expression "user friendly," an 
overnight cliche, refers to one aspect of 
this concern. However, the cognitive 
problems of software design-the use of 
mnemonic commands, graceful transi-
tions between screens, and plentiful 
"help" or tutorial features-represent 
only one aspect of the system design chal-
lenge that will provide users with what 
· they want and expect. It is equally impor-
tant to provide access by the approaches 
users want to employ. 
The task of determining this is not easy, 
for users and librarians do not always 
speak the same language. For example, 
when users tell us that they want subject 
access, it is easy for librarians to narrow 
the problem to the 6xx fields of the MARC 
record and to make plans for Boolean or 
keyword approaches to this information. 
But as Lee Jones has· argued, what patrons 
seem to want is an approach to books by 
their "real" subjects, defined much more 
broadly. 1 To a patron, the term hydraulic 
represents a subject and should provide 
an access path regardless of whether it oc-
curs in subject, corporate author, or title 
fields. Clearly, the art of listening to our 
patrons requires great sensitivity and 
awareness. 
Research on user expectations and de-
mands is now conducted regularly and of-
fers the promise that systems designers 
will be able to work from a realistic ap-
praisal of the user and the user's preferred 
strategies. Studies by Moore and by Nor-
den and Lawrence have contributed sig-
nificantly to what we know by document-
ing the popularity of online catalogs, the 
desirability of subject searching, and the 
perception by users that insufficient re-
call, rather than the lack of precision in 
searches, is still a problem. 2 Most recently, 
OCLC, with the support of the Council on 
Library Resources, conducted a number of 
concurrent studies of online public access 
systems (OPACs) in a variety of library 
settings. These studies add even more to 
what we know about the users of auto-
mated catalogs, though there is much still 
to learn. .r 
METHODOLOGY 
The present study reports the percep-
tions of users of another OPAC, the Vir-
ginia Tech Library System (VTLS), in re-
sponse to a survey administered in spring 
of 1983. Used at Virginia Tech since 1980, 
and now at some thirty other libraries as 
well, VTLS is accessible by all author, title, 
subject, and added entry fields, as well as 
by call number, item number, and a full 
range of bibliographic control numbers, 
including OCLC number. Because it is an 
integrated system that encompasses circu-
lation control, information on item avail-
ability is provided. Records have been in-
put for all cataloging since 1980 and for all 
materials that have circulated since 1975, 
when a short-record precursor of VTLS 
was introduced. For serials, holdings are 
described. For records entered between 
1975 and 1980, only limited information is 
available, and there is no subject access. 
David Steinberg is a doctoral candidate in education and Paul Metz is user services librarian, both at the Vir-
ginia Polytechnic Institute and State University, Blacksburg. 
Commands are mnemonic ("AI" plus 
search argument for author searching, 
"T/" for title, etc.) as are screen flows, in-
cluding "NS" and "PS" for next and pre-
vious screens. The design principles and 
search features of VTLS have been more 
fully described by Uluakar, Pierce, and 
Chachra.3 
The current study evolved from a pilot 
study conducted at Virginia Tech in 1982 
by John Ulmschneider, then an intern at 
the Library of Medicine . Ulmschneider 
had drawn a number of his questionnaire 
items from the CLR/OCLC instrument. 
His research instrument was modified by 
the deletion of a small number of items 
and the addition of a short battery of ques-
tions designed to assess user knowledge 
of the system. This portion of the instru-
ment was intended to help discover the 
problems of user education the library 
needed to address and to identify those 
forms of access that users expect to find in 
an online catalog and that a truly user-
. oriented system would attempt to pro-
vide. 
The sample group for the study com-
prised eighty-five system users . The sam-
ple was chosen by the senior author, who 
was stationed near two of the high-traffic 
computer catalog terminals situated be-
tween the card catalog and general refer-
ence desk. Questionnaires were also com-
pleted by patrons using other terminals in 
the main library, and in the branch library 
for the College of Veterinary Medicine. In-
dividuals were asked to complete a ques-
tionnaire after finishing a search. All but 
four subjects were willing to respond, 
yielding a response rate of 95 .5 percent. 
All eight of the university's colleges were 
represented in the sample. The sample 
population consisted of forty-seven un-
dergraduate students, twenty-three grad-
uate students, seven faculty members, 
four members of the university staff, and 
four nonuniversity patrons . · 
FINDINGS 
In many ways the findings replicate 
results obtained elsewhere and increase 
the likelihood that various OP AC studies 
may be generalized for other settings. As 
in other studies, most patrons (58.8 per-
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cent) learned to use the system from 
printed instructions; the next most fre-
quent sources of information were library 
staff (14.1 percent) and the help feature 
(10.6 percent) . As in other studies, most 
patrons were extremely satisfied with the 
system, as 78.8 percent considered their 
searches to have been very or somewhat 
successful and 81.2 percent considered 
the system easier to use than the card cata-
log. This preference for the online catalog 
over the card catalog was most pro-
nounced in searching for journal titles or 
for books by personal authors. That 50.6 
percent found the computer catalog easier 
for journal searches, while only 7.1 per-
cent preferred the card .catalog, may be 
due to an aversion to searching through 
the large number of cards frequently en-
countered in card catalogs for the works of 
corporate authors or for periodicals with 
common titles. 
The findings also support previous re-
search on the popularity of subj~ct search-
ing. Patrons were asked what they knew 
DISORDERED MATERIALS: 
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before they initiated their searches and 
what they had entered. In each case, sub-
jects were ranked first, followed by title, 
author, and call number. The preference 
for title searching over author searching is 
consistent with Norden and Lawrence's 
findings, even though they report that us-
ers of card catalogs prefer the author ap-
proach. According to Norden and Law-
rence, users tend to bring greater knowl-
edge of titles than they do of authors to the 
catalog, but are discouraged by the diffi-
culties of title searching in card catalogs.4 
The great popularity of subject searching 
has been attested to in all previous studies 
of online catalogs, even though subject 
searches were found to be infrequent in 
Lipetz' classic study of the use of card cat-
alogs.5 In respect, it is likely that the Lipetz 
study may have been misinterpreted by 
many as an indication of lack of desire for 
subject access, rather than the difficulty of 
obtaining subject access. The popularity 
of the subject approach to materials in on-
line catalogs probably reflects the ease of 
searching but also-and more 
ominously-unfounded optimism about 
subject searching, a point to which we will 
return. 
Respondents were also asked a battery 
of questions about what they were looking 
for in their most recent search. Again, the 
desire to obtain materials on a given sub-
ject was clearly paramount, followed by 
the desire to check on the availability of 
materials. The results of this part of the 
questionnaire are displayed in table 1. It 
should be noted that most patrons an-
swered yes to several questions, indica-
ting multiple goals in searching, or a defi-
nition of the term ''most recent search,'' 
which referred more to a search session 
than to a specific bibliographic inquiry. 
The Virginia Tech and State University li-
braries furnish a periodicals notebook that 
provides call numbers by author and title 
in a simple layout; the availability of this 
tool may have caused less searching than 
might be found in another periodicals set-
ting. . 
The short quiz about the system in-
cluded at the beginning of the question-
naire represents the new feature that this 
study introduces to the literature on on-
line catalogs. In order to prevent guess-
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work by respondents accustomed to out-
witting multiple-choice tests, a "don't 
know" option was provided for each 
question. Questions asked about the sys-
tem are reproduced in table 2, along with 
the distribution of responses. The correct 
response to each item is in italics. For the 
first item two responses were considered 
correct because while there are item rec-
ords for about 50 percent of the library's 
volumes, volumes represented either by 
item records or by serials holdings records 
constitute closer to 75 percent of the collec-
tion. · 
TABLE 1 
PURPOSE OF MOST RECENT SEARCH 
Purpose Percent Reporting 
''Find the call number of a spe-
cific book" 49.4 
''Find the call number of a sr,e-
cific journal or magazine ' 21.2 
"Find what back issues of a 
specific [journal] or maga-
zme the hbrary had" 12.9 
"Find works by a specific au-
thor" 36.5 
"See if a book was checked 
out or on reserve" 57.7 
''Find a book on a specific sub-
ject" 69.4 
N = 85 for all items. 
The word journal was inadvertently omitted from the third 
item. 
In some respects, the responses to the 
quiz about VTLS features revealed a level 
of understanding that is probably no 
worse than would be found if patrons' 
perceptions of the card catalog were as-
sessed. More than 80 percent of patrons 
show some understanding of how author 
and title searches are formulated. Nearly 
all know that the system can indicate 
whether books are available (not surpris-
ingly, since this was the second-most-
sought type of information), and 71.8 per-
cent know that periodical holdings 
information may also be accessed. 
Serious public misconceptions are ap-
parent from those items addressing sys-
tem coverage and the utility and means of 
. subject searching. More than one-third 
(34.1 percent) of the respondents had no 
idea what percentage of the collection was 
represented in VTLS, and another 9.4 per-
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TABLE 2 
PATRON RESPONSES TO VTLS QUIZ 
1. The percentage of the Library's titles available through the computer catalog is: 
a. 100% (3.5% of respondents) 
b. 75% (43.5%) 
c. 50% (13.0%) 
d. 25% (5.9%) 
e. DK (34.1%) 
2. If a book has ever been checked out, it is mote likely to be in the computer catalog than if it has never 
been checked out. 
a. True 
b. False 
c. DK 
(57.6%) 
(11.8%) 
(30.6%) 
3. The computer catalog was: 
a. Devefoped at Virginia Tech and is complete (1.2%) 
b. Developed at Virginia Tech and is still being improved (43.5%) 
c. Purchased, and is complete (1.2%) 
d. Purchased, and is being improved (14.1 %) 
e. DK · (40.0%) 
4. The computer catalog can tell me what volumes or years of a periodical the library has . 
a. True (71.8%) 
b. False (9.4%) 
c. DK (18.8%) 
5. The computer catalog will tell me whether or not a book is in use. 
a . True (94.1%) 
b. False (1.2%) 
c. DK (4.7%) 
6. In order to search the system for a given title, I always have to know the complete title . 
a . True (10.6%) 
b. False (85.9%) 
c. DK . (3.5%) 
7. The more of an author's name I enter into the computer catalog, the more I narrow my search to get 
just the author I want. 
a. True (82.3%) 
b . False (10.6%) 
c. DK (5.9%) 
d. Missing · (1.2%) 
8. All of the books in the computer catalog can be found through a subject approach. 
a. True (32.9%) 
b. False (41.2%) 
c. DK (25.9%) 
9. It is possible to search the computer catalog by using subject terms other than the Library of Con-
gress subject headings used in the card catalog. 
a. True · (29.4%) 
b. False (28.2%) 
c. DK (42.4%) 
N = 85 for all items. 
cent guessed wrong. Despite an active 
program of bibliographic instruction for 
freshmen and select other groups, dis-
claimers about subject searching in all 
printed instructions, and the cautions of 
reference librarians assisting users, nearly 
.one-third of users believe that all materials 
in the system are accessible by subject, · 
while only 41.2 percent know positively 
that this is not true. Worse yet, only 28.2 
percent are aware that subject searching is 
possible only by the use of the same terms 
represented in the card catalog. That such 
misconceptions translate into practice is 
shown by the analysis: forty-five patrons 
reported that they had searched by sub-
ject, whereas only twenty-two had used 
terms from the Library of Congress Sub-
ject Headings. 
The public's perceptions about subject 
searching seem to represent the epitome 
of wishful thinking. Eager to find informa-
tion by subject, patrons rashly assume 
that if this search approach is offered, ma-
terials must be available by following it. 
Nor den and Lawrence also found that 
subject searching at Ohio State became 
very popular as soon as it was introduced, 
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despite soft-pedaling by librarians aware 
of its limitations. 6 
It is not difficult to extract policy implica-
tions from these data. First, they demon-
strate the magnitude of the user-
education task by showing that even 
where very active programs exist, serious 
misconceptions can exist. The damage 
may not be so severe as long as dual sys-
tems are maintained (even the current 
sample of VTLS users reported that they 
used the card catalog somewhat more 
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than the automated system). However, 
damage can become greater if card cata-
logs are closed or frozen. A second policy 
implication is that if patrons are so intent 
on subject searching that they become 
prey to optimistic delusions about its util-
ity, wise librarians and system designers 
will be equally eager to provide both data 
and access points to make these percep-
tions realistic. Perhaps it is better to quash 
a happy delusion than to encourage it, but 
better still to make it true. 
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Letters 
To the Editor: 
A colleague sent us an article from your July issue which we somehow missed-it was 
entitled ''The Curious Case of the Library Building'' and was written by Lawrence Lieber-
feld, a management consultant with Peat, Marwick, Mitchell & Co. The article's gist is that 
Formula C of the ACRL standards makes wasteful library buildings. Mr. Lieberfeld be-
lieves that more books should be stored in the stacks and, at the same time, substantially 
less space devoted to patron seating. In other words, to be cost effective library buildings 
should be small and fully packed. 
After reading the article we had one common thought: Mr. Lieberfeld is talking about 
where academic libraries have been and not where they are going. He's talking about book 
warehouses with large but rarely used collections, students who need study halls and not 
information, and faculty who ignore libraries as partners in the educational process. 
But the new electronic technologies are changing all that. On-line catalogs, for example, 
are opening the stacks. Installation of an on-line catalog usually means an immediate in-
crease in the use of the materials housed in the stacks. On-line interlibrary loan services are 
doing the same thing-although, granted, the materials come from somebody else's 
stacks. But interlibrary loan tends to be a two way street. Telecommunications are causing 
increases in reference services. Searching a commercial on-line database can be a difficult 
task. Since it requires knowledge of the thesauras and a search strategy, most patrons rely 
upon reference librarians to perform the actual task. 
Faculty are beginning to notice the changes occurring in "librarydom." A few are begin-
ning to send their students to the library to use the various new technologies on a regular 
basis. Certainly the use of computerized self-instructional materials housed in academic 
libraries has grown considerably these last few years, as has the use of audio visuals. Some 
believe th~ teaching loads of academic librarians will rise to unprecedented heights in the 
next decade. 
Now, let us get back to Mr. Lieberfeld's article. The idea, then, should not be to shove 
more books into the library, but to open access to information. Students need to study in 
the library because that is where the information is-and where it will be in ever increasing 
amounts in the future. 
Of course, such arguments do not go very far with doubting Thomases. We will take a 
different tack: if one more book is shoved in the stacks, the stacks will collapse. That's the 
situation in too many libraries across the country. They are overloaded to the extreme. 
Fully loaded seven shelf high double faced stack ranges separated from one another by 
three foot aisles require buildings with approximately 150 pounds per square foot live load 
capacities. Unfortunately many library buildings are without these capacities. Quite a few 
were constructed to hold only 120 pounds per square foot live loads. Buildings with self 
supporting stacks* rarely have more than 50-100 pound live loads in the areas which origi-
nally" were designated by the architects to house the patron seats and staff offices. 
*The stacks are bolted on top of one another and the load is transmitted directly to the ground below. 
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In other words, Mr. Lieberfeld's article is all well and good, but it may unfortunately 
result in the collapse of a few academic library buildings. Upgrading the floor loading ca-
pacities of old library buildings can be extremely costly. In some instances it is not cost 
effective. Convincing the administration to beef up the floor loading capacities of a brand 
new library building is also difficult. Although it may amount to only a 5% increase in the 
cost of construction, that increase may come to $500,000. With budgets strained as they are, 
$500,000 is simply too much money. 
To the Editor: 
AARON AND ELAINE COHEN 
Aaron Cohen Associates, New York. 
In those few sentences of Mr. and Mrs. Cohen's letter that touch at all on my article, they 
manage to distort its content totally. 
For example, there is no indication whatever in what I wrote that libraries should be 
"small and fully packed." They can be as large as necessary to conform to the objectives 
and resources of the institution they serve. "Fully packed" is a loaded pejorative that im-
plies crowded or otherwise unpleasant conditions, whereas what I tried to convey was that 
no one benefits from empty carrels or oversized aisles. 
The Co hens say that I am 11 talking about where academic libraries have been and not 
where they are going.'' This is absurd; I am talking about the waste that is taking place right 
now in the planning and construction of dozens of academic library buildings. The major 
generator of these buildings is the growth in the bound volume component of the collec-
tions. Whether or not there should be, there will be more bound volumes at colleges and 
universities in July 1984 than there were in July 1983. 
The Cohens' random observations on floor loading and the beating of the dead horse of 
the long abandoned self-supporting book-stack are also irrelevant to any of the issues I was 
discussing. My point was that new library buildings are poorly planned. Nor is there con-
flict between the planning criteria I proposed and the 150 lb./sq. ft. live load that is gener-
ally accepted today. Book-stacks in public libraries frequently conform to these criteria, 
which are in no sense radical. 
Although it has little to do with what I have written, I think it is worth commenting on the 
Cohens' statement that "Students need to study in the library because that is where the 
information is-and where it will be in ever increasing amounts in the future.'' The fact is 
that electronic transfer of information can take place anywhere on campus, not necessarily 
in the library building. In general, newer ways of storing and transmitting information im-
ply that academic library buildings in the distant future may not require as much collection 
space as they do now-but in the meantime there are 600,000,000 bound volumes to be 
accommodated. 
LAWRENCE LIEBERFELD 
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BOOK REVIEWS 
Oboler, Eli M. Defending Intellectual Free-
dom. Westport, Conn.: Greenwood, 
1980. 246p. $22.95. ISBN 0-313-21472-7. 
"Censorship in the Eighties," Drexel Li-
brary Quarterly, Winter 1982. V.18. 108p. 
Philadelphia: Drexel Univ. $6. 
During the past several years, censor-
ship of books, periodicals, films, library-
initiated programs, and the restrictive use 
of library meeting rooms has resurfaced, 
plaguing not only our schools and li-
braries but undermining First Amend-
ment freedoms. The act of censorship is a 
complex issue. The creation of balanced 
collections, reflecting the cultural diver-
sity and opinions within our society, is not 
an easy task for collection development li-
brarians. Typical targets of censorship are 
materials dealing with violence, sex, non-
traditional values, religious views, or 
moral issues, while others target what 
they perceive as racial or sexual stereotyp-
ing. The two volumes reviewed represent 
fairly traditional compendiums as they ap-
proach the problems and causes of censor-
ship, although their styles vary consider-
ably. With intellectual freedom and access 
to information ranking as two of ALA's 
top priorities for the 1980s, a careful re-
view of Defending Intellectual Freedom and 
"Censorship in the Eighties" seems most 
appropriate. 
Eli Oboler, an academic librarian, and 
for many the "Dean" of intellectual free-
dom, chose to reprint a number of his pre-
viously published articles, speeches, book 
reviews, and letters to editors. Many of 
these are more than ten years old. This ap-
proach, while allowing the reader to be-
come familiar with Oboler's philosophy 
on intellectual freedom-that there "is no 
censorship fight that is someone 
else's" -lacks immediacy and tends to 
represent a rehashing of "Obolerisms" 
that are available in many other sources. 
Phrases such as ''a frustratingly sisy-
phean progress," "enough of logoma-
chy," and "pronuciamentos" are typical 
examples. His chapters on the "Etiology 
of Censorship'' and ''Public Relations and 
Fighting Censorship" represent good 
treatment of their subjects. His discussion 
·of the word and his practical suggestions 
for creating viable library public relations 
programs defending intellectual freedom 
issues are well stated. However, other 
chapters, such as the one dealing with 
young adults, seem antiquated in view of 
the recent changes in the ALA Library Bill 
of Rights and · its several interpretations 
dealing with YA issues. Much has 
changed since 1967. His chapter "Recent 
Censorship Literature" is hardly recent, 
and the reader quickly loses interest in the 
following chapter as the author jumps 
from one letter to the editor to another, 
and never reprints the letters. Articles 
dealing with specific laws in Idaho, or an 
intellectual freedom conference held 
nearly twenty years ago, lose their rele-
vance when considering today' s issues. 
Even though Oboler chooses this rather 
dogmatic format for his theories, his mes-
sage remains important, if the reader can 
wade through the rest. To summarize his 
philosophy, I quote: "But somewhere, 
sometime, in each of our careers, we must 
come down from our ivory towers, out 
from behind the rows of stacks, perhaps 
blinking and befuddled by ·the shining 
light of immediacy, but ready to 'fight the 
unbeatable foe.' And we can have no bet-
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ter fighting equipment than a thorough 
knowledge of the history and the reasons 
for the defense of freedom of the mind, 
and equally full knowledge of the dark 
purposes and deleterious activities which 
make up the history of censorship 
through the ages" (p.104). Purchase of 
this volume is recommended for library 
science collections and academic libraries 
wishing Oboler articles. 
"Censorship in the Eighties," Drexel Li-
brary Quarterly, should be purchased by 
academic libraries. The articles address a 
variety of current issues that affect our 
freedom to read, even though they are 
fairly traditional in their approach. 
Busha's introduction paints a broad pic-
ture of intellectual freedom issues (most of 
it said before) and successfully encapsu-
lates the essence of the articles that follow. 
Busha blames the New Right for most of 
the recent problems, while overlooking a 
growing tendency by the Left to reject me-
dia perceived as racially or sexually stereo-
typed. Many of the articles focus on the 
Moral Majority's role in the suppression 
of our right to read. Murray and Wood's 
article discusses the New Christian Right 
and its relationship to what the authors 
feel is an inhibition that has been inflicted 
upon our freedom of expression. By sum-
marizing agendas, methods, groups, and 
programs, the authors attempt to evaluate 
and relate the New Christian Right to cur-
rent censorship activities. Schuman con-
tinues by focusing on the Moral Majority 
and what he perceives as politically moti-
vated censorship. His thesis is that Moral 
Majority tactics obstruct the ability of pub-
lic institutions to facilitate the right of free 
inquiry and, more specifically, the right to 
read. Serebnick' s article looks at censor-
ship surveys that have been used and 
comes to the conclusion that improve-
ments need to be made and more atten-
tion paid .to the conceptualization of the 
checklist survey and how it is constructed 
and used in censorship research. 
Berninghausen' s rather scholarly ap-
proach to the history and theory behind 
intellectual freedom contrasts the policies 
and practices that have developed in our 
public libraries with library operations in 
authoritarian countries. He briefly 
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touches upon the censorship activities of 
groups such as the Council on Interracial 
Books for Children. However, his state-
ments on ALA documents are traditional 
and outdated and can be found else-
where. Eleanore Richardson lays some 
theoretical groundwork for the upsurge of 
textbook censorship and explains why 
many people feel that this is one of the few 
places they can exert local control over the 
lives of their children. She pinpoints ob-
jectionable material found in recent text-
books and mentions several states that 
.have applied pressure on textbook pub-
lishers. Oboler briefly summarizes how 
intellectual freedom is viewed interna-
tionally. The issue concludes with yet an-
other bibliography that lists already well 
known sources, most of which were pub-
lished in the 1970s.-Susan L. Heath, Nico-
let College, Rhinelander, Wisconsin. 
Archival Forms Manual. Comp. by the 
Society of American Archivists. Chi-
cago: Society of American Archivists, 
1982. 145p. $7 to members, $10 to oth-
ers. LC 82-61142. ISBN 0-931828-53-8. 
Archives & Manuscripts: Reprography. By 
Carolyn Hoover Sung. Chicago: Society 
of American Archivists, 1982. Basic 
Manual series. 68p. $5 members/$7 oth-
ers. LC 82-50454. ISBN 0-931828-51-1. 
Evaluation of Archival Institutions. 
Comp. by Report of the Task Force on 
Institutional Evaluation. Chicago: Soci-
ety of American Archivists. 1982. 43p. 
$4 members/$5 others. ISBN 0-931828-
55-4. 
Here are three publications from the So-
ciety of American Archivists (SAA). The 
first was compiled by tDe SAA Forms 
Manual Task Force, with Patrick M. 
Quinn of Northwestern University as 
chair. In 1973 the SAA's College and Uni-
versity Archives Committee compiled a 
Forms Manual designed to be used by col-
lege and university archivists. Accord-
ingly, this Manual reproduces forms deal-
ing with (1) appraisal and disposition, (2) 
accessioning, (3) arrangement and de-
scription, (4) use, and (5) specialized items 
such as loan agreements, oral history, so-
licitation, and conservation. The forms 
come from many divergent institutions: 
Department of Archives and History, At-
lanta, Georgia; University Archives, Uni-
versity of Illinois; Records Center, Church 
of Jesus Christ of Latter-day Saints; John 
Deere and Company Archives; Nebraska 
State Archives; Weyerhaeuser Archives; 
University of Michigan, Bentley Historical 
Library; and many other institutions. 
It hardly needs to be pointed out that 
one does not have to be an archivist to find 
this Archival Fonns Manual of value. Any-
one working with manuscripts will have 
reason to use it from time to time. It is 
highly recommended to special collec-
tions and rare book librarians. 
The second item similarly will appeal to 
a wider audience. It is by Carolyn Hoover 
Sung and is titled Archives & Manuscripts: 
Reprography. By way of background, in 
1977 the National Historical Publications 
and Records Commission supported 
SAA' s publication of five manuals dealing 
with archival functions. A second series, 
also supported by NHPRC, was begun in 
· 1980; this volume is the fifth of that SAA 
Basic Manual .Series. 
Carolyn Hoover Sung was assistant 
chief of the Photoduplication Service· at 
the Library of Congress when this volume 
was written and is an acknowledged au-
thority on the subject of "reprography." 
She defines reprography as ''a wide vari-
ety of processes whose purpose is to repli-
cate documents by optical or photome-
chanical means.'' The book is divided into 
nine chapters: (1) ''Copying in Archives,'' 
(2) "Choosing a Reprographic Process," 
(3) "Microphotography," (4) "Source 
Document Microfilming,'' (5) ''Using Mi-
croforms," (6) "Photocopying," (7) 
''Photography,'' (8) ''Managing a Repro-
graphic Service," and (9) "Additional 
Sources.'' 
Clearly an authoritative work, it is rec-
ommended to anyone involved in or con-
cerned about the copying and reproduc-
tion of manuscripts. 
The third item is the Report of the Task 
Force on Institutional Evaluation of the 
SAA, titled Evaluation of Archival Institu-
tions: Services, Principles, and Guide to Self-
Study. The Council on Library Resources' 
support made possible the testing and 
publication of this report. Briefly, the SAA 
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''offers a variety of services to assist archi-
val institutions in evaluating and improv-
ing archival programs." This publication 
''describes the constituent services of the 
program of institutional evaluation-data 
collection, self-assessment and peer re-
view.'' Included is detailed information 
on how to conduct a comprehensive self-
study, how to prepare the self-study re-
port, and how to prepare for and conduct 
a site visit. If one wishes to do an evalua-
tion of an archival operation, this publica-
tion tells one how to do it. 
One can do nothing but admire the high 
quality of the materials published by SAA 
of which the three noted above ar.e excel-
lent examples.-Clyde C. Walton, Univer-
sity of Colorado, Boulder. 
Books and Society in History. Ed. by Ken-
neth E. Carpenter .. Papers of the Associ-
ation of College and Research Libraries 
Rare Books and Manuscripts Precon-
ference, 24-28 June, 1980. New York: 
Bowker, 1983. 254p. $29.95. LC 82-
20565. ISBN 0-8352-1675-6. 
Historical studies have frequently been 
subject to fluctuations in fashion. During 
the past few decades, we have seen the 
rise and assimilation of such subdisci-
plines as family and demographic history, 
psychohistory, the history of popular cul-
ture, women's studies, quantitative 
social-scientific history, and a host of oth-
ers. Some have been attacked for their 
imaginative or speculative leaps; others 
have dealt only with the quantifiable facts 
in a quest for scientific history. All pave 
provided new perspectives on our past 
and our psyches. 
In his fascinating introduction to this 
collection of papers from the 1980 Boston 
RBMS preconference, Robert Darnton 
places histoire du livre as the present front-
runner of historical studies, "one of the 
few sectors in the human sciences where 
there is a mood of expansion and a flurry 
of fresh ideas." Happily, Kenneth Car-
penter's volume Books and Society in His-
tory provides a useful guidepost and 
weather vane to the diversity and direc-
tions of this burgeoning discipline. One 
might argue with Darn ton's claim that the 
history of the book is likely to find a place 
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alongside history of science or history of 
art among scholarly disciplines, but it 
would be impossible to deny that the field 
is growing rapidly and has gained a histor-
ical respectability for what was once dis-
missed as mere antiquarianism. 
The program committee of the confer-
ence and the editor of the proceedings de-
serve high praise for assembling a stimu-
lating and occasionally provocative 
collection. The essays include specialist 
studies such as the knotty printing history 
of English statutes from 1484-1640 (bril-
liantly untangled by K. F. Pantzer) and a 
straightforward and comprehensive ac-
count of English-language publishing in 
Germany in the eighteenth century. On 
the French side, there are papers by 
Hemi-Jean Mantin on publishing condi-
tions in the ancien regime (curiously draw-
ing many examples and parallels from 
outside the period), by Raymond Birn on 
censorship in France (1700-1715), and a 
general account by Frederic Barbier of the 
publishing industry in nineteenth-
century France. Censorship and the de-
velopment of copyright in eighteenth-
century England are well treated by John 
P. Feather, as are the economic motiva-
tions for innovation in the English and 
American book trade from 1819 to 1939 by 
James Barnes. The volume concludes with 
a brief survey by Paul Raabe of research 
opportunities for librarians in the fields of 
library history and history of books. 
To this reviewer the most provocative 
essay is Elizabeth Eisenstein's "From 
Scriptoria to Printing Shops,'' not for her 
account of the transition but for her specu-
lative leap suggesting that the long revolu-
tion might be ending in another revolu-: 
tion of copy centers, computers, and word 
processors "that very well may under-
mine current notions of intellectual prop-
erty rights and bring us close to the medi-
eval experience of everyman serving as his 
own scribe" (p.40). Whither then histoire 
du livre? 
The volume includes a formal "State-
ment on the History of the Book'' as en-
dorsed by conference speakers and later 
by the Board of Directors of ACRL. Hard-
pressed library administrators and other 
funding agencies will wistfully note the 
statement's plea for further support for 
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"basic projects as well as seminars, work-
shops, and conferences on an interna-
tional level." 
A brief review scarcely does justice to 
the richness of this collection (nor does the 
lack of an index). What comes across as 
most important is the growing interde-
pendence of historian, bibliographer, so-
ciologist, librarian, and literary scholar. To 
risk an outrageous generalization, one 
could say that the bibliographer's and cat-
aloger's job is to find the right pigeonhole 
for a book or other publication; the 
scholar's job is to take it out of that pigeon-
hole and put it in a new perspective or re-
lationship. Obviously, the work is com-
plementary and overlapping, but there 
remains a gap to be bridged-the bibliog-
rapher's work has to be presented in ways 
more accessible and engaging to the histo-
rian, while the historians could profit from 
a greater awareness of the contributions 
that bibliographers and historians of the 
book can make to their own work. Bibliog-
raphy and histoire du livre are not ends in 
themselves, but avenues to greater histor-
ical awareness, avenues that Carpenter's 
volume has helped pave.-David H. Starn, 
The New York Public Library. 
Sager, Donald J. Participatory Management 
in Libraries. Metuchen, N.J.: Scarecrow, 
1982. 216p. $14.50 cloth . LC 82-783. 
ISBN 0-8108-1530-3. 
The purpose of this book is to ''review 
some of the common problems that both 
the supervisor and the employee face, 
from the perspective of a practicing library 
director, and demonstrate how participa-
tory management might contribute as an 
alternative management background." 
Sager, who has extensive practical experi-
ence in public library administration, is 
careful to note that this approach to man-
agement is only one alternative among 
many and is not for all libraries, librarians, 
or situations. However, by following his 
suggestions and illustrations carefully, 
one can get a good picture of what does 
and doesn't work in various situations. 
The book could be used as a guide to edu-
cate management and staff in their partici-
pative management roles and also makes 
good use of case studies to illustrate 
points. The studies and their solutions 
l 
will also be useful to those seeking an-
swers to management technique prob-
lems. The work is meant to be a practical 
guide to participatory management in li-
braries and is successful, to a point. The 
tenets of participative management must 
be accepted by the majority of supervisors 
and staff to be effective. Sager gives some 
hints on how this acceptance can be 
gained, but there is much more to be said 
on the subject. Maurice Marchant's work, 
Participative Management in Academic Li-
braries (Westport, Conn.: Greenwood Pr., 
1976), addressed the situation in academic 
libraries, but for persons seeking addi-
tional insights about the technique, Rosa-
beth Kantor's article, ''Dilemmas of Man-
aging Participation,'' in the Summer 1982 
issue of Organizational Dynamics (p.5-27), 
or Hersey and Blanchard's Management of 
Organizational Behavior: Utilizing Human 
· Resources (4th ed.; Englewood Cliffs, N.J.: 
Prentice-Hall, 1982) can be consulted. Nei-
ther of the latter publications discuss par-
ticipative management in the library envi-
ronment, but they are helpful in gaining a 
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deeper understanding of the subject. 
Sager's work contains a few typographi-
cal errors, and the index should be more 
detailed. For example, it is annoying to try 
and find all the references to roles; discus-
sions about them are not limited to the 
chapter on the subject. That minor frustra-
tion aside, this is an informative work and 
an adequate introduction to participative 
management in libraries-its strengths 
and weaknesses. It is recommended for 
those librarians contemplating implemen-
tation of participatory management and 
should be included in professional collec-
tions of all library schools. It certainly is re-
freshing to see a hardbound book in li-
brary science that costs under $15.-John 
N. DePew, Florida State University, Tallahas-
see. 
Union Lists: Issues and Answers. Ed. by 
Dianne Ellsworth. Ann Arbor, Mich.: 
Pierian, 1982. 112p. $16.95. ISBN 0-
87650-141-2. 
The Future of Union Catalogs. Ed. by 
Donald Cook. New York: Haworth, 
Midwest Library Service 
You won't find 
more specialized service 
.. . anywhere 
College and university librarians: If there are gaps in 
services being rendered by your current library jobber, 
then Midwest Library Service may be what you're look-
ing for. Midwest has specialized in service to college 
and university libraries for 24 years-so long that pro-
viding books from even the most obscure publisher is 
standard practice. For prompt, efficient service on all 
orders, contact Midwest Library Service. 
Midwest Lib~ary Service 
11443 St. Charles Rock Road 
Bridgeton, MO 63044 
Call toll-free (800) 325-8833 
Missouri librarians call toll-free (800) 392-5024 Canadian librarians call ·collect (314) 739-3100 
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1982. 130p. $19.95 cloth. LC 82-6238. 
ISBN 0-86656-175-7. 
Union catalogs and union lists have no-
ble traditions in library services, but as the 
introduction to one of these volumes 
states, they are no longer a simple merger 
of card catalog-oriented records. Both 
have been transformed by technology, by 
changes in cataloging practices, and by 
the sheer volume of data that needs to be 
included. 
Of these two volumes, The Future of Un-
ion Catalogs is the more interesting and 
more timely. The participants in the Inter-
national Symposium on the Future of the 
Union Catalogue, University of Toronto, 
May 21-22, 1981, were able to look at the 
past and present of union catalogs, assess 
the problems imposed by advancing tech-
nology and conflicting standards, and 
present some interesting directions, in 
some cases, alternatives, for union catalog 
development. 
James F. Govan stresses the difference 
between a union database and a union cat-
alog as he examines objectives and eco-
nomics; Stephen Salmon and Margaret 
Beckman focus on the use and users of on-
line catalogs; Joseph Howard and Jean 
Plaister describe experiences in the United 
States and in Great Britain to augment in-
formation already available to United 
States and Canadian librarians. Standards 
and conformity to standards are impor-
tant issues well addressed by several of 
the contributors. Samuel Rothstein de-
scribes himself as the "sceptical outsider" 
who began his investigation into union 
catalogs ''uninformed and uncommitted; 
[he] ended it unimpressed and uncon-
vinced.'' He goes on to explain why and to 
suggest alternatives. Susan K. Martin's 
summary refers back to a piece published 
in 1940 and succinctly presents what has 
changed since then and what has not. As 
to the future of automated union catalogs, 
she states that ''to date we have merged 
bibliographic files, not union catalogues.'' 
The volume's contents are diverse, meaty, 
well written, and thought-provoking. 
Union Lists: Issues and Answers contains 
the proceedings of a one-day workshop 
on union lists of serials held in California 
on December 8, 1979. The series editor 
states: "This book is intended to assist un-
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ion list planners to identify concerns and 
problems they will encounter in their 
work." What it really does is document 
the state of the union list as of 1979, pre-
AACR2 implementation with all the spec-
ters that raised, and as such has limited 
value to present-day planning.-Fay 
Zipkowitz, Rhode Island Department of State 
Library Services. 
Studies in Library Management. V.7. Ed. 
by Anthony Vaughan. London: Clive 
Bingley, 1982. 237p. $19.50. ISBN 0-
85157-322-3. 
This is the seventh in a series of publica-
tions that have been issued on a some-
what periodic basis since the early 1970s. 
As with previous series parts, the articles 
in this volume are a mixed bag. Under the 
general theme of "Management," 
Vaughan has brought together eight arti-
cles on themes varying from ''Women in 
Library Management" to "Obstacles to 
the Modernization of a Library System: A 
Case Study of France.'' Although most ar-
ticles have a definite British slant, two re-
late to specific aspects of librarianship in 
France and Denmark. Articles also run the 
gamut from research, "Demonstrating Li-
brary Value: A Report of a Research Inves-
tigation," to the how-we-done-it-good, 
''The Incorporation of the British Museum 
Library into the British Library.'' 
Because of differing writing styles and 
contents, some chapters are more read-
able and useful than others. One very 
readable chapter discusses women in li-
brary management, and effectively dem-
onstrates that Britain is behind the United 
States in recognizing abilities and talents 
and promoting women into positions of 
responsibility in libraries. There is also 
greater disparity in salaries than on this 
side of the Atlantic. 
Chapters with a strictly British tone in-
clude the preparation of nonprofessional 
staff; a detailed chapter on automated 
catalogs-including a listing of coopera-
tives in Britain; and a chapter on the reor-
ganization of the British Library Reference 
Division. 
More general chapters include one on 
work motivation, another on new technol-
ogy in academic libraries, and a third on a 
research investigation into library value. 
Each chapter holds interest for a specific 
audience. Unfortunately they are all lost 
in a collection of this sort. They would 
have been better placed as journal articles 
where their content could have reached 
the specific audiences for which they were 
written. 
Unless a library has a standing order for 
the series, this individual volume will add 
little to its professional collection.-Robert 
D. Stueart, Simmons College, Boston, Massa-
chusetts. 
ALA Survey of Librarian Salaries. Office 
for Research and Office for Personnel 
Resources with assistance from the Uni-
versity of Illinois Library Research Cen-
ter. Chicago: American Library Assn., 
1982. 108p. $40 paper. LC 82-11537. 
ISBN 0-8389-3275-4. 
In using any survey it is important to 
distinguish between what it is and what it 
is not. Because of the pressure of eco-
nomics and the availability of other data, 
this survey covers only two types of li-
braries: "public libraries serving popula-
tions of at least 25,000 and academic li-
braries which are not part of the 
Association of Research Libraries (ARL)." 
Those who seek salary information on 
other types of libraries must seek else-
where, but they can be aided in doing so 
by a bibliography of salary surveys, which 
is included in an appendix. 
The survey was sent to fourteen hun-
dred randomly selected libraries in J anu-
ary of 1982. Five types of library categories 
were stratified by four regions in the 
United States. Response rates by type var-
ied from 54 percent for two-year colleges 
and universities to 82 percent for large 
public libraries. Small public libraries had 
a response rate of 73 percent, and four-
year colleges, 57 percent. A copy of the 
survey instrument and a note on the tech-
nical considerations in the sampling are 
contained in an appendix. 
The survey attempted to elicit informa-
tion about thirteen job titles ranging from 
director, and associate or assistant direc-
tor, to coordinator of children's services. 
Some of the titles were unique to public li-
braries, but the rest could also exist in aca-
demic libraries. 
There are obvious difficulties in any sur-
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vey in communicating with the respon-
dent. The surveyor cannot know and can-
not really take into account all of the 
particulars in every case; summary deci-
sions must be made. In this case decisions 
were made on issues such as the meaning 
of "full-time," "professional," job level, 
position title, and contributed salary. Us-
ers of this survey should be careful to read 
what the compilers say about how these 
issues were handled. Decisions are rea-
sonable, but individual users may con-
front a different situation than those sum-
marized by the compilers. 
The actual data of the survey are ar-
ranged by position, scheduled and actual 
salaries for each position, the four geo-
graphic regions plus an "all" category, 
and finally, within each cell by low, mean, 
and high salary together with the number 
in the cell. 
The surveyors present, in supplemen-
tary tables, data on beginning profes-
sional salaries and on employee benefits-
a notoriously difficult type of data to elicit 
and analyze. There are also useful appen-
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dixes on employee compensation pro-
grams, ALA salary issue policies, and a se-
lected bibliography on compensation and 
employee benefits. 
The survey is a useful work, profession-
ally done. It will be a valuable tool for li-
brary managers and anyone else who is in-
terested in librarian compensation issues. 
But it does not answer critical issues on eq-
uity and appropriateness of salaries, 
something of constant concern, and no 
one should expect it to do so. Survey in- . 
struments covering such a broad scale 
cannot be precise enough to answer local 
questions. For this, the interested librar-
ian must conduct a narrower analysis that 
compares institutions more nearly like 
one another than the survey was able to 
do. In addition, other factors such as expe-
rience, training, education, sex, and race 
must be considered. None of these are in-
cluded in the survey, but analysis of them 
in any given situation is critical for an equi-
table and effective compensation plan. 
Consequently, the survey is useful in a 
general way, because it provides a context 
within which to view salary issues in the 
libraries, but it cannot be relied upon to 
provide a basis for specific decisions.-
Richard J. Talbot, University of Massachu-
setts, Amherst. 
College Libraries: Guidelines for Profes-
sional Service and Resources Provision. 
3d ed. London: The Library Associa-
tion, 1982. 63p. (Distributed in the U.S. 
by the Oryx Press) $12. ISBN 0-85365-
635-5. 
Because of many changes in libraries, 
higher education, and in support of 
higher education, the Executive Commit-
tee of the Colleges of Further and Higher 
Education Group of the Library Associa-
tion undertook, in 1980, revision of its 
1971 standards. The result was a generally 
well presented and up-to-date set of stan-
dards. 
These British standards immediately in-
vite comparison with their American 
counterpart: "Standards for College Li-
braries" (College & Research Libraries News, 
October 1975). At first glance, both docu-
ments appear to cover about the same 
points and say much the same thing. Yet 
there are differences, some of which stem 
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from the way the British Guidelines were 
conceived and prepared. Noting that "too 
often . . . [standards] are simply a de-
mand for resources, reflecting only theo-
retical opinions, and offering little in re-
turn,'' the Guidelines describe not only 
what is needed to provide a reasonable 
level of service, but promise to spell out 
what the institution can expect in return. 
Despite that promise, the Guidelines are no 
more specific than the American "Stan-
dards," except for the "User Education" 
section. Another conceptual difference is 
in the way the two standards specify lev-
els of necessary support. While both em-
ploy quantitative formulas to determine 
collection size and staffing, the American 
approach relies largely on statistical 
norms, whereas the British use expert 
judgment and experience of the ''better 
institutions." 
The true measure of any new set of stan-
dards, however, is the degree to which it 
successfully addresses matters not cov-
ered or inadequately covered previously. 
The Guidelines do address some of these 
gaps. They place greater stress than the 
American "Standards" on achieving a 
close and integral relationship between 
the library and the academic program: col-
lege librarians must ''see themselves as 
educators in the fullest sense.'' The entire 
"User Education" section elaborates on 
this concern, a matter accorded a single 
paragraph in the "Standards for College 
Libraries." The Guidelines stress the need 
''to involve the library in the early stages 
of all course planning,'' including 
changes in content . or teaching methods. 
Involvement in curriculum planning is not 
dealt with in the "Standards." 
Because they were published seven 
years after the "Standards," in a period of 
financial stringency, the Guidelines argue 
for not cutting back on library support: 
"There is a danger of entering a down-
ward economic spiral in which a poorly 
funded library becomes less valuable to 
staff and students, use drops off, with the 
result that funding is further reduced, and · 
so on. II The Guidelines also discuss the in-
creasing dependence of libraries on tech-
nology and the budgetary implications of 
that dependence, matters not touched on 
in the "Standards. II 
The Guidelines do not, however, resolve 
other important issues. Surprisingly they 
say nothing about measures of library ef-
fectiveness and productivity and little 
about nonprint material and interlibrary 
cooperation. 
Thus, even though they have taken 
"Standards for College Libraries" a step 
further in some respects, the Guidelines 
leave gaps that future sets of standards 
must address.-]asper G. Schad, Wichita 
State University, Kansas. 
The Marketing of Library atid Information 
Service. Ed. by Blaise Cronin. London: 
Aslib, 1982, 359p. ISBN 0-85142-153-9. 
Marketing library and information ser-
vices seems to be on everyone's current 
agenda. "Techniques for ... " appear on 
the Library and Information Science Re-
search Agenda for the 1980s developed by 
Cuadra Associates for the Department of 
Education Office of Libraries and Learn-
ing Technologies. Special Libraries Asso-
ciation's "Highest Priority Issues" list re-
fers to the need for developing strong 
public relations programs, and every 
recession-conscious public, special, and 
academic librarian has begun ruminating 
about, if not embracing wholeheartedly, 
the marketing concept. 
Whether you agree with John Berry that 
"a library is a necessary public service" 
and shouldn't have to be "sold" like 
toothpaste, or with Fred Glazer that 
"pap" (persuasion, agitation, participa-
tion) is called for more than "quiet dig-
nity," this volume of reprints brings it all 
together and lets you decide for yourself 
what marketing is, or can be, and how im-
portant it is to the future of libraries. 
Blaise Cronin has selected, organized, 
and intelligently introduced many of the 
important articles on the subject. He be-
gins with Theodore Leavitt's classic 1960 
article from the Harvard Business Review, 
which introduced the oft-paraphrased an-
ecdotes detailing the demise of the rail-
roads and the buggy whip industries ow-
ing to a lack of the understanding that in-
dustry is involved in ''customer-
satisfying'' not ''goods producing'' pro-
cesses. Definitions of the library user, 
nonuser, and information consumer, the 
variety of library products, marketing 
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tools, and techniques, the measures of ef-
fectiveness, target groups, and commu-
nity analyses are recurrent topics for dis-
cussion in this collection. 
In this fourth volume of . the Aslib 
Reader series, the editor has limited selec-
tion to articles pertaining to the marketing 
of library services (as distinct from the mar-
keting of scientific and technical informa-
tion). Each essay approaches the subject 
differently and thus justifies its inclusion. 
There's general theory here as well as dis-
cussions of applied marketing principles 
and practices, and results of research on 
marketing methodology. The book's only 
drawback is the reduced print of many of 
the articles reproduced from larger-format 
journals. 
Although published by Aslib, the ma-
jority of articles are by Americans-Robert 
Wedgeworth, Fay Blake and Edith 
Perlmutter, Shirley Echelman, Douglas 
Ferguson, Martha Boaz-these people will 
be instrumental in whether there is a fu-
ture market for libraries and will play a 
major role in how library service is mar-
keted. 
Whether your interest is in'' selling'' the 
necessity for support of the public library 
as a free institution to the taxpayer, or you 
want to focus on the needs of your aca-
demic patrons for a computer searching 
service or review various pricing tech-
niques for commercial information ser-
vices, this book is highly recommended as 
a useful and important source. The re-
viewer believes with the authors that the 
survival of library services is a real con-
cern, and, as Levitt points out, survival of 
any service organization always entails 
market response and change. Knowing 
your user, knowing your product poten-
tial, and knowing how to communicate 
and what to change are the basic tenets of 
successful marketing-and survivaL-
Shelley Phipps, University of Arizona, Tuc-
son. 
Marketing the Library. Ed. by Philip M. 
Judd. Newcastle upon Tyne, England: 
Association of Assistant Librarians, 
1981. 124p. $11 paper. 
This slim, edited transcription of a 
"weekend school" leaves much to be de-
sired, even though there are some highly 
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practical and sometimes profound ideas 
expressed throughout. 
Print versions of oral presentations and 
question-and-answer sessions tend to de-
press my attention span. British idioms, 
such as "it has taken so long to winkle [li-
brarians] out into the community," are 
delightful but also distracting. I always 
find it hard to think of collections as 
"stock," but, then, perhaps "stock" is a 
better term when entering the marketing 
game. 
These poorly bound proceedings won't 
stand very much use, but then the market 
is slim in the U.S. for this one. Other more 
substantial volumes cover most of the top-
ics better. ''Marketing Concepts and the 
Library''; ''Assessing Community 
Needs''; ''Deciding Priorities: Rationaliz-
ing the Library Services''; ''Promoting Li-
brary Services"; and "Acquiring and Al-
locating Resources" are the topics 
covered. Even the title has appeared on 
many other covers. 
There are some provocative thoughts 
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contained here however: the implications 
for the public library of the growing 
leisure-services industry in Britain; the 
important marketability of the expertise of 
the librarians; the challenge to "have the 
courage to process and evaluate informa-
tion, if that is what the client wants''; and 
the importance of separating needs and 
wants of potential library clients. 
Undoubtedly this was a worthwhile 
weekend for participants; much in the 
transcript addresses local problems, and 
the challenging questions from the audi-
ence are quite refreshing and indicate a se-
rious concern for the future of the public 
library. 
Marketing the library in the northern di-
vision of the British Isles is a problem 
much the same as elsewhere, and unless 
the cast of British-English phrases can in-
spirit the material for some readers better 
than other works on the subject, I'd rec-
ommend this only for library school collec-
tions, i.e., "stocks."-Shelley Phipps, Uni-
versity of Arizona, Tucson. 
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SUBMITTING 
MANUSCRIPTS 
Manuscripts of articles are to be sent to 
the editor, Charles Martell, Jr., c/o The Li-
brary, 2000 Jed Smith Dr., California State 
University, Sacramento, CA 95819. 
Instructions for Authors 
In preparing articles to be submitted for 
publication in College & Research Libraries, 
please follow these procedures: 
1. Submit original, unpublished articles 
only. Authors are responsible for the accu-
racy of the statements in their articles. If 
the paper has been presented at a confer-
ence, identify the conference by name and 
date in a cover letter. 
2. Manuscripts are to be typewritten, 
double-spaced, and submitted in three 
copies. The title, name, and affiliation of 
the author and an abstract of seventy-five 
to one hundred words should precede the 
text. Do not repeat this information else-
where in the text. Manuscripts usually 
range in length from one thousand to five 
thousand words, although longer manu-
scripts are occasionally received. 
3. Bibliographical references are to be 
consecutively numbered throughout the 
manuscript, and typewritten, double-
spaced, on a separate sheet or sheets at the 
end of the article. 
4. Consult Webster's Ninth New Colle-
giate Dictionary (supported by Webster's 
Third International) for spelling and usage; 
prefer the first spelling if there is a choice. 
Verify the spelling and accuracy of names 
in an appropriate reference. 
5. The C&RL journal follows The Chi-
cago Manual of Style, 13th ed., rev. (Chi-
cago: Univ. of Chicago Pr., 1982) as au-
thority for capitalization, punctuation, 
quotations, tables, captions, and all mat-
ters of bibliographical style. Authors may 
consult recent issues of the journal for ex-
amples of the style. 
6. In general follow the practices recom-
mended by The Chicago Manual of Style 
with these exceptions: Cite journal articles 
according to: author's first name or ini-
tials, author's surname, title of article, title 
of journal volume: page references (issue 
date). For example: 
1. John Gardner and Gladys Rowe, 
"Thinking Small in a Big Way," College 
& Research Libraries 40:533-38 (Nov. 
1979). 
For subsequent references to a previously 
cited work, the surname of the author(s), a 
shortened form of the title, and the page 
reference are enough. Donotuseop. cit. or 
Zoe. cit. For example: 
15. Gardner and Rowe, ''Thinking 
Small," p.534. 
If no other reference intervenes, use 
''Ibid.'' to take the place of the elements of 
the previous reference that apply. Do not 
underline "Ibid." Do underline or quote 
all titles in both references and bibliogra-
phies. Number items as 1., 2., etc., but do 
not use superscript numbers. Use 
p.726-30, not pp. 726-730, for citations to 
a book or journal when listing page num-
bers. Abbreviate volume as V.2 or 2v. 
However, it is not necessary to give total 
number of pages or volumes when a refer-
ence cites an entire work. VERIFY ALL CI-
TATIONS CAREFULLY. 
7. Submit all tables and illustrations at 
the end of the paper, each on a separate 
page. Indicate the desired placement in 
the text by adding an instruction in brack-
ets, e.g., (Insert table 2). Provide a brief ti-
tle for each illustration or table. Type all ta-
bles double-spaced and follow the 
examples in The Chicago Manual of Style in 
constructing the tables, omitting the verti-
cal lines to indicate columns. Use tables 
sparingly. 
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8. Submit original, camera-ready art for 
illustrations, figures, and graphs. Please 
protect camera-ready copy when mailing 
your manuscript. All original, camera-
ready art will be returned to the author(s) 
after publication. 
SUBJECT CONTENT 
College & Research Libraries includes arti-
cles in all fields of interest and concern to 
academic and research librarians-for ex-
ample, library collections, their acquisi-
tion and organization; services to readers 
and bibliographic instruction; library or-
ganization and management; library 
buildings; library history. In its treatment 
of a subject, the manuscript may employ a 
number of different approaches, for exam-
ple, a case study or a descriptive or histori-
cal narrative, an article expressing in-
formed opinion on a matter of continuing 
interest, a report on the procedures and 
results of a controlled research project. 
REVIEW OF 
MANUSCRIPTS 
Manuscripts received are given an initial 
review by the editor, and those selected 
for further review are submitted to at least 
two readers, generally from members of 
the Editorial Board. Names of authors are 
removed from the manuscript, and thus 
author identification should be on the first 
page of the manuscript only. Insofar as 
possible, other items in the manuscript 
that identify the author (e.g., a biblio-
graphical reference) are blocked out by the 
editor prior to submission for formal re-
view. 
When the review is completed, gener-
ally in ten to twelve weeks, the editor noti-
fies the author. An author is not to submit 
a manuscript to another publication while 
it is under review by College & Research Li-
braries. 
In their review the readers will direct 
their attention to the content and style of 
the manuscript, addressing such ques-
tions as the following: Does the manu-
script make a substantially new contribu-
tion to the literature? As for the method 
employed, is it appropriate to the subject, 
and does the author demonstrate compe-
tence with it? Is the author then able to 
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communicate findings clearly to an edu-
cated yet not necessarily specialized audi-
ence? Does the author demonstrate 
through a review of the literature and 
other developments how the research or 
opinions here presented relate to them? 
PUBLICATION 
If accepted for publication, the manu-
script is generally published from ten to 
twelve months after acceptance (depend-
ing on the supply of accepted manu-
scripts). The manuscripts will be edited to 
conform to the style of the journal, and the 
editor may offer recommendations to the 
author on changes to make. 
Articles published in College & Research 
Libraries are copyrighted by the American 
Library Association, and subsequent .in-
quiries for reprinting articles are referred 
to the ALA Office of Rights and Permis-
sions. All material in the journal subject to 
copyright by the American Library Associ-
ation may be photocopied for the noncom-
mercial purpose of scientific or educa-
tional advancement. 
LETTERS 
Readers are invited to comment on arti-
cles in the journal through letters ad-
dressed to the editor. It is recommended 
that such communications be as short as 
·possible and no longer than two hundred 
words. All letters should be typewritten, 
double-spaced. A letter commenting on 
an article in the journal is shared with the 
author, and a response from the author 
may appear with the letter. 
REVIEWS 
College & Research Libraries includes re-
views and listings of new publications of 
interest to academic and research librari-
ans. Publishers are invited to send review 
copies of their publications as well as an-
nouncements to the editor (Charles Mar-
tell, Jr., c/o The Library, 2000 Jed Smith 
Dr., California State University, Sacra-
mento, CA 95819). 
Readers wishing to review books for the 
journal are invited to write to the editor in-
dicating their special areas of interest and 
qualifications. 
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